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Introduc�on

The Art4ROM Methodology Handbook consists of four parts. 
It starts with a concise theoretical and practical manual containing the following chapters:
Art4ROM Project; Education and the Arts; Lord Yehudi Menuhin and the arts; Education, 
Romani culture and the arts; The Training idea; Road map of what the student will learn and 
how to it will be done; Methodology, Lesson Planning template.

The second  and the third part concern the direct experience of the Art4ROM piloting in 
Slovakia, Hungary and Italy.  In these two sections we can find the precise outline of the 
sessions used to experiment Art4ROM in schools and Roma settlements. The second part 
relates to  the Art4ROM piloting basic guide for teachers, cultural-social operators and 
artists.

In the third part we find the actual reports of the piloting with explanations on the activities 
delivered and their results. These are particularly interesting for teaches and educators as 
they represent  the core of the Art4ROM practice and can serve as an essentially 
educational and inspiring tool.  

The forth part is an Annex  called “Background document” containing information on the very 
first steps of the creation of  the Art4ROM methodology and a kind of cultural and didactic 
manifesto of each partner contributing to the pedagogical lines of the project. Those with an 
interest in knowing more about the background of the Art4ROM ideas and practice can find 
essential notes in this section.    
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ART4ROM Project
Art4ROM, a European Union funded project,  is designed to provide teachers, social operators, 
artists and educators with inspiration and practical tools to use in their workplace to:

foster cultural and social exchange among Roma and non-Roma children;
promote the knowledge of the Romani culture in educational settings and Roma
settlements;
teach and learn about Romani history, traditions, values and current life through the 
use of multi-art forms;
encourage Roma children to raise their level of school attendance by learning 
curricular
subjects through the arts and expanding their self-esteem; 
improve Roma children's happiness and self-esteem;
make non Roma children more open and empathic towards their Roma peers;
discover that the culture of the largest ethnic minority of Europe enriches all the 
members of the society, today as it did in the past. 

 The Art4ROM training was tested in three European countries, within Roma settlements as well as in 
primary schools hosting both Roma and non-Roma students. Artists and social operators have

contributed to deliver the didactic sessions along with teachers. The most of the artists and 
trainers who contributed to the project pedagogy has a long-term experience in artistic 
network and EPT Slovensko which contributed to the project mainly through the work 

of Ida Kelarová. She has an extensive experience in helping children develop creativity 
and understand moral values of their own culture through
     artistic activities. She has been very active on contributed
      by Union Romani, partner of the Art4ROM project.

     
         

The Handbook offers hints for reflections and reports 
on practical ways of applying the innovative Art4ROM
training idea that lies on the educational power of the
arts.





The creativity of the arts and the joy of music should be central to the education of every child.
There is a need to deliver high-quality education to all students and integrating the arts is an 
innovative response. Times are ready to introduce a permanent place for the arts in the 
curriculum and integrate the arts in curricular areas, transversally.
Many recent research findings show that students who received art instruction outperformed 
other students (Rabkin & Redmont, 2004).
Brain research is showing that stimuli provided by pictures, songs, movements and drama are 
essential for children to develop their full potential. These activities are the language of the 

child, the multiple ways in which children understand and interpret the world (Deasy & 
Stevenson 2005).

Brain changes are most extensive and powerful when emotion is part of learning. The chemical elements of emotion modify 
synapses. Modification of synapses is the very root of learning and connection may not occur at all if the emotion chemicals 
and structures in the brain are not engaged.                                                                           
The arts are the most important tool a teacher has to engage the emotions. 

Furthermore, they provide a fertile environment for developing the cognitive skills that are hallmarks of creativity: 
brainstorming, data gathering from diverse sources, experimentation, imaging, questioning, critiquing, synthesizing and 

evaluation using evidence and aesthetic criteria. 
The arts develop creative disposition essential to school success and adult life such as persistence, 

resilience, collaboration, empathy and openness to divergent perspectives.

Given (2002) explains that students have cognitive needs (e.g. need to know and self-monitor), 
emotional needs (e.g. to feel pride in one's efforts), social needs (e.g. need to belong), and physical 

needs (e.g. need to move). Experiencing the arts is all about the 
integration of these multiple mind and body systems.

Teachers orchestrate experiences that are thought provoking, 
aesthetic, concrete, and physically engaging. Making and doing 
the arts changes how we think and how we feel because they 
use alternative channels for perception and expression, 
including moving and touching.

Image-based thinking, rather than word-based, allows thinking 
without words. Visual, sounds, emotional and physical images 
move through our minds and bodies and are projected using 
dance, drama, music and visual arts (Cornett, 2011).
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Meaningful work with artists and arts content and materials causes students to be transformed.       
Using the arts into daily teaching depends on committed creative teachers who invite the students 

into a "magic circle" of learning that "awakens the dormant need to participate" (Keppel, 2003). 

Teachers involved in integrating the arts in the curriculum grow their own art experiences, which 

increases their capability of teaching and learning.

In the process, educators need to consider commonalities of learners while addressing their 

diverse natures and backgrounds. The degree of respect for diversity is a significant measure of 

the effectiveness of using the arts. Conformity, uniformity and other marks of standardization are 

not marks of quality programs of arts.  

Teaching by developing the arts  focuses on the "power of one",  in which each child is valued for his or 

her uniqueness, while being sensitive to general developmental patterns. Strengths and needs are assessed 

and teaching focuses on developing, not suppressing, differences (Cornett, 2011). 
John Dewey believed school should not be seen as preparation for life but a part of life. Children involved in learning 

through the arts  are contributing to their own happiness and the happiness of others.   
The programme of activities and experiences of the Art4Rom project fall within an array of diverse and meaningful 

initiatives in which the arts are not intended as the Cinderella of teaching but they are considered essential for learning in 

schools and life.

Art4Rom, with its specificity, of being a project primarily aimed at creating knowledge and space for 

the Roma culture and Roma children into primary schools and educational settings in Europe, 

embraces the concepts of art integration and propose modalities of teaching based on the important 

value and unique joy of the arts.      
Initiatives of art integration are increasing. A growing number of 

teachers, educators, parents, local authorities and national 

education policy makers are aware that through the arts it is 

possible to teach any subject, to provide a learning environment 

where group collaboration and inclusion can thrive, the joy of 

learning is enhanced and teachers experience effective co-

learning with the students.

Art4ROM project is addressed to tackle issues related to Roma 

culture, nevertheless it is connected to this expanded vision 

and network of operators and activities that enhance the use 

of the arts in the classroom.  
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Art makes a decisive contribution to the intellectual, aesthetic and social development 
of a person

Art develops the personal ability to overcome difficulties, transcend them and even drawing 
from them additional strengths.
The practice of art is a source of access to knowledge; rooted in experience, it boosts the pleasure of 
discovery, curiosity, interest and access to other types of knowledge.
 Art in general, and singing and dancing in particular, reconnects the body with the spirit and the spirit 
with the body, while reconnecting emotions with the mind and the mind with emotions.

 Artistic expression generates new relationships with ourselves and the outside world.
 Discovering traditions from their region of origin helps children rediscover their own 

cultural heritage, sometimes forgotten in migratory situations.
 Art creates links between an individual and different cultures. 

Artistic creation contributes to shaping a common culture 
and reinforces the feeling of belonging.

 Art is a tool for developing self-respect and respect 
for others.
Art can contribute to the development of social 
dynamics.

Yehudi Menuhin and the arts

"Each 
human being has 

t h e  e t e r n a l  d u t y  o f 
transforming what is hard and 

brutal into a subtle and tender 
o f f e r i n g ,  w h a t  i s  c r u d e  i n t o 

refinement, what is ugly into beauty, 
ignorance into knowledge, confrontation 
into collaboration, thereby rediscovering 
the child's dream of a creative reality 
incessantly renewed by death, the 
servant of life, and by life the 

servant of love".

    Yehudi Menuhin

MUS-E is one of the most relevant European network that develops art programme in 
schools, inspired to the life and work of Lord Menuhin.

The fundamental principles of the MUS-E programme were outlined by Lord Menuhin 



Education, Romani culture and the arts

Have you ever though that school systems that rely on teaching primarily through the spoken 
and written word do not reach those kinds of students who struggle with curriculum and 
instruction based primarily on verbal proficiency, as they may have other kind of intelligence 
different from verbal and logic?
These students may have visual/spatial/bodily/kinaesthetic, musical interpersonal and 
intrapersonal intelligences (Dr. Gardner H., Multiple Intelligences, New York, Basic Books, 
1993).  

Have you ever thought that a Romani person may feel comfortable in communicating his/her 
feelings and generally narrating his/her life through artistic expressions?

Therefore, why not engage Roma children in learning experiences and curriculum development by using the arts?

Through the centuries, Romani populations have developed their own traditions in music, storytelling, poetry, art 
and design, and dance.
Their influence on artistic achievements in all these has been immense. They have helped forge such unique 
artistic expressions such as the art of flamenco in Southern Spain and sustain it today with their unique 
contribution - most of the leading exponents are Roma or are heavily influenced by them.
The typical Roma musician has no need of written notes. He carries hundreds of tunes in his 
head and learns a new tune by listening to it a few times and memorising it. Often he makes the 
tune his own by adding to it and improving it. 

It is known that Roma musicians excel for virtuosity, musicality, 
boldness and creative freedom and it is a fact that Roma 
musicians have influenced music styles across Europe. 
Classical composers such as Liszt, Brahms, Dvorak, 
Sarasate, Kreisler, Kodaly, Bartok, Bizet and many other 
have been inspired by the style and life of gipsy musicians. 

ART4ROM builds upon these essential characteristics of 
Romani nature linked to artistic inclination and natural 
talent for music and the other arts.

"... In 
particular, by giving 
the chance to Roma 

children to express themselves, 
communicate and learn through music 

and multi-art forms, they realize that they 
are not as bad as people expect.

Their classmates and teachers understand 
that they are not "bad pupils" and the 

relationship can change. Giving a chance to 
learn subjects through music and the other 
arts can be cathartic, especially with Roma 

children who respond much better 
throughparticipative or artisitc activities 

rather than through traditional 
pedagogy" 

(Pedro Casermeiro, Union Romani, 
Barcelona).



The Teaching idea

Feedback notes from Art4ROM ETP Slovensko piloting in Slovakia, within Roma settlements:

"Through the art activities children learnt a lot about the values, traditions and history of Roma people. They became aware of their own 
identity and their own culture that was introduced to them in a clear, tangible way.

"Very important elements of the piloting were the final performances and exhibitions which had motivated children to work harder and 
persevere. The children´s self esteem and self confidence were enhanced greatly by experience of public presentation."

"The cultural operators from all community centers reported that there is a strong interest among children to learn more about Roma 
culture topics. Children, although they are Roma, are usually not aware about their own history or traditions. They do not learn about 
these topics in school because it is not a part of the regular curriculum. Usually they do not talk about these topics in families, thus they 
do not have the opportunity to explore the Roma culture and traditions."

 "Real-life experience gained from the piloting in the Community Centre in Rudnany has for example shown, that the children think all 
Roma have always had such bad social status and poor lifestyle as they see in the settlement where they live today. Many times it is not 
only the children who have the lack of knowledge of the Roma history, culture and origin; unfortunately it has been going on for 3-4 
generations."

Feedback notes from Art4ROM MUS-E Napoli piloting in Italy, within schools attended by Roma and non Roma children:

”At different levels the expectations were  mainly satisfied: participation, socialization, acquisition of knowledge about Romani life and 
culture, acquisition of skills, use of competences, use of artistic techniques, changes in behaviour, growth of awareness and self-belief. 
Development of interculture and relationships between Italian and Romani students”.

“The children expressed their satisfaction through a special questionnaire: for every activity each child expressed their opinion on a 
Likert frown-smile scale: most of them gave  a smiling face value.
The teachers noticed in the children a development in creativity and in the ability to express themselves through the artistic 
competences acquired.
The climate of the laboratories was very positive, allowing maturation of emotional intelligence, capacities for cocialisation, openness, 
not only cultural, but social, that promoted the discovery and growth of empathy. Putting themselves in the other's situation favoured 
integration between Romani and Italian children”.



“Knowledge of Romani culture raised a lot of interest: in Romani children the discovery of their own roots produced a great motivation to 
learn, generating self-belief and a sense of belonging. In all the children respect and curiosity towards different cultures grew, the children 
appreciating the similarities and differences”.
“All the children understood the link between the artistic disciplines, Romani cultural elements and school subjects, because they worked on 
the same subjects from all three aspects”.

“For some Romani children there are difficulties in understanding the Italian language and at the same time there are difficulties for the 
teachers in communicating even simple content to them. The use of different expressive forms, like the arts, allowed founding solutions to the 
problem”.

“Benefits: cultural integration, knowledge of art and language, awareness of art as an instrument for understanding reality, discovery and 
appropriation of Romani culture and history. Cohesion and collaboration between Italian and Romani children, relationship school-family for 
both Italian and Romani groups, respect for the other's culture, use of the arts as an element of growth. Noteworthy collaboration among the 
Romani parents and Italian parents. Knowledge and abilities learnt by the children: playing a musical instrument, singing in a choir, dancing, 
reproduction of objects through drawing, drawing pictures, acting, making a video ...”.

Feedback notes fromArt4ROM MUS-E Hungary piloting in Hungary, within schools attended by Roma and non Roma children:

“The chosen topics were sympathetic for the kids, they loved them and could speak and create things about, also their own individual 
development needs could arise. (For example, at singing lesson kids could know the trendy modern Gypsy music in addition to folk songs.) 
During the sessions they not only knew about Romani content, but they were part of the artistic development. Lessons developed student's 
skills: at drawing-lesson they had to take care of the drawing figures (size, shape, assembling), at singing-lesson they had to concentrate on 
each other's voice, thought, gestures.
 Children became more free, their horizons expanded and became more open-minded and curious toward different cultures”.
“Roma and non-Roma children created together.  The lessons deepened solidarity, friendship. They spoke about  where they live,  about 
their cultural backgrounds, which they found close to each other. The children's ability and skills developed...”.



The Art4ROM educational endeavour is twofold. The first aspect is addressed to build knowledge of the Romani history and culture in young 
Roma and non Roma students and therefore resources to be used refer to explanatory materials on the history of Romani populations, dance 
videos, music CDs and mp3, possible experiences of live music and dance (involving musicians and dancers), drawing/painting/sculpturing 
laboratories (possibly with involvement of artists). 
Students will learn on the proposed topics by creating art performances. 

The second aspect of the training idea concerns leading the students into artistic explorations of curricular subjects and/or universal 
subjects. In other words, for example, the students will be led to create songs to study the photosynthesis or the water cycle (science) or the 
multiplication table (maths), a dance choreography to study the movement of the planets, a drama to study a subject of history. 
The students can also be led to explore a universal subject, such as “friendship” or “a starry night” by applying the arts. In this second aspect 
of the training, children will meet on a “neutral” ground  whereas no specific culture is deepened, although each child is certainly the carrier of 
his/her own cultural background. 

ĜŔMÖ ŐÕÑŒ ŎŅ PŎŐÒŃŒ ŎŅ PǾMÒning A:  Romani culture 
 

ĜŔMÖ ŐÕÑŒ ŎŅ PŎŐÒŃŒ ŎŅ PǾMÒŌÒŌŊ ĘÈ Curricular subject/universal subjects 

�  Ī ŎÖ M ŎǾÒŊÒŌ MŌŇ ÕMŌŊÞMŊÑ   �  Ė ŌŘ ŃÞǾǾÒŃÞÕMǾ ŒÞNÓÑŃP ŎŅ MŌŘ ŇÒŒŃÒŐÕÒŌÑÈ  

- Ĭ easons 
- Ė lphabet 

- Ö ÞÕPÒŐÕÒŃMPÒŎŌ PMNÕÑ  

�  Ī ŎÖ MŌÒ MǾPs (music, visual art, dance, literature)  �  Ė ŌŘ ÞŌÒQÑǾŒMÕ ŒÞNÓÑŃPÈ 

- J OMP ÒŒ ŅǾÒÑŌŇŒOÒŐ 
- J OMP Ö MÔÑŒ ÖÑ OMŐŐŘ 
- Ė  PMÕÑ ÒŌŒŐÒǾÑŇ NŘ M ŒPMǾǾŘ ŌÒŊOP 

- ĲÒŒÒŎŌÈ PŎR MǾŇŒ R OÑǾÑ R Ñ ŊŎ 

�  Ī ŎÖ MŌÒ PǾMŇÒPÒŎŌŒ ĂŅMÖ ÒÕŘ QMÕÞÑŒÆ ŃÑÕÑNǾMPÒŎŌŒÆ MǾPŒ 
and crafts)    

  

 



Road map of what students will learn and how it will be done

Hints for lesson aims, objectives, methodology, interdisciplinary elements, 
required materials, didactic procedures, evaluation  
   
Aims

What is the topic of the lesson?
What are the most important concepts, ideas, or skills I want students to be able to grasp and 
apply?
Think of why are they important.

Objectives

First step is to clarify what you want students to learn in a specific lesson or set of lessons. You may be 
helped  to specify your objectives by answering the following questions:

foster cultural and social exchange among Roma and non-Roma children;
promote the knowledge of the Romani culture 
experiencing learning and empathy through the arts



Example of training B
Topic: A tale inspired by a starry night

Overall objective: to teach/learn curricular subjects through the arts while fostering 
                               social inclusion among Roma and non Roma children

Specific objectives:

To facilitate communication among the children, help them create a story 
using their imagination  
Linking curriculum subjects to the story 
To facilitate children to express themselves through singing  and drama by 
creating a brief performance of the story

Example of training A
Topic: The Romani culture through the arts - Exploring music

Overall objective: to foster interest on and knowledge of the Romani music and talent

Specific objectives:

To help children know Roma music
To help children learn about the Roma culture through music
Learning curriculum disciplines through music
To present different music to children
To help children recognize musical instruments and copy 



Introducing the activity
Develop a creative introduction to the chosen topic to stimulate interest and encourage thinking. Consider the following questions 
when planning your introduction:

Do  students know anything about the topic or have any preconceived notions about it?
What will I do to introduce the topic?
Do I need to research on the topic to prepare my introduction? Where do I want to research?
You may introduce the topic in various ways: reading a text, showing images, showing a video clip... 

Now that you have your learning objectives, decide the time frame you may use for the activities, consider also the possibility of interacting with 
other professionals so to form a small group of trainers and start to design how you will get students to understand and apply what they will be 
learning.

Methodology

Time frame
ART4Rom gives the opportunity to apply its activities in just few hours in only one day or to extend activities to more days during the 
weeks, or during the year. The ideal situation would be to apply the arts transversally during the development of the entire school 
curriculum. Given the necessity to teach about Roma culture as explained in the previous paragraph of this document, the training 
you will want to adopt will definitely include “Training A” and you will develop it in the time frame that will suit the need of your group of 
students. You may want to dedicate time to develop the three topics concerning the Romani culture as listed above. 
Educational team
The ART4ROM partners have a long-term experience in teaching the arts for education and social inclusion purposes and they 
work with children through a group of operators together with teachers. They have obtained positive results and have piloted the 
ART4ROM activities in a team.  It is suggested that you try to involve artists within your Art4ROM training as they can foster even 
more the artistic element of the training and add momentum to the activity implementation. You may involve your local community 
artists or other volunteering artists you may known. You may also involve social operators who may sympathize with the 
educational issues of the ART4ROM training.  
Nevertheless, if you cannot work in a team with artists and/or social operators, you can implement the training on your own (or with 
other teachers in your school) and remember: you do not need any artistic or music training to develop art integration in your 
teaching! You can just play music with a CD player of with your computer and you can guide your children to express themselves 
creatively through multiple arts! Think of music and the arts as a way of knowing, an intelligence every person possesses.  
Remember also Thoreau's point that the forest would be a very quiet place if only the talented birds sang.



Methodological approaches
According to the topic chosen for the activity, methodology may slightly vary. Overall, 
methodology approaches will include:

Explanation by the teacher

Applied research

Learning by doing

Team work

Brainstorming

Group discussion

Circle time

Using different tools

Listening techniques

Music listening

Music practice 

Watching visual works

Producing visual works

Watching dance

Dance practice 

Storytelling

Dramatizing 

Example of training B
Topic: A tale inspired by a starry night

Example of training A
Topic: The Romani culture through the arts - Exploring music

Methodology:
Learning by doing, applied research, team work, listening techniques, brainstorming, 
discussion, circle time, using different tools

Methodology:
Team work,  storytelling, circle time, applied research, discussion



Example of training B
Topic: A tale inspired by a starry night

Example of training A
Topic: The Romani culture through the arts - 
Exploring music

Procedure:  

Step 1 -   The teacher introduces the Romani 
history and, with the use of a map, shows the 
migration of the first group which most likely 
originated from India and the actual geographical 
distribution.

Step 2  -  The teachers plays various music pieces, 
the children listen to them. They are asked what the 
music made them think of, which emotions would 
the music elicits, if the music suggests any image... 
(Discussion on the music listening).

Step 3 -  The teacher explains that the Romani 
music influenced the music composed and 
performed in the countries where the Romani used 
to live, it influenced classic music....

Step 4 -  Children are invited to clap the rhythm of 
some of the music pieces along with the music 
playing. 

Step 5 - Children are invited to start improvising a 
dance. Students, facilitated by the teacher through 
a  sca f fo ld ing  p rocess ,  c rea te  a  dance 
choreography for subsequent sessions, based on 
Balkan Romani music.

Procedure

Procedure:

Step 1  -  The teacher will start a story. It can be a known story (featuring 
a starry night) or an invented one. Children, one by one, will add new 
episodes. 
Step 2   -  In the process, the teacher/trainer will scaffold the students 
by posing questions and helping them imagining scenarios.   
(.... The light of the stars is shining upon a flock of sleeping sheep. Their  
candid fur becomes silver under the night light. Suddenly on each 
sheep a letter appears to form a word. Which word is that?)
Step 3  -  Children are invited to tell a story about stars and night sky 
that is told in their family. If no stories on the subject are told, they can 
share any other tale told in their family.
Step 4  -  Music:  The teacher will point out some songs connected to 
the stars, such as 'Twinkle, twinkle little star' and tell the story of the 
song.
Step 5  -  Social sciences:  The teacher will use the topic to tell about 
the celestial navigation. Once sailors used to direct their ship by 
studying the position of the stars. How could it feel  being in a boat 
watching the stars to be able to go back home?  What do they use 
today?
Step 6 -  Geography:  The teacher asks some questions such as: 
when we have a starry night, what do they have in the opposite 
hemisphere? Which constellation do we know? 
Step 7  -  Art:  The teacher shows a painting by Vincent van Gogh  
'Starry night'. Tell the story of the painter. Shows an interactive video 
with which children animate the painting.

Write down how you intend to develop the session, step by step.



Interdisciplinary elements 
Think ahead which curricular subjects you are going to include in the planned activities

Materials
List the materials you will need to perform the activities.
Depending on the chosen topic, these may include:  laptop, loudspeakers, pens, 

Example of training B
Topic: A tale inspired by a starry night

Example of training A
Topic: The Romani culture through the arts - 
            Exploring music

Materials:   
Map of Europe, Balkan Romani music on mp3 or 
music CDs, 
hi-fi systems or computer with loudspeakers.

Materials:
Web resources
Song -Twinkle, twinkle, little star:
http://www.lullabies-of-europe.org/UK/UKFlash/UKSong.htm
Interactive painting Van Gogh Starry Night 

 http://vimeo.com/36466564

Example of training B
Topic: A tale inspired by a starry night

Example of training A
Topic: The Romani culture through the arts - 
            Exploring music

Interdisciplinary elements: 
History, music, geography

Interdisciplinary elements: 
music, social science, geography and visual art

http://www.lullabies-of-europe.org/UK/UKFlash/UKSong.htm
http://www.lullabies-of-europe.org/UK/UKFlash/UKSong.htm
http://vimeo.com/36466564


Learning outcomes

Define the learning outcomes of your session/s

Example of training B
Topic: A tale inspired by a starry night

Example of training A
Topic: The Romani culture through the arts - Exploring music

Learning outcomes:
Students will have learnt listening and narration skills (listening and narrating to each other). 
Students will have learnt to share their own stories and their imagination.
Students' intercultural knowledge through sharing stories told in their family. 
Students will have increased their social skills.
Students will have acquired knowledge in music, social science, geography and art. 

Learning outcomes:
Students will have acquired knowledge of Balkan Romani music and historical/geographic notions of the 
Romani history.
Students will have shared emotions and practiced listening skills (listening to the music and to each 
other).
Students will have learnt to share their creativity through carrying out  a dance choreography. 

Evaluation activities 

Suggested activities:
Student's satisfaction measured through questionnaires using a picture-based Likert scales 
(frown to smiling face).
Notes by the teacher/s to identify strengths of the practice, challenges and areas for improvement, links to 
ideas for new activities.  



Example of training B
Topic: A tale inspired by a starry night

Example of training B



Example of training B
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Introduction 

 
 
Dear Teachers and Students. 
 
The material of this document was developed to serve as a basic guide for teachers, cultural and social operators and artists during piloting period of 
Art4ROM project.  
 
The piloting activities are targeted to Roma and non Roma children (5-11 years old) and based on the results of the research carried out during the 
first months of the Art4ROM project. Children from three European countries Italy, Hungary and Slovakia will be involved in Art4Rom project in 
schools, settlements and cultural/community centres. Roma and non-Roma children will be involved into concrete innovative educational activities 
using arts. Goal of the piloting period is to prepare final methodology that uses art as learning tool and creates awareness of Roma culture.   
 
The trained Roma and non-Roma artists, teachers, cultural and social operators involved in educational paths with children will find in this document 
resources about Roma Culture and values prepared by the Roma partner of the project, inspiring lesson plans and on-line resources for creating their 
own lesson plans for the children they are working with and a phrase book to start interacting. 
 
We believe that the successful implementation of non-formal educative forms such as music, dance, singing, visual arts, and photography will 
enhance Roma and non-Roma children competences, knowledge and skills. 
 
 

24 



 

Content on Roma culture for developing piloting activities with children 
 

1. ROMA ORIGIN AND LANGUAGE 

Although we have more than six centuries in Europe, the Roma we remain strangers. Many things have been said and continue to be said about our 
origin, from being descendants of Cain and Judas, to be the descendants of Atlantis. While it is true that such romantic beliefs are implausible today, 
there is still a lack of knowledge about our history and origin, and the current myth is that Roma come from Romania. However, since the s. XVIII 
began to relate the Roma with India. There is no historical evidence, any historical text that talks about the departure of any group that named 
“Roma” and began to move from Asia to Europe. There is only one proof about our origin, our language. 
 
The Romani Language 
After being studied and analyzed it has been established that the Rromanes is a language that is part of the Sanskrit language family, and it is closely 
related with languages such as Hindi, Urdu and Farsi. Although the basis of our language is of Sanskrit origin, we have a large number of loanwords 
from other languages such as Persian, Armenian, Turkish, Greek, Romanian, Russian and other Slavic languages (Jimenez, N. 2008). Thanks to all of 
these loanwords it has been inferred which the route was taken by Roma once they left India. 

 

 
www.eu-languages-research.com 
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The Rromanes, like all language, is composed of various dialects. We should note that this is a language that has not been written, and therefore it 
has not owned a grammar until the Fourth International Romani Congress of Warsaw (1990). Therefore we can find a variety of dialects, with varying 
degrees of influence of local languages with which it coexists. Some of the most talked dialects are Kalderás, Lovari, Erli, or Gurbet. 
 
Although there are many research focused on the influence of various languages in the Rromanes, there is no interest in studying the influence of the 
Rromanes in other languages. In Spain, for example, we find many words of Roma origin in the Castilian.  
 
These words are often labeled as street talk; in other cases these words are included as part of the lexicon of the Castilian with normality, but it's not 
recognized the Romani origin (or Hindu or Persian). 
The origin of the Romani people 
The documentation of the origins of the Roma is scarce. The information starts from their first migration. Should be noted that we talk about a 
preliterate culture, which means that all the information written on the Roma have always been provided by non-Roma and it may have been written 
from ignorance, prejudice and misunderstanding. Various theories have linked the Romani people with diverse groups of outcasts of India. However 
one of the last hypotheses proposed by Eric Meyer tries to explain the origin of Roma in Kannauj during the XI century, the intellectual and cultural 
capital of the North India. 
 

There are documents attesting the presence of Roma in Crete and Romania (Valakia 
and Moldova) in the fifteenth century. In Romania lot of Roma arrived, but "only 16 
years after his arrival it was ordered his capture as slaves." 

This situation led at the end of the fourteenth century to great migrations towards 
Western Europe through two routes: one along the Mediterranean coast and the 
other through the Central European countries. Thus, during the fifteenth and 
sixteenth centuries almost all European countries have welcomed Romani people. 

There is anecdotal evidence of their presence in the different countries of Europe 
drawn from contemporary documents. In any case this data set nor a timeline nor a 
chronicle of the expansion of the Roma. But it is a valuable reference. Here are some 
of the most significant data: in 1418 come to Germany (also by that time arrived in 
Switzerland, Belgium and the Netherlands), in 1419 crossing the border from France, 
in 1427 they were already in Paris, in 1422 their presence is attested in Rome and 
between 1415 and 1425 came to Spain. 

 

 
 ignca.nic.in        The arrival to Europe 
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"Without a doubt, the fifteenth century was for the Roma his best in Europe, except for those who were in Valakia and Moldova". 

But this status changed and along the XVI century the countries that had hosted, issued warrants of persecution and control. The change may be due 
to several reasons: 

• The non-adaptation to the lifestyle of the populations in which they settled. 
• Their practices of witchcraft. 
• Their nomadism, which was associated with beggars and bandits. 

Since then laws began to emerge across Europe in order to assimilate the Roma. The mistrust between Roma and non-Roma has remained for 
centuries and today there are still prejudices around a community that wanted to keep their identity and not be assimilated. 

 
2. ROMANI CULTURE  

Roma people, as people who has traveled, has had a significant role in the exchange both culture and goods. As it is the case of the Romani language, 
the Romani culture is created along the path and the centuries through contact and coexistence with other cultures. Although we left India over a 
thousand years ago, we retain a strong oriental existentialism, which has been influenced by the Arab-Muslim and Christian cultures. This means that 
the Roma are a unique people with immense cultural heritage. 
 
The celebration of the life and death remain the main rituals that differentiate Roma from others. In each tradition we can observe a perfect blend of 
traditions from different people and cultures, and sometimes opposed to each one, but combined with stoichiometry and harmony by the Roma. 
Europe is home to 10–12 million Roma and its main feature is the diversity. The “Roma” are not a single, homogeneous group of people. They can 
include Romanichals in England; Kalee in Wales and Finland; Manouche from France; Kalé from Spain; Sinti from Germany, Poland, Austria, and Italy; 
Ashakli from Kosovo; Egyptians from Albania; Beyash from Croatia; Romanlar from Turkey; Domari from Palestine and Egypt; Lom from Armenia, and 
many others. It is also partly because many of these groups have differing narratives of their history. 
 
Yet there is much that is shared between different groups of Roma like the centrality of the “family” in every side of life: the respect of the elders, the 
hierarchy in decision making, the importance and protection of children or the celebration of wedding (as advance of new births). All these traditions 
create the Rromanipen, which is the Romani identity. 
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Roma groups often have similar occupations, drawing upon traditions of peripatetic and 
mobile economies that exploit niche markets, such as peddling and trading certain 
livestock (horses, dogs, and small birds). Roma artisans have also made livings from 
repairing items deemed “uneconomic” to mend, such as pocket watches, tea-pots, and 
porcelain dishes—the originators of what is now described as the circular economy. Many 
Roma are engaged in recycling and have been for centuries, long before major 
environmental concerns. We were also healers and herbalists for the “country people.” 
 
 
 
 
 
 
 
 

 
Mobility has, for many Roma, been part and parcel of identity. It’s “not all wagons and 
horses.” Roma have been engaged with agriculture (as they still are in many places), 
artisan skills and automobiles trading, road repairs and roofing. Metal work of all kinds 
has always been part of the Roma economy, as has craft production (baskets and 
bamboo furniture, knives’ handles, carved and decorated wagons, fairground signs). 
Many groups’ names actually stem from occupations—the Balkan Sepetçiler are 
basket-makers (from the Turkish term for woven baskets) and represent a commercial 
skill that was used as the basis for organizing taxable communities in the past. Diversity 
in and amongst Roma groups has its origins in occupational identity, as much as in any 
other distinctions of culture. 
 
 
 
 
 
 
 

 
www.rroma.org 

 
 www.skyscrapercity.com 
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3. ROMANI ART  

The music and the Roma 
 
Just as Roma learned and adopted words, values and traditions from every place through which they passed, the art not only did not 
escape this trend, but it was where there was the greatest cultural sharing. One of the earliest legends that attempt to explain the 
departure of the Roma from India tells that around 400dC, BahramGur, King of Persia, asked a King of North India to send him ten 
thousand musicians and their wives for parties. Pleased and impressed by the talent of the musicians, BahramGur asked to stay forever 
in his kingdom and gave them several acres of land, grain and livestock supplies. The musicians, who had no experience as farmers, they 
were soon without grain or livestock and land without performance. The king, upset because of such misery, banished the ten thousand 
musicians from his country (Fraser, A. 2005). 

 
Although we can’t prove the truth of this legend and even less we 
can’t know the artistic abilities of the group that gave rise to the Roma 
community, what we can say is that Roma and music are virtually 
synonymous in the social imaginary of any European country. Much 
has been discussed about why Roma have developed so much their 
capacity for music and not for other arts like painting or writing. It is 
usually argued that music, being immaterial, was an art that could be 
transported easily. However, I must emphasize that music has a lively 
character itself higher than other arts. The music allows you to build a 
dialogue with "the other" instantaneously, and it is in this area where 
Roma have obtained the greatest relational success with the non-
Roma, exchanging, sharing and creating new dialogues through music 
anywhere Europe. 
 

 
www.rroma.org 
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The creative talent of Roma in music has led to various musical genres unique and globally recognized as Flamenco, Jazz Manouche or 
Manele. Although the Roma have a decisive role in their generation, they are all universal styles, which have been enriched by the 
continuous exchange between Roma and non-Roma. 
 
Roma music has for centuries inspired the greatest composers in history. Franz Liszt, who joined Romani tunes in his Hungarian 
Rhapsodies, always showed his fascination with Romani violinists János Bihar and Antal Csermák. He was not the only one, Fran Joseph 
Haydn, Ludwig van Beethoven, Franz Schubert, Johannes Brahms and Antonin Dvorak were fascinated by a way of understanding music 
totally different and marked by creativity in the composition and virtuosity in performance. 
 

"The inspiration of the moment is the unstoppable engine of Roma musicians, something that sometimes collides with the strict 
classical rules, where even the cadences of a concert should be written on lined paper because classical musicians renounced the 
value and daily commitment with improvisation. The space for the creative passion of the performer, claimed in the past three 
decades by classical music specialists, remains alive in Roma music from its roots. 
The late violinist and conductor Yehudi Menuhin defended with passion Romani influence on classical music, the lesson as a 
performer that he received when in contact with other free and communicative way of making music. Menuhin learned equally 
from violinists, clarinetists or singers: he felt lyricism, rhythmic drive, naturalness and freshness of the fingerprint Roma, evident in 
songs and dances of Johannes Brahms, Antonin Dvórak and Leos Jánacek, in violinistic parts and orchestral composers as diverse 
as Paul Sarasate, Fritz Kreisler, BelaBartók and Georges Enesco; ... " 
Pérez Senz, Javier (2007). “La fascinaciónpor la música en libertad”. Cuadernos Gitanos (número 1) 
 

The improvised and ephemeral concept that Roma have traditionally given to their music, along with the fact that few Roma musicians 
have followed a musical academic education, has meant that gypsy musicians are not as valued as composers as interpreters, especially 
in the field of classical music where only copyright recognizes those ones who write their notes on the pentagram. 
 
Visual Arts 
 
As in music, Roma have inspired the non-Roma in the world of visual arts. From the fifteenth to the twentieth century the image of the 
Roma has been widely represented, defining a stereotyped image (nomadism, folklore, exotic, hidden arts). Over the centuries we have 
had very few Romani painters. Among them, Antonio Solari "Lo zíngaro" (Italy, active in 1502-18) trained in the school of Venice, noted 
for his religious paintings, Otto Mueller (Germany, 1874-1930) known for his expressionistsnudes and its relationship to the natural 
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environment, the abstract painter Serge Poliakoff (Moscow, 1900-1960), Helios Gómez (Spain, 1905-1956) famous for hisRepublicans 
posters during the Spanish Civil War, or Ceija  Stojkas (Austria, 1933), a multidisciplinary artist, victim of Samundaripen, the genocide Nazi 
(Olivares, 2010). 
 
During the 30s of last century Romart born in Hungary, an artistic movement founded by Roma which continues today. Romart aims to 
break down stereotypes that the world of the visual arts has always delivered about the Roma people. In 1934 take place in Budapest the 
first exhibition of Romani painters, Naturals. This was the starting point for several Romani exhibitions, which from the 80s started to 
multiply in countries like Czech Republic, Hungary, France and England. And from the 90s, when that social inclusion becomes a major 
pan-European program, and democracy changes the paradigm of interpretation of cultural practices, multiply the presence of Romani 
artists in solo and group exhibitions (Junghaus, 2007). Currently are well-known artists as Janos Balázs, Antonio Maya Cortés, Gabi 
Jiménez, Katarzina Pollok or Damian Lebas. 
 

 

 

  

Composition grise et 
rouge - Serge Poliakoff 
(1964)    

The Virgin and Child with St. 
John Antonio Solari (around 
1500-1510) 

Erdőszéle   
JanosBalázs  

Evacuación  
Helios Gómez  
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Literature 
 
In the field of literature we meet again with the same circumstances as in the arts. For several centuries Roma have appeared in a 
number of literary works, always on a secondary level, and always in a stereotyped way. In the best case we appear with a romantic and 
rebellious image, and in the worst cases appear as thieves and liars. There have been few writers who have treated Roma away from the 
prevailing prejudices; in this regard we highlight the works of Lorca, García Márquez or Tabucchi (Oleaque, J. 2012). 
 
Although there is no great literary tradition among the Roma community, writers are great, especially in the field of poetry. Among them 
we find Rajko Djurik, Santino Spinelli, Mateo Maximoff, Leska Manus, Dezider Banga, Gregory Dufunia Kwiek, Bela Osztojkan, José 
Heredia, Joaquín Albaicín or Saban Iliaz. All of them from different countries, but all with a common theme: freedom and persecution, 
the way, the caravan, the wind, the rain, the grass ... (Oleaque J. 2012). 
 
Roma culture is agrapha based, Romani language has not been officially written until recently, if we add the historic exclusion and social 
marginalization suffered by the Roma, we may understand why Roma do not have a great tradition in literature. However, we can’t 
forget all the tales created by Roma which have passed down from generation to generation without being written. In recent years there 
have been several projects to collect these tales of the living voice of the Roma. 
 
The history of the Roma has always been written and studied by Gadje. This causes difficulties to know the true story experienced by 
Roma, what did they think? What did they feel? We could never write those answers, but if we approach to art, music or tales, we may 
capture the emotionality and the true history of the Roma, and we may discover a people willing to communicate, to learn and to be 
open to "the other" from a position of equality, and not from the imposition. 
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Bibliography and online resources on Roma culture 
 
ROMA ART 
 
Russia: 
http://www.youtube.com/watch?v=UnWNqO4ttvY 
http://www.youtube.com/watch?v=El7mQR14tc4 
http://www.youtube.com/watch?v=g2kWP5xTZzI 
 
Balcan: 
Bulgaria: http://www.youtube.com/watch?v=up0qaKKhYPg 
Serbia: http://www.youtube.com/watch?v=wTg1bALA-3w 
 
Spain: 
Latcho Drom – Espanya Flamenco :http://www.youtube.com/watch?v=4afys-ZpSxk 
 
Cobo, E. (2007). “Gitanos y Flamenco”. Cuadernos Gitanos (número 1) Instituto de Cultura Gitana. Madrid. 

 
Garcia, C. (2010). “Pasión y muerte de Django Reindhart”. Cuadernos Gitanos (número 6). Instituto de Cultura Gitana. Madrid 
 
Oleaque, J. y Serrano, A. (2012) “… y las otras artes”. Exposición Itinerante Vidas Gitanas, Lungo Drom. 
 
Olivares, C. (2010). “Una aproximación al arte gitano”. Revista de Antropología Experimental nº 10. Universidad de Jaen. 

 
Pérez, C. (2012). “Apuntes personales sobre los gitanos, su cultura y arte”. ExposiciónItinerante Vidas Gitanas, Lungo Drom.  

 
Pérez Senz, J. (2007). “La fascinaciónpor la música en libertad”. Cuadernos Gitanos (número 1). Instituto de CulturaGitana. Madrid 
 
Slovakia:  
Gypsy dances from Bardejov / Cigánské tance z Bardejova: http://www.youtube.com/watch?v=aJaFF04I4jk 
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Belišová: PhurikaneGiľa. Ancient Roma songs.  
 
Hungary:  
http://www.youtube.com/watch?v=TYgl6qfPdd4 
 
Italy: 
Junghaus, L. (2007). “Paradise Lost. The First Roma Pavilion” Venecia: Bienale de Venecia. 
Resources for youngsters: 
http://www.gfbv.it/3dossier/sinti-rom/it/rom-it.html 
 
The Gypsy Tales 
http://www.albertomelis.it/fondazione%20tropea.htm 
http://www.ilpaesedeibambinichesorridono.it/bambini_rom.htm 
 
http://books.google.be/books?id=iT5hAAAACAAJ&dq=Diane+Tong,+Storie+e+fiabe+degli+zingari&hl=en&sa=X&ei=MIqGUtPQHMWY1A
WWs4HwAw&redir_esc=y 
 

English version: 
http://books.google.be/books?id=kHYfQwAACAAJ&dq=Diane+Tong,+Storie+e+fiabe+degli+zingari&hl=en&sa=X&ei=eoqGUoHRCaWc0QX
IsIDoDA&redir_esc=y 
 
http://www.aizo.it/quaderni-zingari/ 
http://ww3.comune.fe.it/vocidalsilenzio/tesicmartini.htm 
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ROMANY POEMS IN ENGLISH 
 
http://hellopoetry.com/words/gypsy/poems/ 
Famous non Romany poets write about Roma people’s life style. 
 
http://romanygenes.com/#/romany-poems/4528293725 
Famous poets through the ages have always been inspired by the freedom life of the gypsies and have written numerous poems 
dedicated to them and depicting their gypsy lifestyle. This page contains an assortment of their poetry and their tribute to the Romany 
ways and travelling folk who roamed these lands in a period of history when although times were hard there was much to be said for the 
way of life as depicted in the following variety of poems. 
 
 

 
ROMA HISTORY 
 
English sources 
 
Fraser, Angus. 1995. The Gypsies. Oxford UK & Cambridge USA: Blackwell Publishers.  
 
Tcherenkov, Lev; Laederich, Stephane. 2004. The Roma. Otherwise known as Gypsies, Gitanos,  
 
Tsiganes, Ţigani, Çingene, Zigeuner, Bohémiens, Travellers, Fahrende, etc. Vol. 1.History, Language, and Groups.Vol. 2.Traditions and 
Texts. Basel: SchwabeVerlag. 
 
Hancock, Ian. 1987. The Pariah Syndrome: An account of Gypsy Slavery and Persecution. 

Marushiakova, Popov: Roma European migrations from 15th century till nowadays 

Library with archive „Studii Romani“  
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Marushiakova, Popov: Ottoman Empire 

History of Roma and Roma Culture 

Celia Donert: The struggle for the soul of the Gypsy: marginality and mass mobilization in Stalinist Czechoslovakia 

Slovak sources 
Horváthová, Emília. 1964. CigáninaSlovensku. Bratislava: SAV 
 
Czech sources 
Nečas, Ctibor. 2002. Romové v Českérepublicevčera a dnes. Olmouc: UniverzitaPalackého. 
Nečas, Ctibor. 1997. Historickýkalendář. Olomouc: UniverzitaPalackého. 
Horváthová, Jana. 2002. Kapitoly z dějinRomů. 
Hancock, Ian. 2001. Zeměutrpení. NakladatelstvíSigneta. 
 
 
 
ROMA LANGUAGE  
 
English sources 
Lee, Ronald. 2005. Das-duma Rromanes. University Of Hertfordshire Press. 

Matras: Romani. A linguistic introduction. 

Czech and Slovak sources 
Šebková, Hana; Žlnayová, Edita.1999. Romaňičhib. Učebnice slovenské romštiny.Praha: Fortuna. 
Šebková, Hana. 2000. Nástin slovenské mluvnice (pro pedagogické účely). 
Romsko – slovenský slovník: http://slovniky.atlas.sk/ 
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http://www.tandfonline.com/doi/abs/10.1080/03071020802027538%23.UmkDZxBEl2A
http://www.varianty.cz/cdrom/podkapitoly/d01kapitoly.pdf
http://romani.humanities.manchester.ac.uk/downloads/2/Matras_Rmni_ELL.pdf
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TRADITIONS 
 
English sources 
Elena Lacková: I Was Born Under the Lucky Star – My Life of a Gypsy Woman in Slovakia 
Mateo Maximoff: The Ursitory 
 
French sources: 
Mateo Maximoff: Les Ursitory 
Elena Lacková: Je suis née sou sune bonne étose 
 
Hungarian sources: 
Elena Lacková: Szerencsés csillagzat alatt születtem 
 
Czech sources: 
Mateo Maximoff: Sudba ursitorů 
Elena Lacková: Narodila jsem se pod šťastnou hvězdou 
Milena Hübschmannová: Šajpesdovakeras – Můžeme se domluvit 
Milena Hübschmannová: Několik poznámek k hodnotám Romů. (Skica). In: Romové v České republice (1945-1998) Praha, Socioklub 
1999, s. 16-66. 
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Topics 
 
 

A. Topics proposed for the piloting: 
 

1. Values and intercultural learning: 
Raising children in Roma family (i.e.: problem solving, decision making, gender roles, family life, celebrations) 

2. Origin and language: Roma History, Roma Traditions and culture etc.   
3. Arts: Music, Dance, Visual arts, Writing  
 
Every partner will decide which topics to use in according to local situation and partner’s expertise. 

 
  
 

B. The topics for the universal and/or curricular subjects listed below can be considered as suggestions for the lesson plans to be used during 
the piloting 

  
 

1. Discovery of the Americas  (curricular subject: history)   
2. Photosynthesis  (curricular subject: science)  
3. A tale inspired by a starry night (universal subject)  
4. Vision: towards where we go (universal subject)  
5. What is friendship  (universal subject)  
6. What makes me happy  (universal subject)  
7. Ways of learning (universal subject)  
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Piloting activities prepared by ETP Slovakia to be used in community centres (example) 
 

 
TOPIC PLAN FOR PILOT ACTIVITY WITH CHILDREN 

 
TOPIC (Roma culture and general 
topics)  

Main topic: Origins (where Roma people come from) 
Including also: History and the migration of Roma, Places where Roma people live (geography), 
Characteristics of Roma, Roma heritage 

OBJECTIVE • To help children understand the origin of Roma  
• To introduce them one of the theories about the country Roma people come from  
• To explain basic data about the migration of Roma to Europe and teach them how to work with map  
• To increase their awareness about other countries where Roma live nowadays  
• To discuss some characteristics of Roma 
• To develop their interest in Roma heritage (art, music, songs...) 
• To introduce children different art tools, work with their imagination, support creativity and talents 

START DATE January (2.week) 
END DATE February (1.week) 
TOTAL HOURS (lessons) 4 (each lesson 70 min. or more if possible) 
N.° AND AGE OF CHILDREN 10 children, 5-12 years old 
PLACE (school, settlement, 
community centre) 

Community centre 

 
Previous knowledge 
and expectations 

Curriculum 
disciplines 

Planned activities and possible 
art forms 

Methodology and tools KEY LEARNING POINTS (what we 
expect children to learn) 

N/A 
 
 
 

History 
Geography 
Art 

Literature 
Dancing 
Fine arts/painting 

• Storytelling and story 
developing 

• Brainstorming 
• Discussion 

• Country of origin of Roma 
people (as part of one theory): 
geography of Asian and 
European countries 
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• Self-reflection 
• Small groups work 
• Individual assignments 
• Using different tools 

(maps, books, painting 
tools, ...) 

• Basic facts about migration and 
where do Roma live nowadays 

• Modern History: the socio 
economic reasons of the 
migration of the early 21st 
century including European 
migration to the USA  

• Some characteristics of Roma 
culture and values 
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GENERAL INFORMATION ABOUT THE LESSON PLAN No.1 

 
TOPIC Main topic: Origins (where Roma people come from) 

Including also: History and the migration of Roma, Places where Roma people live (geography), 
Characteristics of Roma, Roma heritage 

NUMBER OF THE LESSON AND TITLE 
OF THE LESSON 

1. Introduction to the topic and storytelling (Rozprávka: Krajina piatichpotokov, Author: 
DeziderBanga) 

OBJECTIVE OF THE LESSON • To introduce them the topic: Origins (where Roma people come from) 
• To get them familiar with the topic and the vocabulary we will be using  
• To help children understand the origin of Roma  
• To introduce them one of the theories about the country Roma people come from 

 
DATE AND DURATION 2. week of January, 70 min. (date and time will be set later) 

 
Curriculum discipline History, Geography 
Artform Literature and Dance 
Previous knowledge and 
expectations 

N/A (depends on specific group of children, their age and curriculum in school) 

Preparation, tools, material • Prepared story Rozprávka o Krajinepiatichpotokov (copy for each child, bigger letters to be easy to 
read, story in Slovak or Roma language – depends which language children feel more comfortable 
with) 

• Prepared maps of India, Europe and the migration of Roma (moving from India to west) 
• Flipchart and papers 
• Markers 
• CD player and CD with relaxed music 

Organizing of the class Chairs in the circle (or big carpet on the ground and children sit on the carpet), relaxed atmosphere, during 
reading the story there might be a silent music in the background (without singing, just instrumental music)    
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SUMMARY DESCRIPTION OF THE ACTIVITIES FOR TEACHERS AND CULTURAL OPERATORS 
 

Timing Particular 
objective of this 

Session 

Planned activity Tools Notes 

 
20 min. 
 

Welcome children 
and introduce 
them topic of the 
month 

1. Welcome activity (warm-up exercise)  
2. Introduce them the topic: Origins (where Roma people come from) and ask 

them if theyhave any idea what does it mean, if they ever heard about where 
Roma come from. Brainstorming.  
(write children answers on the flipchart paper, don`t comment) 

Cards with 
names of 
everybody? 

If children don`t 
know each 
other or the 
teacher is new, 
choose game 
for 
remembering 
the names 

 
25 min.  
 

Read the story 
Rozprávka o Krajine 
piatich potokov 

1. The teacher reads the story (slowly) while children follow it on their papers 
2. Wrap-up the story. Teacher asks some child to repeat the flow of the story 

(others can help). 
3. Teacher asks: who were the main characters? Where did they live? What 

suddenly happened? How did it finished? What did you like about the story 
and what didn`t you like? 
(teacher can go back to the story and read again the important sentences 
again or let children to read them by themselves for everyone)  

Papers with the 
story for each 
child and one for  
teacher 

If there are 
children who 
cannot read 
yet, they just 
listen.  
If the story is 
available on 
video or DVD, it 
can be also 
used in the 
class. 

 
20 min.  
 

Introduction of the 
maps and countries 

1. Work with big map of India. 
Teacher explains children that the country where the story took place was 
most probably India – the mother country of Roma, where they had lived long 
time ago. Their country was beautiful. As it was in the story, also in reality, 
their country was attacked by enemies. Roma were trying hard, but they have 
been defeated and had to leave the country.  They crossed many countries 
and seas when looking for the new country to settle down. It took them many 

India map  
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centuries, but they have never found their own country to live. They settled 
down in many countries worldwide as we will show later.  

 
2. It is important to explain the following: 

The absence of traditional origin stories and of a written history has meant 
that the origin and early history of the Romani people was long an enigma. 
Indian origin was suggested on linguistic grounds as early as 200 years ago. 
Since then people began to relate the Roma with India. There is no historical 
evidence, any historical text that talks about the departure of any group that 
named “Roma” and began to move from Asia to Europe. There is only one 
proof about our origin, Roma language. However, one theory suggests that 
the name ultimately derives from a form “ḍōmba”- 'man of low caste lives by 
singing and music', attested in Classical Sanskrit.  
An alternative view is that the ancestors of the Romani were part of the 
military in Northern India. There were Arab invasions and when Roma 
soldiers were defeated, they were moved west with their families into the 
Byzantine Empire between AD 1000 and 1030. 

 
5 min.  
 
 

Closing the lesson  1. Teacher wrap up the lesson – each child tells one thing he/she has 
remembered  

2. Teacher tells that the next lesson will follow up today`s one and they will 
learn more  

3. Teachers thanks the children for nice cooperation 

Teacher writes 
down what were 
the key learning 
points of 
children  

 

 
 
Resources for Teachers  
Links to on-line resources 
Essential bibliography 
 
Story: Rozprávka o Krajine piatich potokov 
Book:  
Author: Dezider Banga 
Title: Čierny vlas 
Issued in: 2007, Luluďi 
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http://bit.ly/1bukdUI 
 
The Gypsy Tales 
http://www.albertomelis.it/fondazione%20tropea.htm 
http://www.ilpaesedeibambinichesorridono.it/bambini_rom.htm 
 
http://books.google.be/books?id=iT5hAAAACAAJ&dq=Diane+Tong,+Storie+e+fiabe+degli+zingari&hl=en&sa=X&ei=MIqGUtPQHMWY1AWWs4HwAw
&redir_esc=y 
English version: 
http://books.google.be/books?id=kHYfQwAACAAJ&dq=Diane+Tong,+Storie+e+fiabe+degli+zingari&hl=en&sa=X&ei=eoqGUoHRCaWc0QXIsIDoDA&re
dir_esc=y 

 
History of Roma: 
http://romafacts.uni-graz.at/index.php/history/pre-european-history-first-migration-from-central-india-to-byzantium/from-india-to-europe 
 
IIndian Gipsy Dance 
http://www.youtube.com/watch?v=fcJzDB0LBvI 
 
Indian and Flamenco Dance 
http://www.youtube.com/watch?v=Go7CxmezEsA 
 
Movie: LatchoDrom 
Director: Tony Gatlif 
http://www.youtube.com/watch?v=PB8C4wGUkDk 
The movie is about the Romani people's journey from north-west India to Spain, consisting primarily of music. The film was screened in the Un 
Certain Regard section at the 1993 Cannes Film Festival. 
The film includes music from the Romanian Romani group Taraf de Haïdouks, Tchavolo and Dorado Schmitt among others 
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GENERAL INFORMATION ABOUT THE LESSON PLAN No.2 

 
TOPIC Main topic: Origins (where Roma people come from) 

Including also: History and the migration of Roma, Places where Roma people live (geography), 
Characteristics of Roma, Roma heritage 

NUMBER OF THE LESSON AND TITLE 
OF THE LESSON 

2. Introduction of the theory about Roma people coming from India to Europe  

OBJECTIVE OF THE LESSON • To introduce children one of the theories about the country Roma people come from 
• To explain basic data about the migration of Roma from India to Europe and teach them how to work 

with map  
• To increase their awareness about other countries where Roma live nowadays 
• To provide them room for creative thinking and story developing 

DATE AND DURATION 3. week of January, 70 min. (date and time will be set later) 
Curriculum discipline History, Geography 
Artform Literature, writing, dancing 
Previous knowledge and 
expectations 

During the first lesson children learnt that our country (Slovakia) is not the motherland of Roma. They 
listened and discussed the story about the reasons why Roma left their motherland in the past. They got to 
now it is a legend, but there are more theories about Roma origin. They expect to learn more today.    

Preparation, tools, material • Prepared story Rozprávka o Krajine piatich potokov (copy for each child, bigger letters to be easy to 
read, story in Slovak or Roma language – depends which language children feel more comfortable 
with) 

• Prepared maps of India, Europe and the migration of Roma (moving from India to west)  
• Prepared colourful papers with key words (each key word on different paper): India, Persia (Iran, 

Iraq), Byzantia (Turkey), Armenia, Wallachia (Romania), Serbia, Austria-Hungary Empire (Austria, 
Slovakia, Czech republic, Hungary), France, Germany, Spain, Italy, Egypt, North Africa    

• Flipchart and papers 
• Markers, papers, pens, pencils, scotch tape 
• If teacher decides to use alternative 1 (see below) he/she will need also: the videos of various dances 

representing the countries of Asia or Europe (on the route from India to Europe)   
Organizing of the class Chairs in the circle (or big carpet on the ground and children sit on the carpet), relaxed atmosphere 
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SUMMARY DESCRIPTION OF THE ACTIVITIES FOR TEACHERS AND CULTURAL OPERATORS 

 
Timing Particular 

objective of this 
Session 

Planned activity Tools Notes 

 
10 min. 
 

Welcome and wrap 
up of the last 
lesson 

1. Welcome activity (warm-up exercise)  
2. Wrap up of the last lesson  
3. Teacher asks children what they remember from the last week. Teacher can 

use also the notes he/she made at the end of the last lesson about key 
learning points collected from children. He/she can use also the story papers 
and the map of India to recap the country of origin and the reasons why 
Roma left India.  

Notes from the 
last lesson, 
story,  map of 
India  

 

 
20 min.  
 

Basic data about 
the migration of 
Roma from India to 
Europe 

1. Teacher shows the map of the migration routes from India to Europe and 
North Africa. He/she explains where India is, where Europe is and which 
countries are between. The countries were named differently in the past and 
had different borders, size. Teacher should explain this fact to the children.  
Teacher distributes colourful papers with key countries to the children and 
they stick them on the map one by one on the right place.  
 

Note: It is up to teacher if he/she uses the current map with nowadays names of the 
countries and use the historical names of the countries on the papers to be sticked on 
the map by children or vice versa. The point is to make them aware that the countries 
were called differently in the past and make them familiar with the different names 
and Earth location. 
 
Alternative 1: In case there is more time allocated for this lesson teacher can use the 
following methodology: Children draw the map of migration on the floor. For each 
country they will watch a video of a local dance and can try to repeat the dance. When 
stepping on the country of migration, they can repeat also the name of the particular 
country. Children will learn the names of the countries through the dance. 
 

• Map of the 
migration of 
Roma (moving 
from India to 
west) 

• Colourful 
papers with 
key words 
(countries) as 
listed above 

• Scotch tape  
 

 
• For alternative 

1: Videos of 
dances from 
different 
countries of 
Asia or Europe 

If the teacher 
feels that 
children are 
capable enough 
to learn more, 
he/she can add 
more facts 
about centuries 
when the 
supposed 
migration 
happened  
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Alternative 2 (activity for older children): to use map as a puzzle, so children collect the 
right pieces together and make the whole map by themselves. Reserve more time in 
this case. 

 
20 min.  
 

From India to 
Europe and further 

1. Work with map of Europe 
2. Teacher uses the detailed map of Europe and asks children if they know 

anything about countries in Europe (countries which became homelands of 
Roma, too). Some children maybe know some of the capitals, or typical 
construction (e.g. Eiffel tower,...), typical food or anything else. Children write 
their ideas on small sticky papers and stick it on the map. Teacher helps with 
the ideas too.   

3. Teacher asks the children what they think what Roma people brought to 
Europe. What are Roma famous and respected for? What can be Roma proud 
of?   

4. Children can be inspired also by the story they listened a week ago (Roma 
music and art, love for nature, community holds together, Roma help each 
other...). 

5. Teacher asks children if they know anybody from their relatives to leave 
Slovakia to other country and why. Discussion.  

• Map of Europe 
• Small sticky 

papers, pens 

It is enough to 
collect just 
some of the 
ideas (depends 
on time of the 
lesson). 

 
15 min.  

Back to story – 
developing the end  

1. Teacher goes back to the story. He/she asks children to develop the different 
end (anything what they like). It doesn`t need to be long, 3-4-5 sentences are 
fine. 

2.  This activity can be the small groups’ assignment to change the group 
dynamics. Children are thus divided into three–four groups (ideally 3 children 
in a group) and they can start to work on it. They write their story on the 
paper.       

Papers, pens  

 
5 min.  
 
 

Closing the lesson  1. Teacher wrap up the lesson – each child tells one thing he/she has 
remembered  

2. Teacher tells that the next lesson will follow up today`s one and they will 
learn more  

3. Teachers thanks the children for nice cooperation 
 

Teacher writes 
down what were 
the key learning 
points of 
children  
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Resources for Teachers  
Links to on-line resources 
Essential bibliography 
 
History of Roma and the map of migration: 
http://romafacts.uni-graz.at/index.php/history/pre-european-history-first-migration-from-central-india-to-byzantium/from-india-to-europe 
 
Map of India:  
http://www.worldatlas.com/webimage/countrys/asia/in.htm 
 
Map of Europe: 
http://www.mapsofworld.com/europe/ 
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GENERAL INFORMATION ABOUT THE LESSON PLAN No.3 

 
TOPIC Main topic: Origins (where Roma people come from) 

Including also: History and the migration of Roma, Places where we live (geography), Characteristics of 
Roma, Roma heritage 

NUMBER OF THE LESSON AND TITLE 
OF THE LESSON 

3. (Hi)story painting I.  

OBJECTIVE OF THE LESSON • To link History of Roma and individual understanding of the topic through self art presentation  
• To provide children room for creative thinking, imagination 
• To present children different painting/fine arts tools and techniques 

DATE AND DURATION 4. week of January, 70 min. (date and time will be set later) 
 

Curriculum discipline History, Geography, Art 
Artform Painting, Fine arts 
Previous knowledge and 
expectations 

Children learnt more about Roma history, culture characteristics and values. They learnt more about where 
Roma live nowadays.  
They expect to use their knowledge and create an art project.   

Preparation, tools, material • Prepared story Rozprávka o Krajine piatich potokov (copy for each child, bigger letters to be easy to 
read, story in Slovak or Roma language – depends which language children feel more comfortable 
with) 

• Prepared maps of India, Europe and the migration of Roma (moving from India to west)  
• Sketchpad papers, crayons, pencils, artist palette, brushes, water colours, tempera, acrylics (student 

paint), palette knife, plasticine, colour glue, box canvases, sponge, scissors, table covers, aprons ...  
 

Organizing of the class Chairs, tables (enough space for each child), relaxed atmosphere 
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SUMMARY DESCRIPTION OF THE ACTIVITIES FOR TEACHERS AND CULTURAL OPERATORS 
 

Timing Particular 
objective of this 

Session 

Planned activity Tools Notes 

 
15 min. 
 

Welcome and wrap 
up of the last 
lesson 

1. Welcome activity (warm-up exercise)  
2. Wrap up of the last lesson  
3. Teacher asks children what they remember from the last week. Teacher can 

use also the notes he/she made at the end of the last lesson about key 
learning points collected from children. He/she can use also the story papers 
and the maps used during last lesson.  

4. Teacher together with children recap the history of leaving India, coming to 
Europe and characteristics/values of Roma.   

Notes from the 
last lesson, 
story,  maps  

 

 
10 min.  
 

Explanation of the 
assignment  

1. Explanation of assignment 
Teacher invites children to paint a part of the story we used before. Each child 
chooses the part of the story which he/she remember the most or the part which 
he/she would like to present by him/herself. The child can use also the part of the 
story, which was invented by children at the end of the last lesson (made-up end).   

 
2. The assignment will have two parts: firstly (today) children will do the draft of 

the painting and they will finalize it on the next lesson. They use different 
painting techniques today when drafting and next time when finalizing.  
 

3. Teacher introduces them the techniques they can use today: sketchpads, 
pencils, crayons, water colours.    

 
Alternative: instead of painting, children can use the plasticine or clay to model a 
sculpture.  Or make a painted paper collage, or mosaic....  

  

 
40 min.  
 

Working on the 
assignment  

Children start the work.  
If they are some children hesitant what part of the story to choose, teacher 
helps them to decide – they can go through the story again or discuss it.  
Teacher is always ready to consult and help children to use the painting tools.  

• All painting or 
modelling 
tools prepared 
in advance 
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5 min.  
 
 

Closing the lesson  1. Teacher wrap up the lesson – each child tells one thing he/she has 
remembered or liked (can be also about the painting itself) 

2. Teacher tells that the next lesson will follow up today`s one and they will 
develop their art pieces more 

3. Teachers thanks the children for nice cooperation 

Teacher writes 
down what were 
the key learning 
points of 
children  

 

 
 
Resources for Teachers  
Links to on-line resources 
Essential bibliography 
 
Art techniques: 
http://www.artistterms.com/arttechniques.htm 
 
http://www.crayola.com/things-to-do/how-to-landing.aspx 
 
 
Art Inspiration: 
http://www.pinterest.com/postcardsmn/kids-art-techniques/ 
 
http://www.deepspacesparkle.com/ 
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GENERAL INFORMATION ABOUT THE LESSON PLAN No.4 
 

TOPIC Main topic: Origins (where Roma people come from) 
Including also: History and the migration of Roma, Places where we live (geography), Characteristics of Roma, Roma 
heritage 

NUMBER OF THE LESSON AND TITLE 
OF THE LESSON 

4. (Hi)story painting II.  

OBJECTIVE OF THE LESSON • To link History of Roma and individual understanding of the topic through self art presentation  
• To provide children room for creative thinking, imagination 
• To present children different painting/fine arts tools and techniques 

DATE AND DURATION 1. week of February, 70 min. (date and time will be set later) 
 

Curriculum discipline History, Geography, Art 
Artform Painting, Fine arts 
Previous knowledge and 
expectations 

Children will continue their artwork and finalize it.  

Preparation, tools, material • Draft projects of the children from the previous lesson 
• Sketchpad papers, crayons, pencils, artist palette, brushes, water colours, tempera, acrylics (student paint), 

palette knife, plasticine, colour glue, box canvases, sponge, scissors, table covers, aprons ...  
 

Organizing of the class Chairs, tables (enough space for each child), relaxed atmosphere 
 
 

SUMMARY DESCRIPTION OF THE ACTIVITIES FOR TEACHERS AND CULTURAL OPERATORS 
 

Timing Particular 
objective of this 

Session 

Planned activity Tools Notes 

 Welcome and wrap 1. Welcome activity (warm-up exercise)  Draft projects of  
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10 min. 
 

up of the last 
lesson 

2. Wrap up of the last lesson  
3. Teacher delivers art projects to the children. 

the children 
from the 
previous lesson 
 

 
10 min.  
 

Explanation of the 
assignment  

1. Explanation of assignment 
 

2. Teacher explains that today children are going to use the canvas and acrylic 
colours. They will use the draft artwork (on the paper) developed on the last 
lesson as model to work accordingly.    
 

3. Teacher introduces them the techniques they can use today: box canvas, 
pencils, acrylic colours, palette, palette knife, sponge, colour glue.... 

 
Alternative: instead of painting, children can use the plasticine or clay to model a 
sculpture.  Or make a painted paper collage, or mosaic....  

All painting 
tools needed as 
listed above (or 
according the 
preferences of 
teacher or 
children). 

If it is first time 
for children to 
work with 
acrylic colours, 
palette knife, 
sponge, 
canvas... make 
sure the 
teacher 
explains how to 
use them in 
details. Better 
to reserve more 
time in this 
case.  

 
40 min.  
 

Working on the 
assignment  

Children start the work.  
Teacher is always ready to consult and help children to use the painting tools.  

All painting or 
modelling tools 
prepared in 
advance 

 

 
10 min.  
 
 

Closing the lesson 
and the topic 

1. Children wrap up the lesson – each child tells one thing he/she liked the most 
about the topic (can be also about the painting itself) 

2. Teacher shortly wrap up all four lessons – the key words  
3. Teachers evaluates the artwork of all children and thanks the children for nice 

cooperation 

Teacher writes 
down what were 
the key learning 
points of 
children  

 

 
 
Resources for Teachers  
Links to on-line resources 
Essential bibliography 
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Art techniques: 
http://www.artistterms.com/arttechniques.htm 
 
http://www.crayola.com/things-to-do/how-to-landing.aspx 
 
 
Art Inspiration: 
http://www.pinterest.com/postcardsmn/kids-art-techniques/ 
 
http://www.deepspacesparkle.com/ 
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Piloting materials prepared by MUS-E Napoli to be used in settlements (example) 
 
 

TOPIC PLAN FOR PILOT ACTIVITY WITH CHILDREN 
 

TOPIC (Roma culture and general 
topics)  

Main topic: The Roma culture through art 

 
OBJECTIVE • To introduce the children to Roma Arts 

• Promote awareness of knowledge of Roma culture to the children 
• Develop basic skills, through the knowledge of Roma culture 
• Acquaint the basic skills through art 
• Learning, through the arts, the curriculum disciplines 
• To promote the knowledge of Roma culture through visual art and music 

START DATE January -2,weeks 
END DATE February -4,weeks 
TOTAL HOURS (lessons) To be  established during the course 
N.° AND AGE OF CHILDREN 160 children from 5/6 and from 10/11 
PLACE (school, settlement, 
community centre) 

settlement, community centre, schools 

 
Previous knowledge 
and expectations 

Curriculum 
disciplines 

Planned activities and 
possible art forms 

Methodology and tools KEY LEARNING POINTS (what we 
expect children to learn) 

Assessment of the 
prerequisites of learning 
(a questionaire to 
determine the starting 
point of the children) 

History 
Art 
Geography and 
Language 
 
 

Visual art 
Music 
 
 

o Learning by doing 
o Applied research 
o Group work 
o Listening techniques 
o Brainstorming 
o Discussion 
o Circle Time 
o Using different tools 

o Learning about the Roma "culture" 
through visual art and music 

o Recognising visual art and Roma 
music 

o Knowing how to use basic 
techniques, visual art and music to 
implement the knowledge of the 
disciplines 
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Resources for Teachers 
 
www.amnesty.it/flex/files/d/4/7/D.../Amnesty_Rom_Studente.pdf  
http://www.opensocietyfoundations.org/voices/gypsies-roma-travellers-animated-history 
 
http://romani.humanities.manchester.ac.uk/whatis/language/names.shtml 
 
http://romani.humanities.manchester.ac.uk/whatis/language/names.shtml 
 
http://www.fogliarini.it/Nomadi_opere.htm 
djelem.wordpress.com/.../la-storia-dei-rom-una-cronologia-essenziale- 
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GENERAL INFORMATION ABOUT THE LESSON PLAN No.1 

 
TOPIC Main topic: The Roma culture through the art 

 
NUMBER OF THE LESSON AND TITLE 
OF THE LESSON 

I-Visual art 

OBJECTIVE OF THE LESSON • To help children identify Roma visual art 
• To help children learn about the Roma culture through visual art 
• Learning curriculum disciplines through visual arts 
• To present children different visual arts 
• To help children express curricula through the visual arts 

DATE AND DURATION January- February-  dates and the time will be set during the course 
Curriculum discipline Art – History - Language 
Artform Visual arts 
Previous knowledge and 
expectations 

Assessment of the prerequisites of learning 
 

Preparation, tools, material • Images from internet (own selection) 
• Presentation of images of  Roma life 
• Sketchpad papers, LIM (interactive multimedia whiteboard), recycled materials, crayons, pencils, artist 

palette, brushes, water colours 
Organizing of the class Chairs, tables –ample  space for each child, relaxed atmosphere –multimedia laboratory 
 

 
SUMMARY DESCRIPTION OF THE ACTIVITIES FOR TEACHERS AND CULTURAL OPERATORS 

 
Timing Particular 

objective of this 
Session 

Planned activity Tools Notes 

I day Welcome  1. Reading and sharing of the training contract 
Children and the teacher share the rules of conduct and commitment within the 

“Training 
contract” 
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group. 
 

2. Explanation: How to use the satisfaction questionnaire 
Every child draws a “smile” on a poster at the end of the lesson of the day. 

 
 
Satisfaction 
questionnaire 

 
 

Reading the image: 
Vincent van Gogh, 
Gypsy camp, 1888 
 
 
 
 
 
 
Historical research 
of paintings by 
Roma and non- 

• Teacher shows and reads the image with children 
 

• Together commenting on the picture 
 

• Children identify the meaning of the image and explain it by writing on a 
poster: What do you see? What does it represent? What are those “Gypsy 
carts”? What are the people doing? What are they carrying? What colours are 
represented in the image? 

 
• Teacher helps the children to look for pictures of Roma authors. What the 

painting say about the culture and history of the Roma people? 
 

• Children (in a note book) write down the stories they have learned, even with 
drawings 

 
The teacher introduces them the techniques and tools to use. They can use: 
sketchpads, pencils, crayons, water colours, and paper. 

 

Internet 
LIM 

 
 
 
 
 

 

 Closing of the 
lesson 

• Teacher and children note on a large poster placed on the wall the most 
interesting things of the day related to the Roma culture, even with a single 
word, drawing or a simple colour. 
 

• Teacher then introduces the next lesson 

  

II day Working on the 
assignment  

• After the welcome by teacher, children summarize the previous activity while 
"reading" the poster illustrated on the wall. 

 
• Teacher divides children into small groups. 

• All painting or 
modelling 
tools prepared 
in advance. 
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• Each group will illustrate (may use the cartoons, too) the history of the Roma 

people, what they have learned the previous day. 
 

• Teacher follows the activities of the groups. 

• Graphic novels 

III day 
 

Closing of the 
lesson  

• Children share their experience while illustrating the images and/or cartoons 
in the group and outside the group. (The other children, parents ...) 

 
• Children express their appreciation by filling the questionnaire. 

 
• Teacher thanks children for their kind cooperation. 

Collection of the 
material 
produced by  
children 
 
Exhibition and 
performance  

Teacher and 
children 
measure the 
“smile” to learn 
the degree of 
appreciation of 
the activities. 

 
 
Resources for Teachers 
 
channel.nationalgeographic.com/.../a-history-of-th...  
www.opensocietyfoundations.org/.../gypsies-roma-.. 
http://www.callthewitness.net/Introduction 
 
http://www.callthewitness.net/Testimonies/TheNewRomaniArt 
 
http://romaniarts.co.uk/1087-shine-exploring-the-power-and-influence-of-romani-visual-culture-by-daniel-baker/ 
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GENERAL INFORMATION ABOUT THE LESSON PLAN No.2 

 
TOPIC Main topic: The Roma culture through the art 

 
NUMBER OF THE LESSON AND TITLE 
OF THE LESSON 

II  Music 

OBJECTIVE OF THE LESSON • To help children get to know Roma music 
• To help children learn about the Roma culture through music 
• Learning curriculum discipline through music 
• To present listening to Roma children 
• To help children recognize musical instruments and present them on paper 

DATE AND DURATION January - February-  dates and time will be set during the course 
Curriculum discipline Art – History – Geography – Language - Visual art 
Artform Music 
Previous knowledge and 
expectations 

Assessment of the prerequisites of learning. 
 

Preparation, tools, material Classical music and Roma Music 
• CD player – web LIM, recyclable materials  

Organizing of the class Chairs, tables - space for each child, relaxed atmosphere  
 
 

SUMMARY DESCRIPTION OF THE ACTIVITIES FOR TEACHERS AND CULTURAL OPERATORS 
 

Timing Particular 
objective of this 

Session 

Planned activity Tools Notes 

I day 
 

Welcome  1. Reading and sharing of the training contract 
Children and the teacher share the rules of conduct and commitment within the 
group. 
 

“Training 
contract” 
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2. Explanation: How to use the satisfaction questionnaire  
The child draws a “smile” on a poster at the end of lesson of the day. 

Satisfaction 
questionnaire 
 

 
 
 
 
 
 
 
 
 
 

Franz Liszt, 
Hungarian 
Rhapsody n.2 
(orchestra version) 
 
 
 
 
 
 

• Teacher and music instructor guide children to listen.  
 

• All together comment on the feelings and emotions that the song has raised: 
what emotions did you feel? What did you imagine while listening? What 
words came to mind while listening? What images do you remember? Can 
you connect this music to the images of the previous lesson in the visual arts? 
If so which ones? 
 

• At the same time teacher shows the impressions and connections made by 
children on a large sheet on the wall. 

Internet 
LIM 
 
Colours and 
paper 

 

II day Working on the 
assignment 

1. Teacher invites children to exhibit exclusively through colour emotions 
suggested by the music. 
 

2. Children start working. 
 

3. Listening to the music, every child colours the sheet of paper that is posted on 
the wall. At the end it looks like a picture. 

 
4. The teacher asks: do you think the finished picture expresses the music you 

felt? 
 

5. Each child writes the answer into his note-book. The answers were shared 
within the whole group and are affixed below the composition. 

 
6. The teacher finishes by fixing the date for the next lesson. 

 

Paper and 
colour 
 
 

Transfer from 
music to visual 
art and then to 
language and 
history 

III day Turc de Yardani 
Torres Maiani par 

• Teacher and music instructor guide children how to listen to the music and 
ask whether there are similarities in the music they have heard before. 

 The history of  
Roma Music 

61 
 



 

le duo Voyageur 
 
Roma guitar et 
Yardani violin 

 
• They narrate how the Roma people, moving from country to country; have 

carried their music around, which has inspired great composers. 

 Working on the 
assignment: 
 
“The journey of 
Roma music” 

• The children look for historical news and mark on the map the journey of 
music 

 
• The teacher places on the wall a large sheet of paper. 

 
• Then children draw on the paper the history of Roma music. 

 
• Children, guided by the music teacher, choose a piece of music, which 

connects to the composition on the sheet. 

Historical book 
 
Web 
 
Geography 
map 

 

IV  day Summary of 
knowledge and 
skills 

Children are guided through one of the previous tracks. 
 

Teacher asks: What musical instruments are used? Which of these do you know? Do 
you know which instruments are typical for the Roma people? 
 
Teacher helps children research historical images of the instruments and explains that 
there is a Roma tradition for each country. 
 
The most widely used are the violin, guitar, harpsichord, harp. 
The brass instruments, cello and double bass are used in Hungary; Slovakia, the 
castanets in Spain; The tambourine in Turkey; the flute and the bagpipes in Russia and 
in Britain and the accordion in Italy. 
 
The teacher helps children discover on the map where the instruments come from. 

 
 

 

 Working on the 
assignment 

1. Teacher divides children into groups 
 

2. The different groups share the following tasks: 
 

Paper-mache 
(see the link 
below) 
 
Used material 
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• Make musical instruments from paper mache 
• Make musical instruments from used material 
• Invent musical instruments and their sounds 

V day 
 
 

Closing of the 
lesson  

1. Children organize an exhibition and a performance on their work carried out. 
2. Then they choose the background music to accompany of that they have 

explained. 
3. Children share their experience inside and outside the group, their family and 

the school. 
4. At the end, children express their appreciation by filling of the questionnaire. 

 
Teacher thanks children for their kind cooperation. 

Collection of the 
works produced 
by the children 
 
Exhibition and 
performance 

The teacher 
and the 
children 
measure the 
“smile” to learn 
the degree of 
appreciation of 
the activities 

 
Resources for Teachers 
www.eurorom.org/cultura.htmlwww.eurorom.org/cultura.html 
www.terrelibere.it/vento.htm 
http://www.emscuola.org/labdocstoria/storiae/storiaeRD/StoriaE-2006-3/Dossier12b/pdf/U-baroDrom05a.pdf 
http://www.youtube.com/watch?v=goeOUTRy2es 
http://www.youtube.com/watch?v=nlFlDYjHoJU 
www.youtube.com/watch?v=cPD8pTPuRW 
https://www.google.it/search?q=strumenti+tzigani&client=firefox-a&hs= 
http://www.rootsworld.com/rw/feature/gypsy1.html 
http://www.tagg.org/rants/RomaBregovich.htm 
 
What is paper mache: http://www.dltk-kids.com/type/how_to_paper_mache.htm 
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Piloting materials prepared by MUS-E Hungary to be used in schools (example) 
 

 
TOPIC PLAN FOR PILOT ACTIVITY WITH CHILDREN 

 
TOPIC (Roma culture)  The Roma music 
OBJECTIVE • To introduce the children to Roma music 

• Raise awareness about the richness and variety of Roma origin music 
• Develop the sense of rhythm and skills for collaboration 
• Working in harmony 
• Learning, through the arts, the curriculum disciplines 

START DATE 3rd week of January 
END DATE End of March 
TOTAL HOURS (lessons) 9 
N.° AND AGE OF CHILDREN 30 children at the age of 8/9 
PLACE (school) Regular elementary school 
 
Previous knowledge 
and expectations 

Curriculum 
disciplines 

Planned activities and 
possible art forms 

Methodology and tools KEY LEARNING POINTS (what we 
expect children to learn) 

Roma majority in the 
classes, so lot of 
unconscious experience 
and resource. We can 
rely on this knowledge. 

History 
Art (music) 
Mathematics and 
Language 
 
 

Music 
Theatre 

o Learning by doing 
o Learning by playing 
o Group work 
o Listening techniques 
o Discussion 
o Circle Time 
o Using different tools 

o Learning about the diversity of 
Roma music 

o Recognising Roma music 
o Enjoy the musical experience 

together 
o Discover connections of music with 

other disciplines 
 
Resources for Teachers 
Ligeti, György: Cigány népismereti tankönyv, 7-12. évfolyam. Piliscsaba: Konsept-H Könyvkiadó. 2001. 
Mundi Romani film 
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GENERAL INFORMATION ABOUT THE LESSON PLAN No.1 

 
TOPIC Roma music 

 
NUMBER OF THE LESSON AND TITLE 
OF THE LESSON 

1st lesson - music 

OBJECTIVE OF THE LESSON • To help children identify different music with Roma origin 
• To help children learn about the typical Roma elements of music 
• Learning curriculum disciplines through music 

DATE AND DURATION 3rd week of January 45 mins 
Curriculum discipline Mathematics 
Artform Music 
Previous knowledge and 
expectations 

Existing collaboration between the artist and the children, good teamwork 

Preparation, tools, material • Recorded and printed music, CD player 
• Scarves and sticks 

Organizing of the class Chairs in circle tables aside 
 

SUMMARY DESCRIPTION OF THE ACTIVITIES FOR TEACHERS AND ARTISTS 
 

Timing Particular 
objective of this 

Session 

Planned activity Tools Notes 

I lesson Welcome • Agreement on the necessary official permissions 
• Welcoming games with children by singing different songs and by playing 

different traditional games. 

permissions  
 

 
 

Working on the 
characters of 
different songs 

• Let’s collect all the songs we know so far 
 

• Analysing songs from different aspects (tempo, text, melody, rhythm..) 
 

Scarves and 
sticks, CD player 
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• Children identify the different characters of a song 
 

• Artist and Teacher help them to discover and go deeper into details 
 

• Children come to a conclusion about these elements 
 

 Closing of the 
lesson 

• Artist and Teacher help children to summarise what they learned during that 
lesson 

  

II lesson Working on the 
language and 
history 

• Children repeat songs and learn new ones with different texts. 
• Artist and Teacher helps children to discuss about the meaning of different 

texts (Roma songs) 
• Optional: Artist and Teacher translate the song from original language and 

learn some words and typical expressions from Roma culture. 
• Teacher introduces the historical background of the songs and of Roma. 
• Artist translates this topic to the language of songs and shows the connection 

between text and history. 
• Children can “rewrite” history through invented texts 

Picture books,  
maps 

 

 Closing of the 
lesson 

• Artist and Teacher help children to collect what they learned during 
that lesson. 

  

III lesson Working on the 
rhythm of the 
music and maths 

• Artist shows different rhythms in the songs and explains how they are built 
up, by counting. 

• Teacher helps with questions on how children could play with numbers why 
thinking of different songs. 

• Artist helps recognise the difference and the common things between tempo 
and rhythm and maths. 

• Children choose their favourite and play with it 

Sticks (claves)  

 Closing of the 
lesson 

• Artist and teacher help children to summarise what they learned throughout 
that lesson 
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Topic plan for pilot activity with children 

 (Template)  
 
TOPIC (Roma culture and general 
topics)  

Main topic:  
 

OBJECTIVE  
START DATE  
END DATE  
TOTAL HOURS (lessons)  
N.° AND AGE OF CHILDREN  
PLACE (school, settlement, 
community centre) 

 

 

Previous knowledge 
and expectations 

Curriculum 
disciplines 

Planned activities and possible 
art forms 

Methodology and tools KEY LEARNING POINTS (what we 
expect children to learn) 

 
 
 
 
 
 

   
 
 
 
 
 

 

 
Resources for Teachers  
Links to on-line resources 
Essential bibliography 
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Lesson plan (Template) 
 
TOPIC  
NUMBER OF THE LESSON AND TITLE OF 
THE LESSON 

 

OBJECTIVE OF THE LESSON  
DATE AND DURATION  
Curriculum discipline  
Artform  
Previous knowledge and expectations  
Preparation, tools, material  
Organizing of the class  

 
SUMMARY DESCRIPTION OF THE ACTIVITIES FOR TEACHERS AND CULTURAL OPERATORS 

Timing Particular objective 
of this Session 

Planned activity Tools Notes 

     
     
     
 
Resources for Teachers  
Links to on-line resources 
Essential bibliography 
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Dictionary – Phrasebook 
 

ENGLISH ROMANO SLOVAK SPANISH ITALIAN HUNGARIAN 
Good morning Laćho dives Dobré ráno Buenos días Buon giorno Jó reggelt 
Good afternoon Laćhirăt Dobrý deň Buenas tardes Buon pomeriggio Jónapot 
Good night Laćhirăt Dobrú noc Buenas noches Buona notte Jóéjszakát 
How are you? Sar san? Ako sa máš? ¿Cómo estás? Come stai? Hogyvagy? 
Fine, thanks. Miśto! Ďakujem, dobre. Bien, Gracias Bene grazie Kösz, jól. 
What’s your name? Sarbućhios? 

or 
Sar si tiro anav? 

Ako sa voláš? ¿Cómo te llamas? Come tichiami? Mi a neve? 

My name is… Bućhiov man … 
Miroanavsi … 

Volámsa… Mi nombre es… Michiamo… A nevem ... 

Please Te kames Prosím Por favor Per favore Kérem 
Thank you Palikerav 

or 
Naistuqe 

Ďakujem Gracias Grazie Köszönöm 

Hello Teovesbaxtalo Ahoj Hola Ciao Helló 
Goodbye Devlesa Dovidenia Adiós Arrivederci Búcsú 
Nice to meet you Ovsasto 

Ovsasti 
Oven saste 

Rád ťas 
poznávam/rád  
ťa vidím 

Encantado/a de 
conocerte 

Piacere di 
conoscerti 

Örülök, 
hogytalálkoztunk 

Roma Rroma Róm Gitano Zingaro Cigány 
Where are you from? Katartuaves? Odkiaľ si? ¿De dónde eres? Da dovevieni? Holvagy? 
I am from… Me avavkatari ... Som z … Yo soy de… Vengo da… Jövök ... 
How old are you? Sodeberśenqosi tut? Koľko máš 

rokov? 
¿Cuántos años tienes? Quantiannihai? Hányévesvagy? 

I am …years old Me sim...berśenqo Mám … rokov. Yo tengo…años Ho…. Anni Azén.... éves 
Friend Amal Priateľ Amigo Amico Barát 
Girl ćhaj Dievča Chica Ragazza lány 
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Boy  ćhavo Chlapec Chico Ragazzo Fiú 
Family: Father, Mother, 
Grandfather, Grandmother, 
Children, Brother, Sister, 
Uncle, Aunt 

Familja:Dad, Daj, 
Phuro dad, Phuridaj, 
ćhave, phral, phen, 
kako, bibi 

Rodina: otec, 
mama, dedko, 
babka, deti, brat, 
sestra, ujo, teta  

Familia: padre, madre, 
abuelo, abuela, niños, 
hermano, hermana, tío, 
tía 

Famiglia: 
padre,madre, 
nonno, nonna, 
bambini, fratello, 
sorella, zio, zia 

Család: apa, 
anya, nagyapa, 
nagymama, 
gyerek, testvér, 
nagybácsi, 
nagynéni 

School: class, student, 
teacher, chair, table, 
blackboard, book, computer, 
paper, pen, pencil,… 

Skòla:siklǎrlin, 
siklǒvno/i, siklǎrno/i, 
skamin, mez, xxx, 
pustik, komputadora, 
lil, por/stilo, angarno 

Škola: trieda, 
žiak, učiteľ, 
stolička, stôl, 
tabuľa, kniha, 
počítač, papier, 
pero, ceruzka 

Escuela: clase, 
estudiante, profesor, 
silla, mesa, pizarra, 
libro, ordenador, papel, 
bolígrafo, lápiz 

Scuola: classe, 
studente, 
insegnante, sedia, 
tavolo, lavagna, 
libri, computer, 
carta, penna, 
matita. 

Iskola: osztály, 
diák, tanár, szék, 
asztal, tábla, 
könyvek, 
számítógépek, 
papír, toll, ceruza 

Home: kitchen, bedroom, 
bathroom,… 

Kher:TaƷi, sovdalin, 
nanǎrlin 

Doma: kuchyňa, 
spálňa, kúpeľňa 

Casa: cocina, 
dormitorio, baño 

Casa: cucina, 
camera, bagno  
 

Otthon:konyha, 
hálószoba, 
fürdőszoba, ... 

Numbers: one, two, three, 
four, five, six… 

Nùmera: jekh, duj, trin, 
śtar, panƷ, śov, … 

Čísla: jeden, 
dva, tri, štyri, 
päť, šesť, … 

 Numeri: uno, 
due, tre, quattro, 
cinque, sei ... 
 

Számok:egy, 
kettő, három, 
négy, öt, hat ... 

Music instruments: guitar, 
piano, flute 

Labne e muzìkǎqe: 
gitàr, piàno, duruvli 

Hudobné 
nástroje: gitara, 
klavír, flauta 

Instrumentosmusicales: 
guitarra, piano, flauta 

Strumenti 
musicali: 
chitarra, 
pianoforte , 
piano, flauto 

Hangszerek: 
zongora, gitár, 
zongora, fuvola 

Do you play the guitar? Baśavesi guitar? Vieš hrať na 
gitare? 

¿Sabes tocar la guitarra? Suoni la chitarra? Ön gitározni? 

Colours:  green, yellow, 
red, orange,  

Ranga: zèleno, 
gàlveno, lolo, xxx  

Farby: zelená, 
žltá, červená, 
oranžová 

Colores: verde, 
Amarillo, rojo, naranja 

Colori: verde, 
giallo, rosso, 
arancione 

Színek: zöld, 
sárga, piros, 
narancs 

Arts: dance, theatre, Dombi:khelipen, teàtri, Umenie: tanec, Artes: danza, teatro, Arti: danza, Művészet:  
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music… canto, literature, 
visual arts,… 

muzìka … gelipen, 
lekhipen, xxx 

divadlo, hudba, 
spev, literatúra, 
vizuálne umenie 

música...canto, literatura, 
artes visuales 

teatro, musica, 
canto ... 
letteratura, arti 
visive, ... 

tánc, színház, 
zene, éneklés ... 
irodalom, a 
vizuális 
művészetek,. 

Animals: dog, cat, Ʒivutre:Ʒukel, cicaj Zvieratá: pes, 
mačka 

Animales: perro, gato Animali: cane, 
gatto, 

Háziállat: kutya, 
macska 

Directions: right, left, 
straight 

Te Ʒal:daxnal, stïngo, 
vortano 

Smer: vpravo, 
vľavo, vpred 

Direcciones: derecha, 
izquierda, recto 

Direzioni: destra, 
sinistra, dritto 

Irányban: 
jobbra, balra, 
egyenesen 

Transport: car, bus, 
bicycle, motorbike, train, 
plane, boat 

Te naśel:Burdon, bus, 
bicìkla, bicìkla e 
motoreça, locomotori, 
hurǎvno, bero 

Doprava: auto, 
autobus, bicykel, 
motorka, vlak, 
lietadlo, loď 

Transporte: coche, 
autobús, bicicleta, 
motocicleta, tren, avión, 
barco 

Trasporto: auto, 
autobus , 
bicicletta, moto, 
treno, aereo, nave 

Közlekedés: 
autóval, busszal, 
kerékpárral, 
motorkerékpárral, 
vonat, repülő, 
hajó 

Weather: sunny, 
cloudy,raining 

Samaj:Khameça, 
nakhameça, del briśind 

Počasie: 
slnečno, 
oblačno, dážď 

Tiempo: soleado, 
nuboso, lloviendo 

Meteo: 
soleggiato, 
nuvoloso, pioggia 

Időjárás: napos, 
felhős, eső 

Days of the week: Monday, 
Tuesday, Wednesday, 
Thursday, Friday, Saturday, 
Sunday 

E divesa e 
kurkesqe:lujdives, 
mardivestetradǐ, źoj, 
paraśtuj, sàbato, kurko 

Dni v týždni: 
pondelok, 
utorok, streda, 
štvrtok, piatok, 
sobota, nedeľa 

Días de la semana: 
Lunes, Martes, 
Miércoles, Jueves, 
Viernes, Sábado, 
Domingo 

Giorni della 
settimana: 
Lunedì, Martedì, 
Mercoledì, 
Giovedi, Venerdì, 
Sabato, 
Domenica 

A hét napjai: 
hétfő, kedd, 
szerda, csütörtök, 
péntek, szombat, 
vasárnap 

Months: January, February, 
March, April, May, June, 
July, August, September, 
October, November 
December 

Ćhona:januàra, 
februàra, tirdaraj, 
grastornaj, maj, 
baredivaj, źulaj, 
avgùsto, septèmbra, 
oktòbra, novèmbra, 

Mesiace: január, 
február, marec, 
apríl, máj, jún, 
júl, august, 
september, 
október, 

Meses: Enero, Febrero, 
Marzo, Abril, Mayo, 
Junio, Julio, Agosto, 
Septiembre, Octubre; 
Noviembre; Diciembre 

Mesi: Gennaio, 
Febbraio, Marzo, 
Aprile, Maggio, 
Giugno, Luglio, 
Agosto, 
Settembre, 

Hónap: január, 
február, március, 
április, május, 
június, július, 
augusztus, 
szeptember, 
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decèmbra november, 
december 

Ottobre, 
Novembre, 
Dicembre 

október, 
november, 
december 

Seasons: autumn, winter, 
spring, summer 

Samaj:Pass-ivend, 
ivend, pass-nilaj, nilaj 

Ročné odobia: 
jeseň, zima, jar, 
leto 

Estaciones: otoño, 
invierno, primavera, 
verano 

Stagioni: 
autunno, inverno, 
primavera, estate 

Évszakok: őszi, 
téli, tavaszi, nyári 

Time: What time is it? Ćàso:Sodećasosi? Čas: Koľko je 
hodín? 

Hora: ¿Qué hora es? Ora:cheoresono? Idő: mi az idő? 

Profession: cook, carpenter, 
driver, teacher, seller 

Butǐ:tavno, 
ćolno,śoferi, 
siklǎrno/ibikinàri, 

Povolania: 
kuchár, tesár, 
šofér, učiteľ, 
predavač 

Profesión: cocinero/a, 
carpintero/a, 
conductor/a, profesor/a, 
vendedor/a 

Professione: 
cuoco, 
falegname, 
autista, 
insegnante , 
venditore 

Foglalkozás: 
szakács, asztalos, 
sofőr, tanár, 
eladó 

Food: bread, tomato, potato, 
fish, meat, fruit, vegetables 

Xabe:manro, tomata, 
kolompiri, maćho, mas, 
phere, legùm 

Jedlo: chlieb, 
paradajka, 
zemiak, ryba, 
mäso, ovocie, 
zelenina 

Comida: pan, tomate, 
patata, pescado, carne, 
fruta, vegetales 

Alimentari: 
pane, pomodoro, 
patate, pesce, 
carne, frutta, 
verdura 

Élelmiszer: 
kenyér, 
paradicsom, 
burgonya, hal, 
hús, gyümölcs, 
zöldség 
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Deliverable 33 

Schools and Settlements Piloting Report 
 
 

Art 4ROM PILOTING REPORTING AND EVALUATION 
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The following information, gathered during the piloting of the ART4ROM practices, will be used to prepare  the ART4ROM Methodology Handbook and 
will provide materials for the Art4ROM Case Studies  

Partner institution MUS-E Hungary Association for Public Utility 

Operators (name and role) 

Virág Eszter Majsai - Cultural operator (Romologist) 

Máté Belső (artist - musician, Tatabánya) 
Dávid Csányi (artist - theatre, Budapest) 
Mária Guessous Majda (artist - musician, Budapest) 

Judit Hochrein (artist - musician, Zalaegerszeg) 
Ferenc Pápai (artist - theatre, Tatabánya) 
Anikó Gólyáné (artist - fine arts, Debrecen) 
Anna Vékony (artist - theatre, Debrecen) 

Dates of delivery January - May 2014 

Place of delivery 

elementary schools in Hungary: 

Vörösmarty Mihály Általános Iskola - Budapest 
József Attila Általános Iskola - Debrecen 
Kőrösi Csoma Sándor Általános Iskola - Tatabánya 

Landorhegyi Általános Iskola - Zalaegerszeg 
 

ABOUT THE CONTEXT IN EACH COUNTRY 

How many students/children? 170 

How many teachers? 14 

How many artists? 7 

74 



 

How many cultural operators? 1 

How many social workers?  0 
 

Please, briefly provide relevant information on the target group  

Age of children 7-10 

Gender mixed 50% - 50% 

Cultural background / languages Hungarian (more than 60% of Roma presence in the classroom) 

School /settlement attendance rate 85% 

 

 

Please, briefly provide relevant information on the target group  

 

Target groups 

Children from underpriviledged areas/suburbs of the participating cities. Mainly from socially handicapped 
families and marginalized communities. These kids have original disadvantages in learning and social skills and 
have to be supported in order to catch up with their regular mates. Often these kids have to repeat one 
school year because of intellectual and emotional disadvantege, inherited from their social environment in 
which they live. 

Current method and models of 
teaching / approach , in particular 
please refer about the current use 
of the arts in classroom (or in the 
group) 

Individual and cooperative group-work, applying the elements of the 4 basic artforms: such as Music, Fine 
arts, dance and Theatre. Following the guidelines of the international MUS-E program. All included in the 
regular curriculum. 

Classroom / Roma setting 
management issues  (if relevant) 

Often with/without beches, depending on the discipline. 
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Expectations from the piloting  

Students’ expectations For the first class students it was comletely new, therefore no expectations. 

For children of higher classes it was more familiar and had some expectations: 
- play new games with new artforms 
- "learning more about different cultures" (new knowledge) 
- participating in collective creation 

- preparing for a final presentation 

Teachers’ expectations Some of them had no expectations and showed no interest and some of them (cca 60%) were really 
enthusiastic about Roma cultural issues as they have a lack of knowledge and information regarding this issue. 

Artists’ expectations Artists were very open to the program and had some creative ideas from the beginning. They were expecting 
information/input/knowledge and suggestions from the project coordinator.  
They planeed to make an effort to make the elements of the Art4Rom classes familiar to the children. 

Social workers’ expectations   -------- 

(Others involved, please specify) -------- 
 

 

ABOUT THE PROCESS 

Overall objective/s  of the national project 

- To highlight national, European and democratic values; 

- To create openness towards different cultures, foster acceptance, tolerance; 
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- To iprove the skills of children and help them developing some new learning skills; 

- To raise awreness in Roma issues and help them to appreciate their own identity; 

-To help children working/collaborating better. 

Specific objective/s of each piloting site   (If the objectives are the same in each site, you may describe only once) 

- To raise awareness to specific and symbolic elements of the Roma culture; 

- To include Roma elements in the art workshops in a natural and pleasant way; 

- To monitor and test the new tecchniques and topics; 

- To create a friendly and open atmosphere in order to work on and talk about different cultures 

Please, expand the description of what is the practice offering in terms of didactic quality and innovation 

(minimum  200 words) 

The experience of creating a miracle can bring closer different layers of society and encourage people to be more cooperative. Being part of the the miracle 
or the miracle itself is a symbol or message that stands beyond any social differences, therefore it has a curing and resolving value. Practicing arts gave us 
the possibility to create miracle and see the difficult issues from a different angle. 

The art workshops were part of the regular curriculum, so they were mandatory for all the class-communities. This way the best way to introduce all the 
issues in a smooth and natural way. 

Every participant could put his/her energy, knowledge, experience and ideas into the process of creating the miracle-moments. The classes were listening 
to music of different cultures, drawing painting, acting and singing. With the tools of arts these activities brought the participants much closer to the 
relevant topics and issues and to each other. These channels of perception were much more efficient and memorable for children, so they could recall their 
learnings much easier from time to time. Listening to music, talking about miraculous stories, drawing, painting etc gave the chance to the participating 
teachers as well to give ideas about the pathways of the process, so the class could be supported from this side as well. This confirms the values of the 
topics as the teachers are role models in the classroom. 
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After all senses are definitely of great importance. While getting in touch with Roma culture students could activate their complete sensual capacity, getting 
an in depth knowledge and feeling of certain elements. Step by step they could learn something more about Roma culture at every new lesson, which were 
closely related to the previous lectures. Thus a continuity is provided, it's been importatant to keep up the children’s curiousity. This way by the end of the 
process the students could develop the ability to synthesize and summerize their thoughts, to open their minds for cooperation and acceptance of different 
cultures. 

Materials required 

Drawing and painting tools: pencils, paint, pastels, wax scratch paper, brushes 

Music and theatre workshops: clothes tissues from different style and fabric (scarves), objects and musical instruments (lute, guitar) 

DurationJanuary  

6th 2014 - May 31st 2014 

Piloting phases 

Phase 1 Discussions about the pilot phase of the Art4Rom project: meetings of artists, teachers, coordinators, program managers 

Phase 2 The artists and coordinators meet repeatedly: discussions of issues and practices, just as learning new materias from various 
resources. Exchange of ideas. 

Phase 3 Art4Rom workshops start in 7 classes throughout Hungary. Based on reactions and feedback from the participants, new ideas are 
invented. 

Phase 4 Art4Rom workshops are being held in the classes for several months while there is constant consultation between the artist and the 
coordinator. 

Phase 5 At the end of the pilot phase the complete works are demonstrated at a closing performance and at an exhibition. 
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Successful  Practice  

Please , describe one of your most successful practices by following the headings below.  Please, describe into detail. Two good practices will be selected 
and described in the report as follows: 

Hungary: Music and Visual Arts 
SK: Drama and Visual Arts 
IT: Music and Dance 
Extra practices about Roma and non Roma family inclusion activities may be added, from the partners. 
 

Objective and topic of the practice 
and the Art4ROM lesson plan used 
(please highlight any modification 
to the Lesson plan) :  

      

Materials required :       

Duration :       

Process :       

Step 1 :         

Step 2 :        

Step 3 :        

Step 4 :       

(contnue steps as necessary)       

Outcomes and results :       

 

Products of the activities of the whole piloting  

Final performance of a "musical journey" of the "Wonder bird" 
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Exchibition of drawings and pictures in debrecen 

Final video (in production) including extracts of the "Wonder bird" performance 

 

Please, describe the key didactic elements of your  piloting  
(minimum 300 words) 
 
The piloting phase gave us the opportunity to improve our existing approach and methodologies. Through MUS-E we already had the experience with 
applying arts in school education, but with Art4Rom we succeded to go beyond the pure practice as we could add Roma content as a crutial multicultural 
element in Hungary. 
We couldn't imagine how children are already conscious about their identity and how we could help the participants (teachers, artists and children) to 
overcome their fears, prejudices and scepticism. 
It seemed essentioal to address these issues and through the language of different artforms it became smooth and natural. 
Before the piloting period our artists and teachers allocated some time to get familiar with new content. We worked with one Roma artist (Dávid Csányi) 
and even for him it was interesting and challenging to meet Roma issues and learn more about Roma culture. During the preparation phasewe couuld apply 
the materials that we have distributed during our training occasions so we caould really refer to Roma music and dance, just as Roma traditions. 
This way of learning (using arts as a tool to develop learning skills) is much more efficiant sometimes as children can use their capacity of cognitive mapping 
in a different and more profound way: kids felt free and became opened. This waythe Art4Rom program could be introduced without any problems. As 
mentioned before children could participate in a program which enabled them to gain many experiences. Roma and non-Roma children were creating 
together inpairs or in bigger groups. 
They had space to talk about their cultural background, about the customs which they consider important , also about their wishes while learning about 
their culture and comparing that with others. Children introduced their values and their knowledge from home (what they know about Hungarian, Gypsy or 
some other different music or custom) They had a task to send positive messages to other people from the world with different culture. As time passed the 
working atmosphere became warmer and friendlier. 
Skills of children were improving a lot: while drawing they learned about proportions, and in music to listen to each other and express themselves. They had 
to play, act, draw and sing together which helped their abilities in concentration. 
 
As for the setup of the piloting it was great to have a professiopnal team together. the continous moitoring of teachers artists and the coordinator provided 
the flow of information that was a significant benefit in this methodology. 
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EVALUATION OF RESULTS See the list of criteria below (last page)  

■    Were the expectations met? 

          

Please, describe your answer:  
(minimum 100 words) 
YES 

Children became more opened in the classes. They considered the artistic journey as an own experience. They became more interested, curious and could 
connect their knowledge with other information heard on other classes. Many times non- Roma children were the most amused about Roma culture. 

Roma and non-Roma children could work learn create together. The lessons deepened their knowledge and beyond that their solidarity and friendship. It 
turned out where and how they lived and that their cultural backgrounds are very close to each other. The children’s abilities and skills developed: just 
regarding fine arts on the pictures the rates were adequate, the surface of the paintings was accurate ,color-rhythm were balanced, decorative, detailed 
works were created. 

■    Did Roma children feel that they could express themselves more freely and connect more easily and happily within the classroom? 

          

■    Did children feel that they could learn by using the arts? 

          

Please, report more extensively on children’s satisfaction:  

Students were particularly very happy with the tasks. The teacher created the opportunity to make a connection with Roma and and non-Roma 
interpretation. For example, when they draw on moving, dancing people, everyone could decide her/his dance and clothing (Gypsies, Hungarians, or 
anything else.) This kind of freedom and and authority made children develop and improve their self esteem which gave them joy and releife. 

  YES   NO

  YES   NO

  YES   NO
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■    Did they feel an enhanced open approach towards Roma cultures? 

          

■    Did they feel that Art4ROM encouraged and enabled them to use the arts to teach curricular subjects and foster social inclusion? 

          

Please, report more extensively on teachers' feedback:  

The teachers were satisfied with the Art4Romprogram. It was familiar for them because with some of its elements they already met in MUS-E program, but 
mostly durint the training period. However, they could realise new approach and content in it, for example intercultural aspects, Gypsy music what they love, 
colorful scarf practices and so on… 

■    Did  the teachers find the lesson plans provided by the project useful?  Did they expand the lesson plans in a meaningful  way? Can you describe, 
please ? 

The lesson plans were useful for the teachers and for the artists as well. They were more importan guidelines to the artists, still it could provide a better 
understanding for the teacher as well. Teachers could have the idea of the whole artistic process at the very beginning, which is sometimes hard to do so as 
artists usually have a different understanding of process. 

Although they were not able to incorporate these lesson plans in their national curriculum, they could still use some elements in their teaching. Some 
teacher used these in extra-curricular substance. For example, biography of a Roma poet, resources, links of Gypsy songs. Others could exploite some 
elements of exercises of Art4Rom lessons. 

■    The challenge:  identify the issues that required particular attention 

It is important to keep consistency and congruency in the project, and always have some elements which are repeated from time to time. All children should 
feel involved in the activities. It is important that they could freely talk about Roma culture and share their opinions and thoughts about it with respect. Also 
they are free to ask any question related to the topic, and show each other their cultural values. 

It is important to emphasizes the importance of friendship and cultural values which connect Roma and non- Roma classmates 

  YES   NO

  YES   NO
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.■    Key points for effective practice: identify the most important points for those who will replicate the practice – these may include risks as well as 
benefits. 

Risks:  

Some non-Roma children were upset because of the Roma content, and in spite of the many positive takes it needs a long time for everyone to be able to 
really open up to be even more happy to talk about his/her cultural background. This period was also little time for extensive involvement of the teachers. 

Benefits: 

The kids had dissolved, and the MUS-E and Art4Rom programs encounter in a beneficial way. Children has many own experiences. 

Main benefits that have been reached: 

common artworks, valuable discussion, learning about culture and knowledge, inter-cultural content, lot of overlapping knowledge with/in other subjects, 
intimacy, artistic skills development, focusing on each other, listening to each other. 

 
■    Describe the strengths of the practice 

The chosen topics were sympathetic for the kids, they loved them and they could speak and create things about them. Their own individual development 
needs could arise. (For example, the first-class children spoke and played about substance of the plates, while the third-class children draw about common 
meals and any events around the table. At singing workshops kids could present the trendy modern Gypsy music in addition to folk songs.) During the 
sessions they not only learned Romani content, but they were a part of an artistic process and development. Lessons supported the development of 
student’s skills: at drawing-lesson they had to take care of the drawing figures (size, shape, assembling), at singing-lesson they had to concentrate to each 
other's voice, thoughts and gestures. 

Children became more free and relaxed, their horizons expanded and they became more open-minded and curious towards different cultures. 

■    Describe the weaknesses of the practice (if any) 

There were no precise planning about the proportions of the content. It was not always easy to decide how much cultural knowledge may be included. Some 
themes had to be broken ,because it seemed very interesting for the kids, but there was not enough time for it. 

83 



 

■   Describe opportunities of the practices (exploitation elements) 

The more children practice the more they get familiar with a different kind of learrning and working together. After all theexperiences could be used in other 
environments as well and other shools already showed interest in the application. 
 
■   Conclusions and recommendations for the compilation of the Methodology Handbook 
(minimum 300 words) 

      

Please, add any audio-visual materials produced (links) 

https://www.youtube.com/watch?v=PRLr9VdwSuE&feature=youtu.be 

https://www.youtube.com/watch?v=4h9Fwfs4Y9M 

Further picture and video files could be found in zip attached 

Please, add any copy of articles (including links) as well as information about local press conferences and meetings and interviews with journalists  

Newspaper articles (Fidelio, Metropol, Magyar Hírlap) 

http://fidelio.hu/edu_art/hirek/egyuttgondolkodas_es_integracio 

Radio report (MediaKlikk) 

http://www.mediaklikk.hu/2014/02/28/eu-mozaik-mus-e/ 
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Evaluation of piloting phase: list of indicators 
 

Effects on children: 

1. Artistic and creativity development 
2. Body and movement development  
3. Emotional intelligence development 
4. Socialisation capacities development 
5. Learning competences development 
6. Learning motivation development 
7. Interest and participation improvement 

 
Effects on classroom (or group or school) climate: 

1. Decoration changes  
2. Better emotional climate 
3. Openness and welcoming to all 
4. Respect of differences 
5. Feeling of belonging 

 
 
Quality of methodology and its experimentation: 

1. Good integration of artistic discipline, Roma culture elements and school matters 
2. Good collaboration between artists, cultural operators and teachers 
3. Good monitoring and observation of activities to identify best practices 
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The following information, gathered during the piloting of the ART4ROM practices, will be used to prepare  the ART4ROM Methodology Handbook and 
will provide materials for the Art4ROM Case Studies  

Partner institution Mus-e Napoli Onlus 

Operators (name and role) Maria Rosaria Rinaldi 

Dates of delivery 15.07.2014 

Place of delivery Naples- Italy 
 

ABOUT THE CONTEXT IN EACH COUNTRY 

How many students/children? 167 children DEFINE subdivisions 

How many teachers? 12 teachers VERIFY 

How many artists? 8 artists 

How many cultural operators? 4 cultural operators 

How many social workers?  2 social workers 
 

Please, briefly provide relevant information on the target group  

Age of children from 6 to 10 

Gender 50% of girls 

Cultural background / languages 

The children, Italian and Romani, that took part in the project though belonging to different quarters had 
common socio-cultural characteristics: cultural poverty and socially disadvantaged situations often showing 
up in learning difficulties and psychmotor instabilities. A strong agreement with the social and cultural 
stereotypes, both generally and specifically, of the social groups to which they belong.  The older children 
and the adolescents identify with the pack identity. Difficulties in social ife outside their own group, and 
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outside the Romani camp, that are often addressed in adolescence, by deviant or violent solutions. 
Little knowledge of the territory outside their own. 
Impoverished and low level language, poo attention and symbolisation. Extensive use of restricted language, 
typical of the socio-family nucleus. 

School /settlement attendance rate 

25% of the children attending the schools and associations have salutary attendance. Among children 
attending, both Italian and Romani, there was a high scholarisation rate. 
High percentage, 90%, of drop-out among Romani children as soon as they are adolescent 
50% of the children from the Romani camp do not attend schools or associations: they occasionally take 
part in events or parties organised by the associations. 
Among the children taking part in the project the attendance rate was constantly around 90%. 

 

Please, briefly provide relevant information on the target group  

 

Target groups 

the project was carried out in three socio-cultural settings: the Romani camp in Scampia, at the site of the 
Association CELUS: in the Scampia quarter at the Ilaria Alpi school: in the Capodichino quarter at the 
Ammaturo school, with the settlement of Capodichino. 
The Romani camp has different distinct nuclei present with origins in Croazia, Serbia, Macedonia and 
Roumania, and of Muslim or Orthodox Christian religion: some have lived there for generations and may be 
considered settled. 
Many of them very much believe in school attendance and have learned to used the services offered by the 
state. 
The Italian population of the two quarters is quite young: a section made up of a population with a weak 
social, political and personal identity, low levels of scholastic achievement and extremely low value in the 
marketplace for work  has added to a section made up of the middle classes.  
In general the parents, both Italian and Romani, cannot manage toterritorial complexity and the formation 
needs and personal development needs of the children. 
 Both social groups, Italian and Romani, have a sense of disorientation typical of the migratory passages that 
characterise this periphery and from this arise open conflicts that more often than not feature confirmation 
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of identity, or opportunistic situations. 
Such conflicts are resolved in the socio-scholastic setting where a community of parents is set up around the 
children. 

Current method and models of 
teaching / approach , in particular 
please refer about the current use 
of the arts in classroom (or in the 
group) 

In the classes, like in the groups of the Association, there is a long experience of multicultural and 
intercultural work with Italian, Romani and foreign children. 
They use procedural activities that involve the children in the learning processes, with different methods 
that set up critical thinking and make them autonomous. 
The opertional method: laboratories; investigative method; research; participatory method; cooperative 
learning; customised teaching; learning mastery. 
The didactic techniques: circle time, research groups, groups focussed on a task, problem solving. 
In particular learning by doing, functional for artistic activities. 
A long tradition of teaching art distinguishes the “Ilaria Alpi” school and the “Celus” association. For the 
“Ammaturo” school it was a new, and very positive, experience. 
Art as a means of increasing knowledge of subjects and developing Key Competences, to favour cultural 
integration reciprocal knowledge and understanding of the territory. Biut above all art for doing art, for 
understanding it and for building culture. 
Every year the association holds a “Symposium” of artists in the area, including the Romani camp, for 
carrying out activities that leave their mark. 
For 20 years the school has had laboratories with the best-known Italian and non-Italian artists and 
formation courses for teachers. 
Romani art, in its different forms, is known by all the children: it is an element of integration and of culture. 
The Romani children excel in visual arts and in music. 

Classroom / Roma setting 
management issues  (if relevant) 

In both the classes and the association the workgroups or classes were heterogeneous: the numbers of 
Romani and Italian children were balanced, as were gender differences, levels of learning and cultural levels. 
This allows greater productivity and better success for the work. 
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Expectations from the piloting  

Students’ expectations learning how to make an article; working together;  

knowing the history and the stories of one’s own and other settings 
playing a musical instrument, dancing, singing, painting. 

Teachers’ expectations the development of artistic and subject language 

increase in attendance at laboratory activities, in particular for the children from the Romani camp 
growth or self-belief and the ability of translating ideas and knowledge into action 
cultural integration through a knowledge of Romani history and culture. 

Artists’ expectations appreciation of the importance of the creative expression of ideas, experiences and emotions in a range of 
arts: music, performing arts, literature, visual arts. 
the production of a hybrid work which shows the children’s and the artist’s contributions and that 
increases knowledge and exalts the artistic contribution of the Romani people 

Social workers’ expectations   acquisition. on the part of the experimental group, of functional behaviour and a positive social life; 
understanding the codes of conduct and the customs of the different social settings to favour a civil living 
together between Romani and Italian peoples 
integration of the two social groups, between the children and between their parents. 

(Others involved, please specify)       

 

ABOUT THE PROCESS 

Overall objective/s  of the national project 

to piloting the methodology in schools and settlement 

Specific objective/s of each piloting site   (If the objectives are the same in each site, you may describe only once) 
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these specific objectives have been shared by all the workgroups: 

• introducing the children to Romani arts 

• Promoting awareness of knowledge of Romani culture to the children 

• Developing basic skills, through the knowledge of Romani culture 

• Acquainting children with the basic skills through art 

• Learning the curriculum subjects  through the arts 

• Promoting knowledge of Romani culture through visual art and music 

 

Please, expand the description of what is the practice offering in terms of didactic quality and innovation 

(minimum  200 words) 

These are the formation practices used: 

using music, son and dance, visual and graphic arts, of the Romani culture as a link between the scholastic curriculum and technologies, producing complete 
works like an orchestra, videos, that narrate the life, the customs and the history of the Romani people. 

Selecting and organising the artistic activities with a view to the target, the social value, the subjects and the curricular activities, so as to produce both a 
cultural link and a social link between the Italian and Romani communities. 

Applying the methodology of the project and the educational texhniques in a deliberate and systematic way, common to all the workgroups. 

Visual and graphic arts as a cultrual link with laboratoriea for writing, drawing, narration and recycling. 

Laboratory on the first dance movements and coupling with rhythm of movement and playing instruments. 
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Handcraft arts laboratory for the manufacture of musical instruments. 

Laboratory in expressive arts (poetry writing by students on a theme: dreams, imagination, desire, under a starry sky). 

Musical laboratory: viiolin, recorder, guitar, percussion, dance, chorus. 

Laboratory for free writing for narration and description. 

Laboratory for reading/writing and reproduction: listening, understanding and elaboration of texts and fables. 

Graphic arts laboratory of drawing, narration and recycling. 

Laboratory of handcrafts for Italian and Romani mothers and children to reproduce the quarter and the Romani camp in papier maché. 

 

  

Materials required 

musical instruments, computers, LIM, papier maché, recycled materials, Romani stories, fables and legends, poetry, the history, customs and uses of the 
Romani people 

Prints with Romani history 

Uses and customs of a people in movement: the cultural and popular traditions of nomadism 

materials for painting, handcrafts, drawing, writing and printing 

 

Duration 

from January to May 2014 
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Piloting phases 

Phase 1 teachers, artists and social and cultural operators prepare a pal for the activities regarding the group they shall be working with: 
defining the points of the common planning, and cultural exchange between the students 

Phase 2 meeting between teachers and pupils, training agreement signed by each group, sharing of organisation and the rules of behaviour - 
circle time 

Phase 3 start of activities - identification and choice of work materials - choice of artistic activities - connections to the scholastic curriculum 

Phase 4 start of the workshop: acquisition of knowledge, competences and techniques inherent to the activities 

Phase 5 production -  exchanges and encounters getween students and teachers - socialisation of activities 

 

Successful  Practice  

Please , describe one of your most successful practices by following the headings below.  Please, describe into detail. Two good practices will be selected 
and described in the report as follows: 

Hungary: Music and Visual Arts 
SK: Drama and Visual Arts 
IT: Music and Dance 
Extra practices about Roma and non Roma family inclusion activities may be added, from the partners. 
 

Objective and topic of the practice 
and the Art4ROM lesson plan used 
(please highlight any modification 
to the Lesson plan) :  

n.3-  SEE ATTACHED FORM 

Materials required :       

Duration :       

Process :       
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Step 1 :         

Step 2 :        

Step 3 :        

Step 4 :       

(contnue steps as necessary)       

Outcomes and results :       

 

 

Products of the activities of the whole piloting  

formation of a small orchestra made up of students of the two schools and the Romani camp; 

production of an animated video “The enchanted box” inspired by the Romani legend about the invention of the violin; 

publication and printing of a leaflet “The enchanted box” on the Romani stories and legends and on the life in the camps; 

construction of musical instruments with recycled materials and papier maché 

children’s choir; 

dance group; 

band of percussionists with body activity; 

composition and dramatisation of poetry, stories and fables; 

written and graphic elaboration of cartoons on the fables and stories from Romani culture; 

model of the quarter in papier maché made by mothers and children; 

video on the history of Romani music; 

video of the laboratory activities of the mothers and children; 

visual and graphic productions: posters, postcards, cartoons, illustrated stories, drawings, graphics; 
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photo-report; 

guided tours of the quarter and the Romani camp; 

visualisation and socialisation of the things learnt; 

forms of dramatisation: each in turn the Italian and Romani children present one of their Romani and Italian friends and tell their story and that of their 
family: the Romani and Italian children  present the traditions of the Romani people; 

production regarding the Romani people and their life: legends, poetry, fables, Romani visual arts, settlements and traditions: stories, drawings, narrations; 

organising exhibitions and performances. 

 

Please, describe the key didactic elements of your  piloting  
(minimum 300 words) 
 

The fundamental elements of the didactic activity were: 

the use of the laboratory technique. 

heterogenic workgroups focussed on the task. 

socialisation of the activities and production among children from different classes of the same school, among children from different schools, and among 
Italian and Romani children. 

collaboration between Italian and Romani parents. 

the use of operational, investigative, participatory and customised methods and techniques: the latter allowed recovery of difficult and problematic 
individual situations. 

the use of cooperative learning and learning by doing. 

listening, reading, circle time, cooperative learning, research groups. 

cognitive itinerary: the students start the experience through listening which is followed by analysing the piece and developing the key themes through 
dramatisation, circle time, cooperative learning. Then starting a search for the choice of artistic expression, connections with the discipline. The making of 
artistic activity and production. 
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EVALUATION OF RESULTS See the list of criteria below (last page)  

■    Were the expectations met? 

          

Please, describe your answer:  
(minimum 100 words) 
At different levels the expectations were  mainly satisfied: participation, socialisation, acquisition of knowledge about Romani life and culture, acquisition of 
skills, use of competences, use of artistic techniques, changes in behaviour, growth of awareness and self-belief. Development of interculture and 
relationships between Italian and Romani students. 

In particular we should sress the collaboration between artists, teachers, social operators and assistants belonging to the different quarters. Overcoming 
their differences they worked very well together during the course of the project. 

The solidarity of the territory and the participation of the Italian and Romani parents in the activities of the children. 

Increase and constancy of attendance of students, particularly of Romani children. 

■    Did Roma children feel that they could express themselves more freely and connect more easily and happily within the classroom? 

          

■    Did children feel that they could learn by using the arts? 

          

Please, report more extensively on children’s satisfaction:  

The children expressed their satisfaction through a special questionnaire: for every activity each child expressed their opinion on a Likert frown-smile scale: 
most of them gave  a smiling face value. 

  YES   NO

  YES   NO

  YES   NO

95 



 

The teachers encountered a development in creativitiy and in the ability to express themselves through the artistic competences acquired. 

The climate of the laboratories was very positive, allowing maturation of emotional intelligence, capacities for cocialisation, openness, not only cultural, but 
social, that promoted the discovery and growth of empathy. Putting themselves in the other’s situation favoured integration between Romani and Italian 
children. 

■    Did they feel an enhanced open approach towards Roma cultures? 

          

■    Did they feel that Art4ROM encouraged and enabled them to use the arts to teach curricular subjects and foster social inclusion? 

          

Please, report more extensively on teachers' feedback:  

Knowledge of Romani culture raised a lot of interest: in Romani children the discovery of their own roots produced a greated motivation to learn, generating 
self-belief and a sense of belonging. In all the children respect and curiosity towards different cultures grew, the children appreciating the similarities and 
differences. 

All the children understood the link between theartistic disciplines, Romani cultural elements and school subjects, because they worked on the same 
arguments from all three aspects. 

■    Did  the teachers find the lesson plans provided by the project useful?  Did they expand the lesson plans in a meaningful  way? Can you describe, 
please ? 

The project lesson plans were used. Their extension regarded choices made at the mooment of research about Romani stories and the history, music and 
songs and the pieces chosen that produced new specific connections. Besides, the activities were done as work in progress, always open to new possibilities. 

■    The challenge:  identify the issues that required particular attention 

  YES   NO

  YES   NO
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For some Romani children difficulties in understanding the Italian language and at the same time difficulties for the teachers in communicatin even simple 
content to them. The use of different expressive forms, like the arts, allowed fonding solutions to the problem 

■    Key points for effective practice: identify the most important points for those who will replicate the practice – these may include risks as well as 
benefits. 

Risks: excessive number of stimuli in a relatively short period of time risks not leading to a cmmplete result. 

Benefits: cultural integration, knowedge of art and language, awareness of art as an instrument for understanding reality, discovery and appropriation of 
Romani culture and history. 

■    Describe the strengths of the practice 

Cohesion and collaboration between Italian and Romani children, relationship school-family for both Italian and Romani groups, respect for the other’s 
culture, use of the arts as an element of growth. Noteworthy collaboration among the Romani parents and Italian parents. Knowledge and abilities learnt by 
the children: playing a musical instrument, singing in a choir, dancing, reproduction of and drawing pictures, acting, making a video ... 

■    Describe the weaknesses of the practice (if any) 

the limited time: a longer period is necessary to give a response to all the questions that are raised during the work 

■   Describe opportunities of the practices (exploitation elements) 

Opportunity for making the project, its social and cultural value,  known to the territory. 

Participation of a wider group that the experimental one: both for schools, and associations, many other children and classes followed the project 
completely or partially.  

The relationship of collaboration and sharing that was established between the Italian and Romani adults, parents of the children, social operators, 
teachers.  

■   Conclusions and recommendations for the compilation of the Methodology Handbook 
(minimum 300 words) 
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The experience has shown the validity of favouring cooperation and awareness of the other’s culture, as well as showing the uses of musical instruments. 
Therefore it is recommended that the number of hours is increased in the next project. 

It would be important to sho the differences of experience and content with respect to different contexts, deriving from a single project.  

 

SUCCESFUL PRACTICE N.1 

MOTHERS AND CHILDRENS. 

objectives and topic  A characteristic of the urban periphery is a sense of displacement and of not belonging that generates a limited and conditioned 
view of the world. Adults and children do not know not only places outside their quarter but even the places where they themselves live. In our experience, 
these are situations common to the people of Scampia and of tose living in the Romani camp. Starting from this observation the teachers conceived of a 
“handcrafts and creation” laboratory that involved the Italian and Romani mothers and children, occupied in “rebuilding” the places where they belong.  

The foreeen objective was: tje development of the capacity for relationships, favouring autonomy and socialisation, setting up a meeting of different 
cultures through mutual knowledge, language development and the use of artistic techniques that favour awareness of reality.  

Children and mothers were grouped together to make a model of the quarter in papier maché that reproduces three buildings symbolic in their lives: the 
school, the Romani camp, “la Vela”, a block of flats that has the profile of a sail and is noted for its low level of viability. 

The time in the laboratory saw a strong cohesion between the mothers and children, as well as between all the Italian and Romani mothers: an exchange of 
stories, customs, ways of life and past experiences started, solicited by the interest in “helping” the children to reconstruct the daily life of the diferent 
settlements: what so you do at school? how do you live in the camp? how do you live in the Vela? 

During this activity all the participants developed a capacity for representation, and processes of discovery and encounter were developed: the possibility of 
intervening and building aspects of their own internal and external reality defining their own sense of personal and social identity; knowledge of their own 
historical roots, the history of the Romani people and the Romani camp; the history of the quarter of Scampia. 

Material required: paper, water, bucket, glue, oil, for making papier maché. Felt pens, rulers, pencils, rubbers, paints. Recycled materials. Collection of 
Romani stories and history 
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Duration: 80 hours 

Process: With their teachers, the children planned the project, proposing it to their mothers and asking for their participation. 

The mothers expressed their opinions and their agreement. 

Helped by the teachers the “cultural exchange” started. 

After having heard the stories and legends told by the mothers there was a moment of reflection about the different adventures, followed by the expression 
and sharing of feelings and emotions. 

Opinions, customs, lives, accompanied the search for materials, guided exploration of the territory: the Romani camo, school, the "Vela”, for organising the 
operational time. 

Reading, strory telling, photographs, recordings, calculations. 

Proceding to the building of the model, making papier maché, building model houses and trees.  

Building the model accompanied by tales of the laboratory experience, with video, photos, narration, testimony. Organisation of the exhibition. 

Step 1 problem solving: elaboration of the project  

Step 2 circle time: participation of parents and operational decisions  

Step 3 research- action: identification of materials and their possibilities 

Step 4 knowledge of the territory: guided tours 

Step 5 cooperative learning: production 

Step 6 socialisation of the results 

The activities were carried out at the Ilaria Alpi school, in the Scampia quarter of Naples 
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outcomes and results: 

good integration of artisic discipline, Roma culture, and school matters 

good collaboration between teachers, parents, children 

production of a model 

organisation of times for socialisation of the results 

collaboration between Italian and Romani mothers 

high level of integration between Italian and Romani students 

.......... 

SUCCESFUL PRACTICE: MUSIC N.2 

objectives and  The basic idea around which the didactic activity is built is the recognition tha in the setting of music the younger generations of Romani 
people have little or no knowledge of how, during the 18th and 19th centuries their forebears strongly influenced the development of so much “cultured” 
musical literature with their art.  

Starting from this assumption, a training plan was developed, with groups of Romani and non-Romani children, that foresaw, as well as simple information 
of a historical and musical nature, learning the basics of chosen musical instruments, containing the technical elements necessary for execution, together 
with maestri, of “cultured” musical pieces: Hungarian Dance N*. % by Johannes Brahms and the Csardas by Vittorio Monti.  

Material required: Violins – Guitars – Recorders – Percussion – music score paper- Lecterns 

Duration: 50 HOURS 

Process:  

Step 1 Work among the maestri involved for the creation of an arrangement of the chosen pioeces that, given their objective complexity, could be played 
together by children new to music. The arrangement had to include main parts (too difficult for beginners) for the maestri to play (imitative didactics) and 
secondary parts for the children (participatory didactics) and towards the end of the course to elaborate on the average technical capacities reached by the 
group with the various instruments.  
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Step 2 Identification of elementary schools with a high percentage of Romani children 

Step 3 Selection of groups of Romani and non-Romani children for the formation of mixed transversal classes (one for each instrument) with an adequate 
number of participants. 

Step 4 Didactic work aimed at learning how to hold the instrument and reading sheet music 

Step 5 Entrusting children, and therefore their families, with the instruments for their own use, to allow practising at home 

Step 6 Didactic path aimed at the formation of the base of playing practice for each instrument, containing all the technical elements previously used in the 
pieces chosen to be played.  

Step 7 Final elaboration of the arrangements of the musical pieces chosen, taking into account the technical abilities achieved by the children. 

Step 8 Preparation for performance 

- relationship with emotions 

- relationship with the group extended to other schools  

- behavior in public, constant rapport with the teaching maestro  

Step 9 Performances: not a demonstration, but rather an opportunity to share music and emotions using the knowledge attained. 

outcomes and results The first and perhaps most significant result obtained is, without doubt, the dynamic of the mixed Romani and non-Romani group. 
Slowly initial suspicion gave way to respect and collaboration among the children that, until that moment, had been quite distant in class. In seeing the 
natural propensity of the Romani children for music, the non-Romani children learnt to value and respect them, forming heeterogeous but very close-knit 
groups. The chosen musical pieces were played to the children by the maestri, throughout the didactic path, until they had become familiar. Discovering that 
these pieces were “songs” rather than “classical music” od a century and a half ago was a subliminal cultural operation, but discovering that composers 
distant from themselves, for their time and place, composed in homage to and inspired by “Gypsy”, that is Romani, music of the time allowed us to achieve 
one of the main objectives of the project. Learning the rudiments of an instrument, we may claim, represents a means and not an end.  

 

 

 

 

101 



 

SUCCESFUL PRACTICE N.3-DANCE 

objectiv and topic   

The method and the model of teaching refers to the elements that are the basis of contemporary dance technique. Tecnically I set the lessons devoting a 
good part of the time for warming up and choreografic work but I have often turned away from it to not miss the ludic aspect. The little dancers and the 
movement: space and time. 

Material required: Balkan music and simple objects with which to interact with the movement. 

Duration: 25 h 

Process:  

⁃ To bring the dancers to a more conscious of their body and that of his companions. 

⁃ To identify signs of their character and their emotional world. 

⁃ Get involved through the method of improvisation.  

The creation of a group engaged in the execution of a short choreography.   

Step 1 Testing of the real possibilities of the dancer 

Step 2 Class work and improvvisation 

Step 3 Choreographic work  

 

Step 4 To treat the students like real athletes, rather than dancers, has produced good results as well as I expected, even if the young age of the children 
would have been easily elusive if the work had not been methodically pervaded by a good deal of firmness and rigor.  Increasing the motivation of most of 
them, the desire to learn, attention, wonder and curiosity that I was able to feed them until the end of this journey together makes me believe that the road 
that I followed was probably the most effective among those that my professional skills could suggest. 
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To me the primary intention was to bring young dancers to an awareness of their body such as to enable them to manage, control and coordinate better 
and more harmoniously the movement. 

But first of all let feel themself as a real team. And I am very satisfied with the result 

Step 5 I believe that the aims of this project were achieved in full and with a success that went beyond the most optimistic expectations. 

Step 6 Performance 

outcomes and results: 

The dance is for children a world that is highly addictive, they move with interest instinctive, it favors the formation of the personality of children and their 
active involvement, improving affective and emotional development and encourage socialization through group activities. It 'important to develop in 
children a greater awareness of their body, starting from their experience and, through a literacy movement, encourage their imagination and creativity. 
The laboratory consists in the knowledge of dance through the experience and after visual reproduction, the children invent and construct sequences of 
movements. Once you know the movement and after playing through its characteristics, it is used to perceive the concepts of time, space, and also the close 
relationship between rhythm and movement and rhythmic concepts. Through the exploration of his own body as an instrument and the search space in 
which to make possible bodily action, the child learns to hear the musicality of life, to value diversity, to mutual enrichment, and to develop the memory and 
the 'attention, the pleasure of "doing" and the willingness to cooperate. The construction of a choreographic project will foster the development of 
socialization, affect, and creativity in a state of mutual cooperation and promote social development through bodily experiences of the group. 

 

Please, add any audio-visual materials produced (links) 

      

Please, add any copy of articles (including links) as well as information about local press conferences and meetings and interviews with journalists  

      

 

103 



 

 

Evaluation of piloting phase: list of indicators 
 

Effects on children: 

8. Artistic and creativity development 
9. Body and movement development  
10. Emotional intelligence development 
11. Socialisation capacities development 
12. Learning competences development 
13. Learning motivation development 
14. Interest and participation improvement 

 
Effects on classroom (or group or school) climate: 

6. Decoration changes  
7. Better emotional climate 
8. Openness and welcoming to all 
9. Respect of differences 
10. Feeling of belonging 

 
 
Quality of methodology and its experimentation: 

4. Good integration of artistic discipline, Roma culture elements and school matters 
5. Good collaboration between artists, cultural operators and teachers 
6. Good monitoring and observation of activities to identify best practices 

 

 

104 



 

 

The following information, gathered during the piloting of the ART4ROM practices, will be used to prepare  the ART4ROM Methodology Handbook and 
will provide materials for the Art4ROM Case Studies  

Partner institution ETP Slovakia 

Operators (name and role) 

Milan Hudák, Karol Horváth - Cultural operators  

Štefan Turanský - Artist/Teacher (Supervisor) 

Irma Horváthová - Leader of Community center Moldava nad 
Bodvou 

Dates of delivery Community centre Moldava nad Bodvou 

Place of delivery February - June 2014 

 

ABOUT THE CONTEXT IN EACH COUNTRY 

How many students/children? 10-14 

How many teachers?       

How many artists? 1 

How many cultural operators? 2 

How many social workers?  1 

 

Please, briefly provide relevant information on the target group  
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Age of children 9-13 

Gender girls+boys, mainly girls 

Cultural background / languages hungarian, romani, slovak 

School /settlement attendance rate 80% 

 

Please, briefly provide relevant information on the target group  

 

Target groups 

Children from marginalized Roma communities, whose abilities to be educated in standard schools using 
standard pedagogical methods are dramatically limited taking into consideration their deficiencies caused 
by social environment in which they live. 

The children live in Roma settlement Budulovská in Moldava nad Bodvou and who have attended  Drama 
Club in Community centre Moldava nad Bodvou. 

Current method and models of 
teaching / approach , in particular 
please refer about the current use 
of the arts in classroom (or in the 
group) 

reading, analysing the text, story telling, story developing, 
brainstorming, discusion, self-reflection,  acting drama 
exercises, role-plays rehearsing, making a short presentation, 
learning songs, singing, dancing, consultation with supervisor 

Classroom / Roma setting 
management issues  (if relevant) 

      

 

Expectations from the piloting  
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Students’ expectations new experiences  

rehearsal theatre play 

public presentation on final event 

Teachers’ expectations       

Artists’ expectations new interesting working experience 

Social workers’ expectations   increasing children's awareness about Roma history and traditions 

providing children new information and knowledge 

developing skills 

(Others involved, please specify) Cultural operator´s expectations:  

opportunity to work in an innovative and interesting way 

positive impacts on children 

 

 

ABOUT THE PROCESS 

Overall objective/s  of the national project 

to develop children's skills, capacities and competencies 

to increase children awareness about Roma topics 

to help children to become more aware of their own identity through art 

Specific objective/s of each piloting site   (If the objectives are the same in each site, you may describe only once) 

to impact through positive example to others peers and eventually the whole community  
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increasing self-worth of children through public presentation  

to encourage and motivate children to better school results 

to supplement artistic activities which taking place in community centers with added value, give them structure, content, specific output 

prevention of pathological behavior of children 

 

Please, expand the description of what is the practice offering in terms of didactic quality and innovation 

(minimum  200 words) 

The piloting has been implemented during voluntary leisure activities in Community center Moldava nad Bodvou – Drama Club, which took place twice a 
week for two hours.  

The Cultural operator studied materials in Slovak language and decided to compose theatre play based on the dramatized story of Elena Lacková – Ako 
Midu  išiel hľadať prácu.  He composed basic concept of the theater play and created script and selected other topics related with theme of theatre play: 
Roma lifestyle in the past, Roma history and traditions, Roma and God, Roma and family, Roma music and dance, Importance of friendship. He tried to link 
topics with the reality of children, for example: when they were talking about topic of Roma lifestyle in the past, cultural operator was telling to children 
story about their settlement, how it had looked in the past and how people were living  in, what was different and so on. 

The lessons have contained two parts educational one and art one. 

Leading educational sessions have been delivered through: reading articles and fairy tales, common reading of Roma fairy tales or stories in Romani 
original, common discussions with children about topics, storytelling, story developing, brainstorming, self-reflection 

Leading art sessions have been delivered through: listening different traditional Roma songs, (cultural operator explained to children what the song means, 
what are the reasons why Roma people sang these songs, e.g. ), learning and singing new songs, watching videos with examples of variety Roma dances 
from different parts of the world, learning dancing step and basic of dances, dancing, rehearsing theatre play (making a short presentation, making theater 
exercises, role-plays rehearsing) 
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Materials required 

Various Roma fairy tales and stories (authors: Joseph Ravasz,  Dezider Banga, Milena Hübschmannová, especially Elena Lacková), Roma music songbooks - 
author Jana Belišová, CDs, examples of Roma dances on the Internet, (online videos), Slovak Roma portals containing information about Roma topics, 
articles, printDuration 

February 2014 - June 2014Piloting phases 

Phase 1 Acquainting with the project, interviews and personal meetings, collecting materials in Slovak language, selection, preparation and 
setting new time schedule in community centers 

Phase 2 Studying materials, selection of appropriate topics for children, creating the basic concept of the theatre play based on the 
dramatized story of Elena Lackova, creation of individual lesson plans 

Phase 3 Implementing the piloting in community centers, getting used to the new style of leading lessons, leading lessons in a new style 

Phase 4 Leading lessons in a new style, rehearsing theatre play, providing supervision and guidance by supervisor - artist and teacher from 
secondary art school Exnarova 

Phase 5 Finalizing rehearsal theatre play, preparing for final performance (music, design and creation of costumes, stenography ...), 
realization of the final performances, evaluation of progress, final interviews and evaluation 

 

 

Successful  Practice  

Please , describe one of your most successful practices by following the headings below.  Please, describe into detail. Two good practices will be selected 
and described in the report as follows: 

Hungary: Music and Visual Arts 
SK: Drama and Visual Arts 
IT: Music and Dance 
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Extra practices about Roma and non Roma family inclusion activities may be added, from the partners. 
 

Objective and topic of the practice 
and the Art4ROM lesson plan used 
(please highlight any modification 
to the Lesson plan) :  

Objective:  

Learning new facts and information about Roma traditions and culture 

To introduce children variations  of Roma culture 

To help children understand differences between Roma 

Rehearsal dance scene in theatre play  

Topic: 

Roma traditions and history  

Roma culture 

There had been used some elements from lesson plan No. 1 and No. 2 which had been prepared before 
beggining of piloting activities in community centres (brainstorming, discussion, story reading, story 
developing, to link topic with art form – dancing) Because topic was different there had been different 
objectives. Also they did not work with map. There had not been used copy of text material for each child, 
they were reading text together. 

In general the examples of lesson plans which had been provided to cultural operators for piloting in 
community centres for work with children from settlements has proved to be too sophisticated to use for 
their daily practice. Cultural operators were inspired and were working with lot of methods of work which 
has been described in prepared lesson plans but did not observe structure of lesson plans strictly. 
Sometimes they had to lead sessions more freely and improvise on some topics.  

On the very beginning of piloting each cultural operator also had created his/her own summary version of 
the lesson plans which consisted from selected main topics for piloting, pre-defining activities and methods, 
main objectives and goals what they wanted to reach after each main topic and from materials what they 
wanted to use. This version was very effective and helpful for them.   

Materials required : story of Elena Lacková – Ako Midu  išiel hľadať prácu - How Midu went to look for a job 
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Jana Belišová: Roma song books and CDs, CD player 

the Internet - online videos 

Duration : 2x100min, 2 lessons 

Process : 

The cultural operator meets with children in community center. They are talking about what was the subject 
of the last lesson and together repeat the main points and what they have learnt. Following, cultural 
operator introduced to children topic of today's lesson: introduction to story Ako Midu  išiel hľadať prácu - 
How Midu went to look for a job from Elena Lacková (theatre play is  based on the dramatized version of 
this story).  

The Children sit down, they should feel comfortable and cultural operator is reading whole story slowly and 
at the end he asks questions about story. He is curious if they like story, what they like and dislike in 
particular, how Roma were living in story, what they were doing, he tries to link story to other related Roma 
topics and discuss it with children. He is interested in their opinions, explains them some new facts and gives 
them other information about topics.  

Then cultural operator starts to read story once again, stops at certain point providing children with 
opportunity to have their own input to making the story more cheerful.  The main aim for cultural operator 
is the individual input and engagement of all participants in the group. After a short brainstorming session 
with various suggestions children in the end came up with an idea to add scene where Roma will dance and 
sing to show their joy. 

The cultural operator finds various online examples of Roma dances on the Internet and shows them to 
children. They are watching on Hungarian, Romanian and Ukrainian Roma dances. The cultural operator 
starts to ask children what they think and know about these Roma, they start to discuss together, children 
are asking question about this topic, cultural operator explain and provide information to children 
(similarities, differences, geographic information, etc.) 

Then cultural operator shows single steps to children and they can repeat after him. They try to create 
simple choreography together. So they can learn basic of dance scene which will be part of preparing 
theatre play. They continue to rehearse dance scene on further lesson.  
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Step 1 :   Introduction story of theatre play, reading 

Step 2 :  Linking story to related Roma topics, common discusion 

Step 3 :  Brainstorming session, story developing - make a decision to add dance scena into theatre play 

Step 4 : Presenting various Roma dances to children, common discusion about related topics   

(contnue steps as necessary) Step 5: Creating basic choreography 

Step 6: Rehearse dance scene 

Outcomes and results : 

Providing children new information and knowledge 

Developing artistic and movement skill of children 

To increase children awareness about Roma history and traditions, to increase children awareness about 
other countries where Roma live, about similarities and differences between them and other Roma 

To introduce children traditional Roma culture and art (dance) 

To provide children space for creative thinking and story developing  

To make up dance scene in theatre play 

 

Products of the activities of the whole piloting  

Theatre play: How Romani found work 
 
Please, describe the key didactic elements of your  piloting  
(minimum 300 words) 
 
The first important element of piloting is application of new methods and new approach in our activities. It has been a really interesting and innovative way 
for our cultural operators to learn how to work with children. The cultural operators have dedicated their lessons to particular Romani topics (Roma music 
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and dance, Roma history and origin, Roma traditions and family) or universal themes (the meaning and importance of friendship, the discovery of America). 
These educational activities were linked with using of art in their activities with children during the Piloting of Art4Rom project. This method of combining art 
with education had a great effect on children.  It has increased their awareness about lot of topics; children were acquainted with many new information 
and knowledge that were previously unfamiliar to them. Children learnt more about the values, traditions and history of Roma through the art activities and 
they have become more aware of their own identity.  Their own culture has become more visible to them in a clear tangible way. The opportunity to involve 
children in new artistic activities or usage of innovative educational techniques inspired children to further creativity and motivated them to develop their 
talent or, at least, to spend time in meaningful activities. Using new methods and new approach in our activities helped to increase children’s self-esteem, 
improve and develop their social interactions, networks, artistic skills and creativity in them. 

Another important element of Piloting was providing the supervision for cultural operators by involving two professional teachers-artists from secondary art 
school Exnarova (http://www.konzervatoriumexnarova.sk/). ŠtefanTuranský (teacher and dancer) was a supervisor in community centers in Moldava nad 
Bodvou and in Rudňany and Dávid Benko (teacher, musician, and pianist) was supervisor in community centre Rankovce. Supervisors visited community 
centers based on previously agreed schedule and provided professional advice and guidance to cultural operators during piloting phases. Providing the 
supervision has shown very useful and helpful, despite the fact there were occasionally some logistical constraints (time availability of supervisors and 
distance of the community centers from their city of residence and work). ETP Slovakia has also approached experienced artist, teacher and pedagogue from 
Elementary School in Roma settlement in Jarovnice (http://www.jan.sajko.szm.com/), Mr. Ján Sajko with request to provide supervision and professional 
guidance for other two community centers – Stará Ľubovňa and Košice – Šaca. Due to Mr. Sajko’s other commitments it was not possible, however ETP has 
managed to arrange a visit in his work place at elementary school in Jarovnice where Mr. Sajko personally talked with two cultural operators about the 
different work practices and showed them many practical examples of his work with Roma children. This visit was for them and their further work with 
children and was very useful and inspiring. 

Another important part of our piloting was inclusion of around 20 non-Roma children (students from fourth grade) and cooperation with local elementary 
school Košice – Šaca. Children participated on art activities before or after regular classes in school. Most of them have Roma classmates or friends, 
neighbors. The teacher from local elementary school – presented children Roma traditions and they got a task to paint a large painting-canvas with Roma 
theme. It was a team work of more children in one group, so they could share the ideas while working. The painting was exhibited at the final event and the 
teacher with non-Roma children also attended the event. 

Very important elements of the piloting were the planned final performances and exhibitions, which motivated children to work harder and persevere. From 
the very beginning of Piloting the children knew that their final work will be exhibited and publicly presented during the final performances, many of them 
have been spurred on by the opportunity to have their art work presented. Apart from the motivation by presenting their own work to wider audience there 
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was another important motivation factor and that being that the final event took place outside of children’s usual environment so all children had the 
opportunity to leave the settlement, meet new people and experience new things. 

EVALUATION OF RESULTS See the list of criteria below (last page)  

■    Were the expectations met? 

  YES            NO  

Please, describe your answer:  
(minimum 100 words) 
The cultural operator has appreciated he could work in an innovative and interesting way.He is very pleased that children could learn about Roma culture, 
history and understand overall Roma background. The children's self esteem and self confidence have been enhanced greatly by experience of public 
presentation. There was also good collaboration between artist and cultural operator during piloting. The supervisor was pleased and happy to be the part 
of Art4Rom project. 

■    Did Roma children feel that they could express themselves more freely and connect more easily and happily within the classroom? 

  YES            NO  

■    Did children feel that they could learn by using the arts? 

  YES            NO  

Please, report more extensively on children’s satisfaction:  

The children became confident and brave. Their language skills have improved during piloting though being more articulate. They have started to behave 
more friendly; their mutual relations have been improved. Moreover the children have improved their artistic skills and developed their movement skills.  

■    Did they feel an enhanced open approach towards Roma cultures? 
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  YES            NO  

■    Did they feel that Art4ROM encouraged and enabled them to use the arts to teach curricular subjects and foster social inclusion? 

  YES            NO  

Please, report more extensively on teachers' feedback:  

Although cultural operator is Roma, he really appreciated expansion of knowledge about his own culture and history. He has found out new information 
during studying materials and preparing lessons. 

The children are living in the marginalized Roma settlement and they have attended school only with Roma students. They do not have the opportunity to 
come into contact with non-Roma children or with the majority population. 

■    Did  the teachers find the lesson plans provided by the project useful?  Did they expand the lesson plans in a meaningful  way? Can you describe, 
please ? 

The examples of lesson plans which had been provided to cultural operators for piloting in community centres for work with children from settlements has 
proved to be too sophisticated to use for their daily practice. Cultural operators were inspired and were working with lot of methods which has been 
described in prepared lesson plans but did not observe structure of lesson plan strictly. Sometimes they had to lead sessions more freely and improvise on 
some topics. On the beginning of piloting each cultural operator also had created his/her own summary version of the lesson plans which consisted from 
selected main topics for piloting, pre-defining activities and methods, main objectives and goals what they wanted to reach after each main topic and from 
materials what they wanted to use. This version was very effective and helpful for them. 

■    The challenge:  identify the issues that required particular attention 

The activities have been implementing during voluntary leisure activities. It was very difficult to motivate and keep attention of children during voluntary 
after-school children. 

■    Key points for effective practice: identify the most important points for those who will replicate the practice – these may include risks as well as 
benefits. 
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It is very important:  

to communicate with children as much as possible throughout the whole process,   

to reflect their emotions, how they feel, how they react, not to ignore it. 

to have an individual approach to each child 

try to discover the talents and skills of each children and then develop them 

■    Describe the strengths of the practice 

Cultural operator who has previous theatrical experiences with Slum Dog theatre and speaks hungarian and romani 

Providing supervision by experienced Artist/Teacher     

■    Describe the weaknesses of the practice (if any)  

The cultural operator do not speak english (limitation in using sources and material)  

■   Describe opportunities of the practices (exploitation elements) 

to develop artistic skills, talent and movement skills in children 

to develop social capacities and learning competencies in children 

to motivate children through their own achievements 

public presentation of children on final event 

other public presentations/exhibitions of children 

■   Conclusions and recommendations for the compilation of the Methodology Handbook 
(minimum 300 words) 
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Piloting was not only useful and meaningful way for children to get involved into new and interesting activities, but at the same time to develop their 
talents. It has also helped children to become aware of their own identity. During the preparations, ETP found out that the topics most requested were 
topics about Roma culture, history, traditions and lifestyle. The cultural operators from all community centers reported that there is a strong interest among 
children to learn more about these topics. Children, although they are Roma, they are usually not aware about their own history or traditions. They do not 
learn about it these topics in schools because it is not a part of regular curriculum and usually they do not talk about these topics in families, so they do not 
have the opportunity to explore the Roma culture and traditions. Experience based on reality from piloting in Rudnany for example has shown that children 
thought all Roma have always had so bad social status and poor lifestyle like they can see in marginalized settlement where they are living.  Many times it is 
not only children who have the lack of knowledge of Roma own history, culture and origin but unfortunately it is common reality for 3-4 generations. For 
these reasons ETP has decided to focus on mainly Roma topics during piloting in Slovakia. 

Another important factor was that the activities have been implemented during voluntary leisure activities during the Piloting in Slovakia. It was very 
difficult to motivate and keep attention of children during voluntary after-school activities. Sometimes children were not interested in a specific topic or they 
did not participate in activities. Many times it was necessary to motivate the children by final performances and trip of the settlement.  Often it was 
necessary to adapt lesson to children’s interests and to focus on topics and activities that were attractive for children. 

Advantages of people who have worked in community centers are perfect knowledge of local communities, local environment, good relationship with 
children and their family, inclination to art. After piloting we realized that one key area of improvement would be to provide a specific pedagogical training 
for cultural operators and focus on how to compose lesson plan, define main objectives of lessons, work with sources (Internet, literature, ...), how to start 
and finish the lesson in order to the expectations of  teachers and children meet, how to use interactive exercises, practices, games to motivate and evaluate 
children, e.g. to enhance their methodological and pedagogical system at work. 

In the end it is important to highlight the fact that piloting took place in marginalized Roma communities in Slovakia. The community centers are often 
situated directly in the settlement. The children from these communities lack basic skills, qualities and values in their lives - endurance, responsibility for 
their actions, ability to plan time, believe in themselves.  It is imperative to develop and strengthen these skills, qualities and values during the work with 
these children. Like all of us and especially Roma children do get motivated through their own achievements, recognition which they get and feeling of being 
valued. They need to feel someone’s trust and believe in them especially in the beginning of this process. ETP is proud of all cultural operators and social 
workers who try to have specific approach based on empathy, understanding, acceptance of differences and the avoidance of the prejudices and stereotypes 
in their work with Roma children and youth. 

Please, add any audio-visual materials produced (links) 
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https://www.youtube.com/watch?v=WDBozMpMD3U 

Please, add any copy of articles (including links) as well as information about local press conferences and meetings and interviews with journalists  

http://www.etp.sk/ucime-sa-kto-sme-a-odkial-pochadzame/ 

http://www.etp.sk/mame-talent-a-chceme-vam-ho-ukazat/ 

http://www.etp.sk/slnko-svieti-pre-vsetkych-romov-na-svete-rovnako/ 

NB: these articles were shared on various facebook pages (ETP Slovakia, Romano Nevo Lil...) 

ETP web page 

http://www.etp.sk/umenie-je-cesta-ako-najst-svoje-korene/ 

Slovak Syndicate of Journalists web portal 

http://www.ssn.sk/umenie-je-cesta-ako-najst-svoje-korene/ 

Romale.sk web page 

http://www.romale.sk/newsread.php?newsid=4384 

NB: this press release was shared on various facebook pages (ETP Slovakia, Romano Nevo Lil, Slovak Syndicate of Journalists) and was distributed to more 
than 100 journalists working for various Slovak media (TVs, radios, online news portals,...) 

http://www.etp.sk/en/pozyvame-vas-na-umelecke-vystupenie-deti-z-komunitnych-centier/ 

http://www.etp.sk/en/piloting-projektu-art4rom-vrcholi/ 

http://www.etp.sk/en/vdaka-umeniu-sme-sa-stretli-ako-priatelia/ 

http://www.k13.sk/art4rom/ 

http://www.etp.sk/reportaz-o-zaverecnom-vystupeni-v-ramci-projektu-art4rom-v-spravach-rtvs/ 
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Evaluation of piloting phase: list of indicators 
 

Effects on children: 

15. Artistic and creativity development 
16. Body and movement development  
17. Emotional intelligence development 
18. Socialisation capacities development 
19. Learning competences development 
20. Learning motivation development 
21. Interest and participation improvement 

 
Effects on classroom (or group or school) climate: 

11. Decoration changes  
12. Better emotional climate 
13. Openness and welcoming to all 
14. Respect of differences 
15. Feeling of belonging 

 
 
Quality of methodology and its experimentation: 

7. Good integration of artistic discipline, Roma culture elements and school matters 
8. Good collaboration between artists, cultural operators and teachers 
9. Good monitoring and observation of activities to identify best practices 
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The following information, gathered during the piloting of the ART4ROM practices, will be used to prepare  the ART4ROM Methodology Handbook and 
will provide materials for the Art4ROM Case Studies  

Partner institution ETP Slovakia 

Operators (name and role) 
Kvetoslava Horváthová - Cultural operator 

Dana Pustulková - Leader of Community center Rudňany 

Štefan Turanský - Artist/Teacher (Supervisor) 

Dates of delivery February-June 2014 

Place of delivery Community center Rudňany 

 

ABOUT THE CONTEXT IN EACH COUNTRY 

How many students/children? 22-27 

How many teachers?       

How many artists? 1 

How many cultural operators? 1 

How many social workers?  1 

 

Please, briefly provide relevant information on the target group  

Age of children 8-13 
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Gender boys, girls 

Cultural background / languages romani, slovak 

School /settlement attendance rate 70% 

 

Please, briefly provide relevant information on the target group  

 

Target groups 

Children from marginalized Roma communities, whose abilities to be educated in standard schools using 
standard pedagogical methods are dramatically limited taking into consideration their deficiencies caused 
by social environment in which they live. 

The children who lives in Roma settlement in Rudňany and who have attended Drama and Dancing Club in 
Community center Rudňany. 

Current method and models of 
teaching / approach , in particular 
please refer about the current use 
of the arts in classroom (or in the 
group) 

reading, analysing the text, story telling, story developing, brainstorming, discusion, self-reflection,  acting 
drama exercises, role-plays rehearsing, making a short presentation, watching online videos, learning 
songs, singing, dancing, consultation with supervisor 

Classroom / Roma setting 
management issues  (if relevant) 
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Expectations from the piloting  

Students’ expectations new experiences  

rehearsal theatre play 

public presentation on final event 

Teachers’ expectations       

Artists’ expectations new interesting working experience 

Social workers’ expectations   increasing children's awareness about Roma history and traditions 

providing children new information and knowledge 

developing skills 

rehearsal theatre play 

(Others involved, please specify) Cultural operator: opportunity to work in an inovative way 

developing artistic skills and cretivity of children 

rehearsal theatre play 

to acquire new information and knowledge 

 

ABOUT THE PROCESS 

Overall objective/s  of the national project 

to develop children's skills, capacities and competencies 

to increase children awareness about Roma topics 

to help children to become more aware of their own identity through art 
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Specific objective/s of each piloting site   (If the objectives are the same in each site, you may describe only once) 

to impact through positive example to others peers and eventually the whole community  

increasing self-worth of children through public presentation  

to encourage and motivate children to better school results 

to supplement artistic activities which taking place in community centers with added value, give them structure, content, specific output 

prevention of pathological behavior of children 

Please, expand the description of what is the practice offering in terms of didactic quality and innovation 

(minimum  200 words) 

The piloting has been implemented during voluntary leisure activities in Community center Rudňany – Drama and Dance Club, which took place twice a 
week for two hours.  

The cultural operator decided to rehearse theathe play “How Roma flag was created’’  based on work of Daniela Hívešová – Šilanová during the Piloting.  
Daniela Hívešová - Šilanová was a significant personality in Slovak Roma culture and cultural operator wanted to honour her lifelong endeavor to help Roma 
people by rehearsing theatre play. She also has selected other related topics to theme of theatre play: Roma history and traditions, meaning of friendship, 
Roma origin and culture, Roma family.  

The lessons have contained two parts educational one and art one. 

Leading educational sessions have been delivered through: listening audio fairy tales or stories, reading educative articles by cultural operator, common 
reading of roma fairy tales or stories, story telling, common discussions with children about topics, story developing (children have to create their own story 
on a given topic), brainstorming, self-reflection, repeating and summarizing information.  

Leading art sessions have been delivered through: listening different traditional Roma songs, (cultural operator explained to children what do the songs 
mean, what are reasons why do  Roma people sing these songs, e.g ), learning and singing new song, watching videos with examples of variety Roma dances 
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from different parts of the world, learning dancing steps and basics of different dances, dancing, rehearsing theathe play (making a short presentation, 
acting drama exercises, role-plays rehearsing) 

If children have some difficulties to understand topic or accept the information, cultural operator have tried to connect the topic or issue to children’s 
reality. For example: when they learnt about Roma history in general,  she told them stories about how Roma people came to municipality Rudňany. The 
children also had to do homework and  made a interview with their parents and grandparents and find out about their own origin. 

Materials required 

Various Roma fairy tales and stories (authors: Joseph Ravasz,  Dezider Banga, Milena Hübschmannová,  Elena Lacková, especially Daniela Hívešová-
Šilanová), traditional Roma cookery book, Roma music songbooks, CDs, examples of Roma dances on the Internet, (online videos), Slovak Roma portals 
containing information about Roma topics, articles, print 

Duration 

February-June 2014 

Piloting phases 

Phase 1 Acquainting with the project, interviews and personal meetings, collecting materials in Slovak language, selection, preparation and 
setting new time schedule in community centers. 

Phase 2 Studying materials, selection of appropriate topics for children, creation of individual lesson plans. 

Phase 3 Implementing the piloting in community centers, getting used to the new style of leading lessons, leading lessons in a new style 

Phase 4 Leading lessons in a new style, rehearsing theatre play, providing supervision and guidance by supervisor - artist and teacher from 
secondary art school Exnarova 

Phase 5 Finalizing rehearsal theatre play, preparing for final performance (music, design and creation of costumes, stenography ...), evaluation 
of progress, final interviews and evaluation 
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Successful  Practice  

Please , describe one of your most successful practices by following the headings below.  Please, describe into detail. Two good practices will be selected 
and described in the report as follows: 

Hungary: Music and Visual Arts 
SK: Drama and Visual Arts 
IT: Music and Dance 
Extra practices about Roma and non Roma family inclusion activities may be added, from the partners. 
 

Objective and topic of the practice 
and the Art4ROM lesson plan used 
(please highlight any modification 
to the Lesson plan) :  

      

Materials required :       

Duration :       

Process :       

Step 1 :         

Step 2 :        

Step 3 :        

Step 4 :       

(contnue steps as necessary)       

Outcomes and results :       
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Products of the activities of the whole piloting  

Theatre play: How Roma flag was created 

Please, describe the key didactic elements of your  piloting  
(minimum 300 words) 
 
The first important element of piloting is application of new methods and new approach in our activities. It has been a really interesting and innovative way 
for our cultural operators to learn how to work with children. The cultural operators have dedicated their lessons to particular Romani topics (Roma music 
and dance, Roma history and origin, Roma traditions and family) or universal themes (the meaning and importance of friendship, the discovery of America). 
These educational activities were linked with using of art in their activities with children during the Piloting of Art4Rom project. This method of combining art 
with education had a great effect on children.  It has increased their awareness about lot of topics; children were acquainted with many new information 
and knowledge that were previously unfamiliar to them. Children learnt more about the values, traditions and history of Roma through the art activities and 
they have become more aware of their own identity.  Their own culture has become more visible to them in a clear tangible way. The opportunity to involve 
children in new artistic activities or usage of innovative educational techniques inspired children to further creativity and motivated them to develop their 
talent or, at least, to spend time in meaningful activities. Using new methods and new approach in our activities helped to increase children’s self-esteem, 
improve and develop their social interactions, networks, artistic skills and creativity in them. 

Another important element of Piloting was providing the supervision for cultural operators by involving two professional teachers-artists from secondary art 
school Exnarova (http://www.konzervatoriumexnarova.sk/). ŠtefanTuranský (teacher and dancer) was a supervisor in community centers in Moldava nad 
Bodvou and in Rudňany and Dávid Benko (teacher, musician, and pianist) was supervisor in community centre Rankovce. Supervisors visited community 
centers based on previously agreed schedule and provided professional advice and guidance to cultural operators during piloting phases. Providing the 
supervision has shown very useful and helpful, despite the fact there were occasionally some logistical constraints (time availability of supervisors and 
distance of the community centers from their city of residence and work). ETP Slovakia has also approached experienced artist, teacher and pedagogue from 
Elementary School in Roma settlement in Jarovnice (http://www.jan.sajko.szm.com/), Mr. Ján Sajko with request to provide supervision and professional 
guidance for other two community centers – Stará Ľubovňa and Košice – Šaca. Due to Mr. Sajko’s other commitments it was not possible, however ETP has 
managed to arrange a visit in his work place at elementary school in Jarovnice where Mr. Sajko personally talked with two cultural operators about the 
different work practices and showed them many practical examples of his work with Roma children. This visit was for them and their further work with 
children and was very useful and inspiring. 

126 



 

Another important part of our piloting was inclusion of around 20 non-Roma children (students from fourth grade) and cooperation with local elementary 
school Košice – Šaca. Children participated on art activities before or after regular classes in school. Most of them have Roma classmates or friends, 
neighbors. The teacher from local elementary school – presented children Roma traditions and they got a task to paint a large painting-canvas with Roma 
theme. It was a team work of more children in one group, so they could share the ideas while working. The painting was exhibited at the final event and the 
teacher with non-Roma children also attended the event. 

Very important elements of the piloting were the planned final performances and exhibitions, which motivated children to work harder and persevere. From 
the very beginning of Piloting the children knew that their final work will be exhibited and publicly presented during the final performances, many of them 
have been spurred on by the opportunity to have their art work presented. Apart from the motivation by presenting their own work to wider audience there 
was another important motivation factor and that being that the final event took place outside of children’s usual environment so all children had the 
opportunity to leave the settlement, meet new people and experience new things. 

 

EVALUATION OF RESULTS See the list of criteria below (last page)  

■    Were the expectations met? 

  YES            NO  

Please, describe your answer:  
(minimum 100 words) 
The children have improved their artistic skills and developed their social competences. They have gained more knowledge about Roma topics. They become 
aware of their own identity on more enhanced level. The children rehearsed theatre play "How Roma flag was created" but they could not to travel and 
present it on the final event due to preventive health measures (there was an outbreak of jaundice in settlement). It was a huge disappointment on the side 
of children but they hope there will be another opportunity to present their theatre play. 

■    Did Roma children feel that they could express themselves more freely and connect more easily and happily within the classroom? 

  YES            NO  
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■    Did children feel that they could learn by using the arts? 

  YES            NO  

Please, report more extensively on children’s satisfaction:  

The children do not feel any major positive changes in their relationships.  

They have realized they have learnt new staff and gained more knowledge also that they have developed their skills during various activities. 

■    Did they feel an enhanced open approach towards Roma cultures? 

  YES            NO  

■    Did they feel that Art4ROM encouraged and enabled them to use the arts to teach curricular subjects and foster social inclusion? 

  YES            NO  

Please, report more extensively on teachers' feedback:  

The cultural operator has vast experience with work in Roma community. She does not feel more open or positive attitude towards Roma culture. 

The children live in marginalized Roma settlement and they have attended school only with Roma students. They do not have the opportunity to come into 
contact with non-Roma children or with the majority population. 

■    Did  the teachers find the lesson plans provided by the project useful?  Did they expand the lesson plans in a meaningful  way? Can you describe, 
please ? 

The examples of lesson plans which had been provided to cultural operators for piloting in community centres for work with children from settlements has 
proved to be too sophisticated to use for their daily practice. Cultural operators were inspired and were working with lot of methods which has been 
described in prepared lesson plans but did not observe structure of lesson plan strictly. Sometimes they had to lead sessions more freely and improvise on 
some topics. On the beginning of piloting each cultural operator also had created his/her own summary version of the lesson plans which consisted from 
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selected main topics for piloting, pre-defining activities and methods, main objectives and goals what they wanted to reach after each main topic and from 
materials what they wanted to use. This version was very effective and helpful for them. 

■    The challenge:  identify the issues that required particular attention 

The activities have been implementing during voluntary leisure activities. It was very difficult to motivate and keep attention of children during voluntary 
after-school children. 

■    Key points for effective practice: identify the most important points for those who will replicate the practice – these may include risks as well as 
benefits. 

It is important: 

to be kind and patient to children but also specify the rules and insist on respecting them 

to build friendship and collaboration between children 

to praise a lot, to praise even if they fail, it is very important to always find something to praise child for 

■    Describe the strengths of the practice 

vast experience with work in Roma community with children 

providing supervision by experienced artist/teacher 

■    Describe the weaknesses of the practice (if any) 

The cultural operator do not speak english (limitation in using sources and material) 

■   Describe opportunities of the practices (exploitation elements) 

- to develop artistic skills and talent 

- to develop social capacities and learning competencies in children 
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- to motivate children through their own achievements 

- opportunity of public presentations  of children (theatre play) 

- to provide children an opportunity to leave the settlement, meet new people and experience new things 

■   Conclusions and recommendations for the compilation of the Methodology Handbook 
(minimum 300 words) 

Piloting was not only useful and meaningful way for children to get involved into new and interesting activities, but at the same time to develop their 
talents. It has also helped children to become aware of their own identity. During the preparations, ETP found out that the topics most requested were 
topics about Roma culture, history, traditions and lifestyle. The cultural operators from all community centers reported that there is a strong interest among 
children to learn more about these topics. Children, although they are Roma, they are usually not aware about their own history or traditions. They do not 
learn about it these topics in schools because it is not a part of regular curriculum and usually they do not talk about these topics in families, so they do not 
have the opportunity to explore the Roma culture and traditions. Experience based on reality from piloting in Rudnany for example has shown that children 
thought all Roma have always had so bad social status and poor lifestyle like they can see in marginalized settlement where they are living.  Many times it is 
not only children who have the lack of knowledge of Roma own history, culture and origin but unfortunately it is common reality for 3-4 generations. For 
these reasons ETP has decided to focus on mainly Roma topics during piloting in Slovakia. 

Another important factor was that the activities have been implemented during voluntary leisure activities during the Piloting in Slovakia. It was very 
difficult to motivate and keep attention of children during voluntary after-school activities. Sometimes children were not interested in a specific topic or they 
did not participate in activities. Many times it was necessary to motivate the children by final performances and trip of the settlement.  Often it was 
necessary to adapt lesson to children’s interests and to focus on topics and activities that were attractive for children. 

Advantages of people who have worked in community centers are perfect knowledge of local communities, local environment, good relationship with 
children and their family, inclination to art. After piloting we realized that one key area of improvement would be to provide a specific pedagogical training 
for cultural operators and focus on how to compose lesson plan, define main objectives of lessons, work with sources (Internet, literature, ...), how to start 
and finish the lesson in order to the expectations of  teachers and children meet, how to use interactive exercises, practices, games to motivate and evaluate 
children, e.g. to enhance their methodological and pedagogical system at work. 

In the end it is important to highlight the fact that piloting took place in marginalized Roma communities in Slovakia. The community centers are often 
situated directly in the settlement. The children from these communities lack basic skills, qualities and values in their lives - endurance, responsibility for 
their actions, ability to plan time, believe in themselves. It is imperative to develop and strengthen these skills, qualities and values during the work with 
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these children. Like all of us and especially Roma children do get motivated through their own achievements, recognition which they get and feeling of being 
valued. They need to feel someone’s trust and believe in them especially in the beginning of this process. ETP is proud of all cultural operators and social 
workers who try to have specific approach based on empathy, understanding, acceptance of differences and the avoidance of the prejudices and stereotypes 
in their work with Roma children and youth. 

Please, add any audio-visual materials produced (links) 

https://www.youtube.com/watch?v=SIsi32anML0 

Please, add any copy of articles (including links) as well as information about local press conferences and meetings and interviews with journalists  

http://www.etp.sk/ucime-sa-kto-sme-a-odkial-pochadzame/ 

http://www.etp.sk/mame-talent-a-chceme-vam-ho-ukazat/ 

http://www.etp.sk/slnko-svieti-pre-vsetkych-romov-na-svete-rovnako/ 

NB: these articles were shared on various facebook pages (ETP Slovakia, Romano Nevo Lil...) 

ETP web page 

http://www.etp.sk/umenie-je-cesta-ako-najst-svoje-korene/ 

Slovak Syndicate of Journalists web portal 

http://www.ssn.sk/umenie-je-cesta-ako-najst-svoje-korene/ 

Romale.sk web page 

http://www.romale.sk/newsread.php?newsid=4384 

NB: this press release was shared on various facebook pages (ETP Slovakia, Romano Nevo Lil, Slovak Syndicate of Journalists) and was distributed to more 
than 100 journalists working for various Slovak media (TVs, radios, online news portals,...) 

http://www.etp.sk/en/pozyvame-vas-na-umelecke-vystupenie-deti-z-komunitnych-centier/ 

http://www.etp.sk/en/piloting-projektu-art4rom-vrcholi/ 

http://www.etp.sk/en/vdaka-umeniu-sme-sa-stretli-ako-priatelia/ 

http://www.k13.sk/art4rom/ 

http://www.etp.sk/reportaz-o-zaverecnom-vystupeni-v-ramci-projektu-art4rom-v-spravach-rtvs/ 
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Evaluation of piloting phase: list of indicators 
 

Effects on children: 

22. Artistic and creativity development 
23. Body and movement development  
24. Emotional intelligence development 
25. Socialisation capacities development 
26. Learning competences development 
27. Learning motivation development 
28. Interest and participation improvement 

 
Effects on classroom (or group or school) climate: 

16. Decoration changes  
17. Better emotional climate 
18. Openness and welcoming to all 
19. Respect of differences 
20. Feeling of belonging 

 
 
Quality of methodology and its experimentation: 

10. Good integration of artistic discipline, Roma culture elements and school matters 
11. Good collaboration between artists, cultural operators and teachers 
12. Good monitoring and observation of activities to identify best practices 
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The following information, gathered during the piloting of the ART4ROM practices, will be used to prepare  the ART4ROM Methodology Handbook and 
will provide materials for the Art4ROM Case Studies  

Partner institution ETP Slovensko 

Operators (name and role) Lenka Kováčová - Cultural operator 

Dates of delivery February - June 2014 

Place of delivery Community Centre Košice - Šaca 

 

ABOUT THE CONTEXT IN EACH COUNTRY 

How many students/children? 10-13 Roma children 

There was inclusion 15-20 non-roma children, (students from fourth grade) from local elementary school 
Košice – Šaca in the middle of the project. They were not attending clubs in community centres, they 
participated on art activities before or after regular classes in school 

How many teachers?       

How many artists?       

How many cultural operators? 1 

How many social workers?        
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Please, briefly provide relevant information on the target group  

Age of children 10-13 

Gender girls+boys, mainly girls 

Cultural background / languages roma, slovak 

School /settlement attendance rate 95% 

 

Please, briefly provide relevant information on the target group  

 

Target groups 

Children from marginalized Roma communities, whose abilities to be educated in standard schools using 
standard pedagogical methods are dramatically limited taking into consideration their deficiencies caused 
by social environment in which they live. 

Roma children who live in  Košice - Šaca and who have attended the Creative Hands Club in Community 
centre Košice - Šaca. 

Current method and models of 
teaching / approach , in particular 
please refer about the current use 
of the arts in classroom (or in the 
group) 

common reading, analysing the text, story telling, brainstorming, story developing, discussion, individual 
work, work in small groups, team work, usage of creative techniques e.g. drawing, painting, usage of 
different materials dry and glue, plasticine modeling clay, work with textiles, drawing with graphite, work 
with torn paper and glue, the creative mosaic, decorative eggs making, painting with oil, drawing ink, 
tempera, acrylic colors, etc. 

Classroom / Roma setting 
management issues  (if relevant) 
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Expectations from the piloting  

Students’ expectations new experince 

opportunity to public exhibition of their work 

Teachers’ expectations       

Artists’ expectations       

Social workers’ expectations         

(Others involved, please specify) Cultural operator: opportunity to work in an inovative way 

developing artistic skills and cretivity of children 

to acquire new information and knowledge 

 

 

ABOUT THE PROCESS 

Overall objective/s  of the national project 

to develop children's skills, capacities and competencies 

to increase children awareness about Roma topics 

to help children to become more aware of their own identity through art 

Specific objective/s of each piloting site   (If the objectives are the same in each site, you may describe only once) 

increasing self-worth of children through public presentation  

to encourage and motivate children to better school results 
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to foster social inclusion of children and mutual understanding among Roma and non Roma children in Košice - Šaca 

Please, expand the description of what is the practice offering in terms of didactic quality and innovation 

(minimum  200 words) 

The piloting has been implemented during voluntary leisure activities in Community center Košice - Šaca – Creative hands Club, which took place twice a 
week for two hours.  

At the beginning of each lesson the cultural operator introduce new topic or repeat the subject and main information about topic from last session.  

Leading educational part of lesson about topics was delivered by: common reading of Roma fairy tales or stories, common discussions with children about 
topics, storytelling, story developing and brainstorming. The Cultural operator always let to express children their thoughts and feeling about topic, asked 
them additional questions. After common discussion, they start brainstorming about the motives linked to topic and about the technique and materials to 
use. When they agree on motives and technique, they continue with artistic part of lesson. 

They use and learn many different creative techniques during art part of lesson e.g. drawing,  painting, usage of different materials dry and glue, plasticize 
modeling clay, work with textiles, drawing with graphite, work with torn paper and glue, the creative mosaic, decorative eggs making, painting with oil, 
drawing ink, tempera, acrylic colors using etc. The cultural operator always just gently draws a sketch during work on painting or drawing.  The children 
work individually or they are divided into smaller groups when working on bigger posters and painting. After visiting Mr. Sajko, cultural operator was very 
inspired and decided to draw two large paintings. She also decided to try to get all children to work together on these art works. 

Materials required 

Roma stories and fairy tales, various articles, print, Slovak Roma portals containing information about Roma topics (skolskazborovna.sk,kabinet.sk, gipsy.sk, 
http://romadocument.sk/index.php/sk/jazyk.html), Fine Art magazines, art and creative material  

Duration 

February - June 2014 
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Piloting phases 

Phase 1 Acquainting with the project, interviews and personal meetings, collecting materials in Slovak language, selection, preparation and 
setting new time schedule in community centers. 

Phase 2 Studying materials, selection of appropriate topics for children, creation of individual lesson plans. 

Phase 3 Implementing the piloting in community centers, getting used to the new style of leading lessons, leading lessons in a new style. 

Phase 4 Leading the lessons in a new style, visit Mr. Ján Sajko in Jarovnice. After visiting the extension of creative techniques and planning to 
make large common paintings with children. Involving Elementary school Košice Šaca in project. 

Phase 5 Finalizing and preparing works for exhibition, final performances and exhibition, evaluation of progress, final interviews and 
evaluation. 

 

 

 

Successful  Practice  

Please , describe one of your most successful practices by following the headings below.  Please, describe into detail. Two good practices will be selected 
and described in the report as follows: 

Hungary: Music and Visual Arts 
SK: Drama and Visual Arts 
IT: Music and Dance 
Extra practices about Roma and non Roma family inclusion activities may be added, from the partners. 
 

Objective and topic of the practice 
and the Art4ROM lesson plan used 
(please highlight any modification 

Topic: Roma traditions and history (Romani crafts) 

Objective: To provide new information and knowledge about Roma history and tradition for children 
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to the Lesson plan) :  To present/teach children new artistic techniques 

To link history of Roma and individual understanding of the topic though self art presentation 

There had been used to variation of lesson plan No. 3 and No. 4 which had been prepared before beggining of 
piloting activities in community centres. Because topic of practise was diffrent there had been used diffrent 
material (articles about Romani crafts and fairytales where Romani crafts were mentioned). There had not 
been used copy of text material fo each child, they were reading text together. Also, in this practise children 
do not use the map and not paint part of stories, but they focused on particular Romani crafts. 

In general the examples of lesson plans which had been provided to cultural operators for piloting in 
community centres for work with children from settlements has proved to be too sophisticated to use for 
their daily practice. Cultural operators were inspired and were working with lot of methods of work which has 
been described in prepared lesson plans but did not observe structure of lesson plans strictly. Sometimes they 
had to lead sessions more freely and improvise on some topics.  

On the very beginning of piloting each cultural operator also had created his/her own summary version of the 
lesson plans which consisted from selected main topics for piloting, pre-defining activities and methods, main 
objectives and goals what they wanted to reach after each main topic and from materials what they wanted 
to use. This version was very effective and helpful for them.   

Materials required : roma fairy tales, articles about Roma traditions - crafts, art and creative material 

Duration : 2x100min, 2 lessons 

Process : 

At the beginning of the lesson the cultural operator recaped topic from last lesson introduced subject of new 
topic to children: Romani traditions – Variety of Romani crafts. They together read some articles and fairy 
tales about this topic. After that, cultural operator providid them additional information about topic. 

Then cultural operator asked children what they mostly like, if they know some other crafts, if they have some 
relatives who did crafts and so on. They were discussing it, cultural operator let to express opinions and 
thoughts of each child. 

Then they started brainstorming about the motives of what they could draw/create related to the topic. The 
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cultural operator explained them using of various creative techniques and materials. Then they decided what 
techniques and materials they could use for it.  

Children decided to paint several of Romani crafts/traditions by using tempera (musicians, dancers, nomadic 
travel, etc.).  Some kids preferred one, another like more other. Cultural operator divided children into small 
groups. Each group chose different Roma craft. Inside the group, children were divided their responsibility for 
particular task, who was responsible for what part of painting.   

Then cultural operator just gently pre-drew motive, drew a sketch on paper. She has taught children to mix 
the colors and using tools but children choosing colors they wanted to use. All children painted one common 
theme (Roma crafts/traditions), but each group has created an individual piece of art work. They were 
together responsible for one task in each group, every child cared about final result of painting, they had to 
cooperate.  

They continued with working on further lesson. They were proud when they successfully finished their work. 
These art works/paintings were exhibited at the final event. 

 

Step 1 :   to present topic to children, acquainting children with new information and knowleage (through common 
reading of articles and fairy tales)      

Step 2 :  common discussion about topic 

Step 3 :  brainstorming session about creative process 

Step 4 : selection of motives and techniques/materials 

(contnue steps as necessary) 
Step 5: to divide children into groups 

Step 6: working on paintings 

Step 7: public presentation of children´s work 

Outcomes and results : Providing children new information and knowledge 
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Developing artistic skills and creativity  

Increased  awareness for children about Roma history and traditions 

To provide children space for creative thinking and story developing  

To develop and enhance their learning capacity 

Developing social competences of children 

Public presentation of art works 

Enhancing children's self esteem 

 

Products of the activities of the whole piloting  

a lot of of paintings and drawings, creative products, 3 large canvas 

Please, describe the key didactic elements of your  piloting  
(minimum 300 words) 
 
The first important element of piloting is application of new methods and new approach in our activities. It has been a really interesting and innovative way 
for our cultural operators to learn how to work with children. The cultural operators have dedicated their lessons to particular Romani topics (Roma music 
and dance, Roma history and origin, Roma traditions and family) or universal themes (the meaning and importance of friendship, the discovery of America). 
These educational activities were linked with using of art in their activities with children during the Piloting of Art4Rom project. This method of combining art 
with education had a great effect on children.  It has increased their awareness about lot of topics; children were acquainted with many new information 
and knowledge that were previously unfamiliar to them. Children learnt more about the values, traditions and history of Roma through the art activities and 
they have become more aware of their own identity.  Their own culture has become more visible to them in a clear tangible way. The opportunity to involve 
children in new artistic activities or usage of innovative educational techniques inspired children to further creativity and motivated them to develop their 
talent or, at least, to spend time in meaningful activities. Using new methods and new approach in our activities helped to increase children’s self-esteem, 
improve and develop their social interactions, networks, artistic skills and creativity in them. 

Another important element of Piloting was providing the supervision for cultural operators by involving two professional teachers-artists from secondary art 
school Exnarova (http://www.konzervatoriumexnarova.sk/). ŠtefanTuranský (teacher and dancer) was a supervisor in community centers in Moldava nad 
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Bodvou and in Rudňany and Dávid Benko (teacher, musician, and pianist) was supervisor in community centre Rankovce. Supervisors visited community 
centers based on previously agreed schedule and provided professional advice and guidance to cultural operators during piloting phases. Providing the 
supervision has shown very useful and helpful, despite the fact there were occasionally some logistical constraints (time availability of supervisors and 
distance of the community centers from their city of residence and work). ETP Slovakia has also approached experienced artist, teacher and pedagogue from 
Elementary School in Roma settlement in Jarovnice (http://www.jan.sajko.szm.com/), Mr. Ján Sajko with request to provide supervision and professional 
guidance for other two community centers – Stará Ľubovňa and Košice – Šaca. Due to Mr. Sajko’s other commitments it was not possible, however ETP has 
managed to arrange a visit in his work place at elementary school in Jarovnice where Mr. Sajko personally talked with two cultural operators about the 
different work practices and showed them many practical examples of his work with Roma children. This visit was for them and their further work with 
children and was very useful and inspiring. 

Another important part of our piloting was inclusion of around 20 non-Roma children (students from fourth grade) and cooperation with local elementary 
school Košice – Šaca. Children participated on art activities before or after regular classes in school. Most of them have Roma classmates or friends, 
neighbors. The teacher from local elementary school – presented children Roma traditions and they got a task to paint a large painting-canvas with Roma 
theme. It was a team work of more children in one group, so they could share the ideas while working. The painting was exhibited at the final event and the 
teacher with non-Roma children also attended the event. 

Very important elements of the piloting were the planned final performances and exhibitions, which motivated children to work harder and persevere. From 
the very beginning of Piloting the children knew that their final work will be exhibited and publicly presented during the final performances, many of them 
have been spurred on by the opportunity to have their art work presented. Apart from the motivation by presenting their own work to wider audience there 
was another important motivation factor and that being that the final event took place outside of children’s usual environment so all children had the 
opportunity to leave the settlement, meet new people and experience new things. 

 

EVALUATION OF RESULTS See the list of criteria below (last page)  

■    Were the expectations met? 

  YES            NO  
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Please, describe your answer:  
(minimum 100 words) 
The expectations were fulfilled positively; the children have improved their artistic skills and have learnt new different creative techniques. They have 
developed their motor skills: work with fingers and wrist.They were developing their social competences e.g. ability of cooperation, mutual communication 
etc. during working in a small groups or team because they found out they need the each other, when want to achieve good results. The children have 
gained new knowledge about Roma topics and they have become aware of their own identity. The exhibition of their works and participation on final event 
had positive effect on children. It has been a great inspiration and motivation for further steps in their life.      

■    Did Roma children feel that they could express themselves more freely and connect more easily and happily within the classroom? 

  YES            NO  

■    Did children feel that they could learn by using the arts? 

  YES            NO  

Please, report more extensively on children’s satisfaction:  

At the beginning of piloting activities in Community centre Košice – Šaca children had the strong tendency of individualism and competitiveness. The 
situation has improved and the children started to cooperate and work together as a team throughout different phases of Piloting.  

The children feel more open to Roma culture; they have gained a lot of knowledge through art. 

■    Did they feel an enhanced open approach towards Roma cultures? 

  YES            NO  

■    Did they feel that Art4ROM encouraged and enabled them to use the arts to teach curricular subjects and foster social inclusion? 

  YES            NO  

Please, report more extensively on teachers' feedback:  
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The cultural operator learnt a lot about Roma culture and history despite of the fact she is Roma. She has really appreciated new style for delivering lessons, 
to make a connection between educational topics and art sessions. Regarding the positive impact on social inclusion, cultural operator has received many 
positive feedbacks from local environment about children’s behavior. 

■    Did  the teachers find the lesson plans provided by the project useful?  Did they expand the lesson plans in a meaningful  way? Can you describe, 
please ? 

The examples of lesson plans which had been provided to cultural operators for piloting in community centres for work with children from settlements has 
proved to be too sophisticated to use for their daily practice. Cultural operators were inspired and were working with lot of methods which has been 
described in prepared lesson plans but did not observe structure of lesson plan strictly. Sometimes they had to lead sessions more freely and improvise on 
some topics. On the beginning of piloting each cultural operator also had created his/her own summary version of the lesson plans which consisted from 
selected main topics for piloting, pre-defining activities and methods, main objectives and goals what they wanted to reach after each main topic and from 
materials what they wanted to use. This version was very effective and helpful for them. 

■    The challenge:  identify the issues that required particular attention 

The activities have been implementing during voluntary leisure activities. It was very difficult to motivate and keep attention of children during voluntary 
after-school children. 

■    Key points for effective practice: identify the most important points for those who will replicate the practice – these may include risks as well as 
benefits. 

It is very important: 

to communicate with children as much as possible about whole process, about activities 

to reflect on their feelings, how they react, not to ignore it 

to observe correctly factors such as group dynamics, relationships within whole group observe relations between children individually, adapt and regulate 
activities and instructions accordingly 

not to stop or interrupt their work in progress,  always allow them to finish their work 
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to teach them the basics, guide them in the basics, then give them freedom of expression/freedom to create 

to praise a lot, to praise even if they fail, it is very important to always find something to praise child for 

■    Describe the strengths of the practice 

The cultural operator has strong traits to creativity and art and has great motivation to work with children in this way. The fact that she is Roma was very 
important for good and effective delivery. She can understand children in some specific aspects more than non-roma teacher. She has been also a positive 
pattern for them. 

■    Describe the weaknesses of the practice (if any) 

The cultural operator do not speak english (limitation in using sources and material) 

■   Describe opportunities of the practices (exploitation elements) 

To develop artistic skills, talent and creativity in children 

To develop social capacities and learning competencies in children 

Children’s public presentation on final event 

Opportunity of other public exhibitions for children 

Motivation through their own success for further study 

■   Conclusions and recommendations for the compilation of the Methodology Handbook 
(minimum 300 words) 

Piloting was not only useful and meaningful way for children to get involved into new and interesting activities, but at the same time to develop their 
talents. It has also helped children to become aware of their own identity. During the preparations, ETP found out that the topics most requested were 
topics about Roma culture, history, traditions and lifestyle. The cultural operators from all community centers reported that there is a strong interest among 
children to learn more about these topics. Children, although they are Roma, they are usually not aware about their own history or traditions. They do not 
learn about it these topics in schools because it is not a part of regular curriculum and usually they do not talk about these topics in families, so they do not 
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have the opportunity to explore the Roma culture and traditions. Experience based on reality from piloting in Rudnany for example has shown that children 
thought all Roma have always had so bad social status and poor lifestyle like they can see in marginalized settlement where they are living.  Many times it is 
not only children who have the lack of knowledge of Roma own history, culture and origin but unfortunately it is common reality for 3-4 generations. For 
these reasons ETP has decided to focus on mainly Roma topics during piloting in Slovakia. 

Another important factor was that the activities have been implemented during voluntary leisure activities during the Piloting in Slovakia. It was very 
difficult to motivate and keep attention of children during voluntary after-school activities. Sometimes children were not interested in a specific topic or they 
did not participate in activities. Many times it was necessary to motivate the children by final performances and trip of the settlement.  Often it was 
necessary to adapt lesson to children’s interests and to focus on topics and activities that were attractive for children. 

Advantages of people who have worked in community centers are perfect knowledge of local communities, local environment, good relationship with 
children and their family, inclination to art. After piloting we realized that one key area of improvement would be to provide a specific pedagogical training 
for cultural operators and focus on how to compose lesson plan, define main objectives of lessons, work with sources (Internet, literature, ...), how to start 
and finish the lesson in order to the expectations of  teachers and children meet, how to use interactive exercises, practices, games to motivate and evaluate 
children, e.g. to enhance their methodological and pedagogical system at work. 

In the end it is important to highlight the fact that piloting took place in marginalized Roma communities in Slovakia. The community centers are often 
situated directly in the settlement. The children from these communities lack basic skills, qualities and values in their lives - endurance, responsibility for 
their actions, ability to plan time, believe in themselves.  It is imperative to develop and strengthen these skills, qualities and values during the work with 
these children. Like all of us and especially Roma children do get motivated through their own achievements, recognition which they get and feeling of being 
valued. They need to feel someone’s trust and believe in them especially in the beginning of this process. ETP is proud of all cultural operators and social 
workers who try to have specific approach based on empathy, understanding, acceptance of differences and the avoidance of the prejudices and stereotypes 
in their work with Roma children and youth. 

Please, add any audio-visual materials produced (links) 

http://www.etp.sk/mame-talent-a-chceme-vam-ho-ukazat/ 

Please, add any copy of articles (including links) as well as information about local press conferences and meetings and interviews with journalists  

http://www.etp.sk/ucime-sa-kto-sme-a-odkial-pochadzame/ 
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http://www.etp.sk/slnko-svieti-pre-vsetkych-romov-na-svete-rovnako/ 

NB: these articles were shared on various facebook pages (ETP Slovakia, Romano Nevo Lil...) 

ETP web page 

http://www.etp.sk/umenie-je-cesta-ako-najst-svoje-korene/ 

Slovak Syndicate of Journalists web portal 

http://www.ssn.sk/umenie-je-cesta-ako-najst-svoje-korene/ 

Romale.sk web page 

http://www.romale.sk/newsread.php?newsid=4384 

NB: this press release was shared on various facebook pages (ETP Slovakia, Romano Nevo Lil, Slovak Syndicate of Journalists) and was distributed to more 
than 100 journalists working for various Slovak media (TVs, radios, online news portals,...) 

http://www.etp.sk/en/pozyvame-vas-na-umelecke-vystupenie-deti-z-komunitnych-centier/ 

http://www.etp.sk/en/piloting-projektu-art4rom-vrcholi/ 

http://www.etp.sk/en/vdaka-umeniu-sme-sa-stretli-ako-priatelia/ 

http://www.k13.sk/art4rom/ 

http://www.etp.sk/reportaz-o-zaverecnom-vystupeni-v-ramci-projektu-art4rom-v-spravach-rtvs/ 
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Evaluation of piloting phase: list of indicators 
 

Effects on children: 

29. Artistic and creativity development 
30. Body and movement development  
31. Emotional intelligence development 
32. Socialisation capacities development 
33. Learning competences development 
34. Learning motivation development 
35. Interest and participation improvement 

 
Effects on classroom (or group or school) climate: 

21. Decoration changes  
22. Better emotional climate 
23. Openness and welcoming to all 
24. Respect of differences 
25. Feeling of belonging 

 
 
Quality of methodology and its experimentation: 

13. Good integration of artistic discipline, Roma culture elements and school matters 
14. Good collaboration between artists, cultural operators and teachers 
15. Good monitoring and observation of activities to identify best practices 
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The following information, gathered during the piloting of the ART4ROM practices, will be used to prepare  the ART4ROM Methodology Handbook and 
will provide materials for the Art4ROM Case Studies  

Partner institution ETP Slovakia 

Operators (name and role) Monika Beňová - Cultural operator 

Dávid Benko - Artist (Supervisor) 

Dates of delivery February - June 2014 

Place of delivery Community centre Rankovce 

 

ABOUT THE CONTEXT IN EACH COUNTRY 

How many students/children? 6-8 

How many teachers?       

How many artists? 1 

How many cultural operators? 1 

How many social workers?        

 

Please, briefly provide relevant information on the target group  

Age of children 10-13 

Gender Boys 
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Cultural background / languages Roma, Slovak 

School /settlement attendance rate 85% 

 

Please, briefly provide relevant information on the target group  

 

Target groups 

Children from marginalized Roma communities, whose abilities to be educated in standard schools using 
standard pedagogical methods are dramatically limited taking into consideration their deficiencies caused by 
social environment in which they live. 

The children who live in Roma settlement in Rankovce and who have attended the Music Club in Community 
centre Rankovce. 

Current method and models of 
teaching / approach , in particular 
please refer about the current use 
of the arts in classroom (or in the 
group) 

reading, analysing the text, interactive tasks, using a short presentations to explain, brainstorming, discussion, 
self – reflection, small group work, individual work, listening songs, singing, playing music instruments: guitar, 
bass guitar, drums, keyboards, consultations with supervisor 

Classroom / Roma setting 
management issues  (if relevant) 

      

 

Expectations from the piloting  

Students’ expectations The children had  very practical expectations, they were looking forward to regular access to musical 
instruments - they considered it for a great privilege. 

 Public presentation on final event 
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Teachers’ expectations       

Artists’ expectations New interesting work experience 

Social workers’ expectations         

(Others involved, please specify) Cultural operator's expectations: She expected devemopment skills and capacities of children, increasing 
children awareness about Roma background 

 

ABOUT THE PROCESS 

Overall objective/s  of the national project 

to develop children's skills, capacities and competencies 

to increase children awareness about Roma topics 

to help children to become more aware of their own identity through art 

Specific objective/s of each piloting site   (If the objectives are the same in each site, you may describe only once) 

to impact through positive example to others peers and eventually the whole community  

increasing self-worth of children through public presentation  

to encourage and motivate children to better school results 

to supplement artistic activities which taking place in community centers with added value, give them structure, content, specific output 

prevention of pathological behavior of children 

Please, expand the description of what is the practice offering in terms of didactic quality and innovation 
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(minimum  200 words) 

The piloting has been implemented during voluntary leisure activities in the Community center Rankovce - Music Club and took place twice a week for two 
hours. The lessons were divided for educational and artistic/musical part.  

The children learnt about following topics during piloting: Roma history and tradition, Roma family, Roma and their spiritual life and values, the importance 
of friendship and especially Roma music. 

On first day of Club the cultural operator has acquainted children with new information and knowledge related to the topic. At the beginning of each lesson 
they have repeated and summarized what they learnt. Then cultural operator has presented new topic to children, usually through short PowerPoint 
presentation. Then they start to discuss about topic, children express their thoughts and opinions. After discussion, they had to draw up some exercise or 
accomplish the task relating to the topic. The children have worked individually, in small groups or all together. The cultural operator also has presented 
various Roma songs related to children during these sessions. They gradually have gone through whole history of Gypsy music from traditional Roma songs 
singing at family ceremonies to contemporary “Roma pop”. Second day had been focused more on practical - musical part. During these artistic sessions the 
children were learning and playing new songs related topics from the previous day. The children have had some basic musical skills but they are self – 
taught player without music education. The cultural operator who has musical education and supervisor (pianist) has helped to acquire and develop their 
musical skills. 

Materials required 

Slovak Roma songbooks (especially author Jana Belišová), CDs with Roma music, online Roma encyclopedia, various articles, print, Slovak Roma portals 
containing information about Roma topics (skolskazborovna.sk,kabinet.sk, gipsy.sk, http://romadocument.sk/index.php/sk/jazyk.html), the Internet 
(youtube channel, etc.,)musical instruments and sound system 

Duration 

February - June 2014 

Piloting phases 

Phase 1 Acquainting with the project, interviews and personal meetings, collecting materials in Slovak language, selection, preparation and 
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setting new time schedule in community centers 

Phase 2 Studying materials, selection of appropriate topics for children, creation of individual lesson plans 

Phase 3 Implementing the piloting in community centers, getting used to the new style of leading lessons, leading lessons in a new style 

Phase 4 Leading lessons in a new style, providing supervision and guidance by supervisor - artist and teacher from secondary art school 
Exnarova, preparing for final performance 

Phase 5 preparing for final performance, final performance, evaluation of progress, final interviews and evaluation 

 

 

Successful  Practice  

Please , describe one of your most successful practices by following the headings below.  Please, describe into detail. Two good practices will be selected 
and described in the report as follows: 

Hungary: Music and Visual Arts 
SK: Drama and Visual Arts 
IT: Music and Dance 
Extra practices about Roma and non Roma family inclusion activities may be added, from the partners. 
 

Objective and topic of the practice 
and the Art4ROM lesson plan used 
(please highlight any modification 
to the Lesson plan) :  

      

Materials required :       

Duration :       
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Process :       

Step 1 :         

Step 2 :        

Step 3 :        

Step 4 :       

(contnue steps as necessary)       

Outcomes and results :       

 

 

Products of the activities of the whole piloting  

10 new songs (5 songs were presented on final performance) 
 
Please, describe the key didactic elements of your  piloting  
(minimum 300 words) 
 
The first important element of piloting is application of new methods and new approach in our activities. It has been a really interesting and innovative way 
for our cultural operators to learn how to work with children. The cultural operators have dedicated their lessons to particular Romani topics (Roma music 
and dance, Roma history and origin, Roma traditions and family) or universal themes (the meaning and importance of friendship, the discovery of America). 
These educational activities were linked with using of art in their activities with children during the Piloting of Art4Rom project. This method of combining 
art with education had a great effect on children.  It has increased their awareness about lot of topics; children were acquainted with many new 
information and knowledge that were previously unfamiliar to them. Children learnt more about the values, traditions and history of Roma through the art 
activities and they have become more aware of their own identity.  Their own culture has become more visible to them in a clear tangible way. The 
opportunity to involve children in new artistic activities or usage of innovative educational techniques inspired children to further creativity and motivated 

153 



 

them to develop their talent or, at least, to spend time in meaningful activities. Using new methods and new approach in our activities helped to increase 
children’s self-esteem, improve and develop their social interactions, networks, artistic skills and creativity in them. 

Another important element of Piloting was providing the supervision for cultural operators by involving two professional teachers-artists from secondary 
art school Exnarova (http://www.konzervatoriumexnarova.sk/). ŠtefanTuranský (teacher and dancer) was a supervisor in community centers in Moldava 
nad Bodvou and in Rudňany and Dávid Benko (teacher, musician, and pianist) was supervisor in community centre Rankovce. Supervisors visited community 
centers based on previously agreed schedule and provided professional advice and guidance to cultural operators during piloting phases. Providing the 
supervision has shown very useful and helpful, despite the fact there were occasionally some logistical constraints (time availability of supervisors and 
distance of the community centers from their city of residence and work). ETP Slovakia has also approached experienced artist, teacher and pedagogue 
from Elementary School in Roma settlement in Jarovnice (http://www.jan.sajko.szm.com/), Mr. Ján Sajko with request to provide supervision and 
professional guidance for other two community centers – Stará Ľubovňa and Košice – Šaca. Due to Mr. Sajko’s other commitments it was not possible, 
however ETP has managed to arrange a visit in his work place at elementary school in Jarovnice where Mr. Sajko personally talked with two cultural 
operators about the different work practices and showed them many practical examples of his work with Roma children. This visit was for them and their 
further work with children and was very useful and inspiring. 

Another important part of our piloting was inclusion of around 20 non-Roma children (students from fourth grade) and cooperation with local elementary 
school Košice – Šaca. Children participated on art activities before or after regular classes in school. Most of them have Roma classmates or friends, 
neighbors. The teacher from local elementary school – presented children Roma traditions and they got a task to paint a large painting-canvas with Roma 
theme. It was a team work of more children in one group, so they could share the ideas while working. The painting was exhibited at the final event and the 
teacher with non-Roma children also attended the event. 

Very important elements of the piloting were the planned final performances and exhibitions, which motivated children to work harder and persevere. 
From the very beginning of Piloting the children knew that their final work will be exhibited and publicly presented during the final performances, many of 
them have been spurred on by the opportunity to have their art work presented. Apart from the motivation by presenting their own work to wider 
audience there was another important motivation factor and that being that the final event took place outside of children’s usual environment so all 
children had the opportunity to leave the settlement, meet new people and experience new things. 
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EVALUATION OF RESULTS See the list of criteria below (last page)  

■    Were the expectations met? 

  YES            NO  

Please, describe your answer:  
(minimum 100 words) 
The children have improved their musical skills and developed their social competences. They become more aware of their own identity. There was also good 
collaboration between artist/supervisor and cultural operator during piloting.  They both commented positively about the opportunity to take part in the 
Art4Rom project. The cultural operator has noticed children are more persistent and try harder to achieve their goals. The children have enjoyed they could 
ferquently play the musical instruments. 

■    Did Roma children feel that they could express themselves more freely and connect more easily and happily within the classroom? 

  YES            NO  

■    Did children feel that they could learn by using the arts? 

  YES            NO  

Please, report more extensively on children’s satisfaction:  

They have started to communicate between each other intensively; their communication skills have improved. They have to learn to cooperate if they want 
to be successful. They have started to feel more like a team now as before they felt like family. There was better emotional climate, with increased feeling of 
belonging and openness. 

■    Did they feel an enhanced open approach towards Roma cultures? 

  YES            NO  
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■    Did they feel that Art4ROM encouraged and enabled them to use the arts to teach curricular subjects and foster social inclusion? 

  YES            NO  

Please, report more extensively on teachers' feedback:  

The cultural operator has realized there is a connection with curriculum subjects such as ethics, history and geography. The children have improved their 
preparation for school. Their sense of responsibility for school attendance has been increased. The children have learnt more, because they had received 
additonal information during piloting. 

The cultural operator has vast experience with work in Roma community. The open and positive attitude towards Roma culture has been enhanced during 
the piloting. 

■    Did  the teachers find the lesson plans provided by the project useful?  Did they expand the lesson plans in a meaningful  way? Can you describe, 
please ? 

The examples of lesson plans which had been provided to cultural operators for piloting in community centres for work with children from settlements has 
proved to be too sophisticated to use for their daily practice. Cultural operators were inspired and were working with lot of methods which has been 
described in prepared lesson plans but did not observe structure of lesson plan strictly. Sometimes they had to lead sessions more freely and improvise on 
some topics. On the beginning of piloting each cultural operator also had created his/her own summary version of the lesson plans which consisted from 
selected main topics for piloting, pre-defining activities and methods, main objectives and goals what they wanted to reach after each main topic and from 
materials what they wanted to use. This version was very effective and helpful for them. 

■    The challenge:  identify the issues that required particular attention 

The activities have been implementing during voluntary leisure activities. It was very difficult to motivate and keep attention of children during voluntary 
after-school children. 

■    Key points for effective practice: identify the most important points for those who will replicate the practice – these may include risks as well as 
benefits. 

It is important: 
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-  to accept children with all their negative features 

-  to have realistic expectations,  balance between expectations and reality  

-  to give children feeling that they are fully accepted  

-  to be prepared for hard work and do not give up/to become more persistent    

-  to motive positively  

-  to expect children to take responsibility 

■    Describe the strengths of the practice 

The musical education of cultural operator  

Providing a supervision by experienced Artist/Teacher  

The cultural operator had known children from an early age, there were in built friendly relations, which are characterized mainly by mutual confidence and 
ability to seek compromise. 

■    Describe the weaknesses of the practice (if any) 

The cultural operator do not speak english (limitation in using sources and material) 

■   Describe opportunities of the practices (exploitation elements) 

developing artistic skills, talent and creativity in children 

developing social capacities and learning competencies in children 

public presentation of children on final event 

possibility of other public presentations/exhibitions of children 

to motivate children through their own success for further study 
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■   Conclusions and recommendations for the compilation of the Methodology Handbook 
(minimum 300 words) 
 
Piloting was not only useful and meaningful way for children to get involved into new and interesting activities, but at the same time to develop their talents. 
It has also helped children to become aware of their own identity. During the preparations, ETP found out that the topics most requested were topics about 
Roma culture, history, traditions and lifestyle. The cultural operators from all community centers reported that there is a strong interest among children to 
learn more about these topics. Children, although they are Roma, they are usually not aware about their own history or traditions. They do not learn about it 
these topics in schools because it is not a part of regular curriculum and usually they do not talk about these topics in families, so they do not have the 
opportunity to explore the Roma culture and traditions. Experience based on reality from piloting in Rudnany for example has shown that children thought 
all Roma have always had so bad social status and poor lifestyle like they can see in marginalized settlement where they are living.  Many times it is not only 
children who have the lack of knowledge of Roma own history, culture and origin but unfortunately it is common reality for 3-4 generations. For these 
reasons ETP has decided to focus on mainly Roma topics during piloting in Slovakia. 

Another important factor was that the activities have been implemented during voluntary leisure activities during the Piloting in Slovakia. It was very difficult 
to motivate and keep attention of children during voluntary after-school activities. Sometimes children were not interested in a specific topic or they did not 
participate in activities. Many times it was necessary to motivate the children by final performances and trip of the settlement.  Often it was necessary to 
adapt lesson to children’s interests and to focus on topics and activities that were attractive for children. 

Advantages of people who have worked in community centers are perfect knowledge of local communities, local environment, good relationship with 
children and their family, inclination to art. After piloting we realized that one key area of improvement would be to provide a specific pedagogical training 
for cultural operators and focus on how to compose lesson plan, define main objectives of lessons, work with sources (Internet, literature, ...), how to start 
and finish the lesson in order to the expectations of  teachers and children meet, how to use interactive exercises, practices, games to motivate and evaluate 
children, e.g. to enhance their methodological and pedagogical system at work. 

In the end it is important to highlight the fact that piloting took place in marginalized Roma communities in Slovakia. The community centers are often 
situated directly in the settlement. The children from these communities lack basic skills, qualities and values in their lives - endurance, responsibility for their 
actions, ability to plan time, believe in themselves.  It is imperative to develop and strengthen these skills, qualities and values during the work with these 
children. Like all of us and especially Roma children do get motivated through their own achievements, recognition which they get and feeling of being 
valued. They need to feel someone’s trust and believe in them especially in the beginning of this process. ETP is proud of all cultural operators and social 
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workers who try to have specific approach based on empathy, understanding, acceptance of differences and the avoidance of the prejudices and stereotypes 
in their work with Roma children and youth. 

Please, add any audio-visual materials produced (links) 

      

Please, add any copy of articles (including links) as well as information about local press conferences and meetings and interviews with journalists  

http://www.etp.sk/ucime-sa-kto-sme-a-odkial-pochadzame/ 

http://www.etp.sk/mame-talent-a-chceme-vam-ho-ukazat/ 

http://www.etp.sk/slnko-svieti-pre-vsetkych-romov-na-svete-rovnako/ 

NB: these articles were shared on various facebook pages (ETP Slovakia, Romano Nevo Lil...) 

ETP web page 

http://www.etp.sk/umenie-je-cesta-ako-najst-svoje-korene/ 

Slovak Syndicate of Journalists web portal 

http://www.ssn.sk/umenie-je-cesta-ako-najst-svoje-korene/ 

Romale.sk web page 

http://www.romale.sk/newsread.php?newsid=4384 

NB: this press release was shared on various facebook pages (ETP Slovakia, Romano Nevo Lil, Slovak Syndicate of Journalists) and was distributed to more 
than 100 journalists working for various Slovak media (TVs, radios, online news portals,...) 

http://www.etp.sk/en/pozyvame-vas-na-umelecke-vystupenie-deti-z-komunitnych-centier/ 

http://www.etp.sk/en/piloting-projektu-art4rom-vrcholi/ 

http://www.etp.sk/en/vdaka-umeniu-sme-sa-stretli-ako-priatelia/ 

http://www.k13.sk/art4rom/ 

http://www.etp.sk/reportaz-o-zaverecnom-vystupeni-v-ramci-projektu-art4rom-v-spravach-rtvs/ 
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Evaluation of piloting phase: list of indicators 
 

Effects on children: 

36. Artistic and creativity development 
37. Body and movement development  
38. Emotional intelligence development 
39. Socialisation capacities development 
40. Learning competences development 
41. Learning motivation development 
42. Interest and participation improvement 

 
Effects on classroom (or group or school) climate: 

26. Decoration changes  
27. Better emotional climate 
28. Openness and welcoming to all 
29. Respect of differences 
30. Feeling of belonging 

 
 
Quality of methodology and its experimentation: 

16. Good integration of artistic discipline, Roma culture elements and school matters 
17. Good collaboration between artists, cultural operators and teachers 
18. Good monitoring and observation of activities to identify best practices 
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Use of art forms in children education.  

A document to share the starting point of each partner organization 

 
 

 

 

Art4ROM Background report 
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INTRODUCTION  

Art4ROM project aims to foster Roma children's social inclusion by using an innovative  methodology based on practices of arts in school and non school 
environments (among children, both Roma and non-Roma).  
The project also aims to create awareness on the fact that the Romani culture enriches all the members of the community. 
 
The project's partners have long-term experience in using multi-art forms to promote children's multicultural knowledge, personal growth, social inclusion, 
harmonious relationships and empathy. 
 
They have worked within Roma settings and within public schools and community centres attended by Roma and non Roma children. Each partner has worked 
and developed ideas  which evolved from their specific context and which have been the results of practices and observational information managed in a 
scientific and artistic way. 
 
Their contribution to construct the Art4ROM methodology provides for multicultural inputs and a  variety of music and art examples of practices. These will 
enrich not only the project's partners who are sharing their visions and expertise to further evolve their individual approach, but will inspire all those teachers, 
artists, trainers and educators who may want to learn how to apply the arts in educational settings.  
They will be facilitated to learn about  the human values and  the cultural traits of their little Roma students and how to make them feel proud and free to 
exchange their culture with  other children.    
Ultimately, these practices will help to build a better and happier society.  
 
The present document mentions the partners' own methodology, approach and past experiences and how they intend to address these into the Art4ROM 
piloting. The present background document also highlights why the arts are so relevant to the Romani culture and why the arts are not only valuable but 
essential for learning purposes. Therefore, the need to integrate them into school curricula. 
 
The final part of the Art4ROM Background document will offer Lesson Plans to be developed in piloting sessions, in three European countries. After the piloting 
and the detailed process of evaluation, the practices will be perfected into a final common methodology by adopting the best examples based on piloting 
results and the Art4ROM booklet will be compiled.   
 
The fundamental idea is that there is a need to spread the knowledge of the Romani culture and create a dimension of interaction on equal basis among 
children and among children and teachers, in which the interest towards diverse cultures can replace stereotypes and prejudices. 
 
To reach this goal, Art4ROM suggests a set of Lesson Plans involving subjects of Romani culture and students will learn about them by playing, singing, dancing, 
dramatizing, drawing, taking photos, reciting poems. 
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A second set of Lesson Plans will include teaching/learning experiences on subjects not linked to any particular culture but of universal value,  and curricular 
subjects. These will also be explored and learnt through the use of multi-art forms in a learning environment where children can enjoy a training filled with 
artistic expressions. They will know each other better and will learn together by creating meanings through the arts.    
 
On the whole, integrating the arts into school curricula have proved to have significantly more positive effects on achievement, teacher practice, and school 
culture than standard-based programs alone (Rabkin & Redmont, 2004). 
 
The arts increase both learning efficiency and retention (Campbell, 1997). 

Art-based teaching develops cognitive abilities, social skills and emotional disposition that are assumed but not always written into academic standards.     

"In particular, by giving the chance to Roma children to express themselves, communicate and learn through music and multi-art forms, they realize that they 
are not as bad as people expect. Their classmates and teachers understand that they are not "bad pupils" and the relationship can change. 
Giving a chance to learn subjects through music and the other arts can be cathartic, especially with Roma children who respond much better through 
participative or artisitc activities rather than through traditional pedagogy" (Pedro Casermeiro, Union Romani, Barcelona). 
 
At the end of the Art4ROM experience in schools and community centres, indicators of success of the practices will be: 

1. Non-Roma teachers and children will have acquired knowledge on a culture they were possibly ignoring and transformed their prejudices into an open an 
inquisitive approach. 

2. Roma children will feel that they can express themselves more freely and connect more easily and happily within the classroom. They will be more aware of 
their own culture. 

3. All children can learn - virtually any subject - by using the arts. 

4. The classroom becomes a place where to experience the unifying power of the arts. 

 

References 

Rabkin, N., & Redmont, R. (2005). Putting the arts in the picture: Reframing education in the 21st century. Chicago: Center for Ats Policy at Columbia College. 

Campbell, D. (1997). The Mozart effect. New York: Avon. 
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ROMA CULTURE AND ART 

Although we have been in Europe for more than six centuries, we Rom,  remain strangers. Many things have been said and continue to be said about our origin, 
from being descendants of Cain and Judas, to be the descendants of Atlantis. While it is true that such romantic beliefs are implausible today, there is still a lack 
of knowledge about our history and origin, and the current myth is that Roma come from Romania. However, since the XVIII, Roma populations have been 
related to India. There is no historical evidence, any historical text that talks about the departure of any group called Roma that began to move from Asia to 
Europe. There is only one proof about our origin, our language. 
 
The Romani Language 

Research confirmed that the language Rromanes is part of the Sanskrit language family, and it is closely related with languages such as Hindi, Urdu and Farsi. 
Although the basis of our language is of Sanskrit origin, we have a large number of loanwords from other languages such as Persian, Armenian, Turkish, Greek, 
Romanian, Russian and other Slavic languages (Jimenez, N 2008). Thanks to all of these loanwords it has been inferred which was the route taken by Roma 
once they left India. 

The Rromanes, like all language, is composed of various dialects. We should note that this is a language that has not been written, and therefore it has not 
owned a grammar until the Fourth International Romani Congress of Warsaw (1990). Therefore we can find a variety of dialects, with varying degrees of 
influence of local languages with which it coexists. Some of the most talked dialects are Kalderás, Lovari, Erli, or Gurbet. 

Although there are many research focused on the influence of various languages in the Rromanes, there is no interest in studying the influence of the 
Rromanes in other languages. In Spain, for example, we find many words of Roma origin in the Castilian. These words are often labeled as street talk; in other 
cases these words are included as part of the lexicon of the Castilian, and they are not recognized as words with Romani origin (or Hindu or Persian). 
 
Romani Culture 

Roma people, as people who has travelled, has had a significant role in the exchange both culture and goods. As it is the case of the Romani language, the 
Romani culture is created along the path of the centuries through contact and coexistence with other cultures. Although we left India over a thousand years 
ago, we retain a strong oriental existentialism, which has been influenced by the Arab-Muslim and Christian cultures. This means that the Roma are a unique 
people with immense cultural heritage. 

The celebration of the life and death remain the main rituals that differentiate Roma from others. In each tradition we can observe a perfect blend of traditions 
from different people and cultures, and sometimes opposed to each one, but combined with stoichiometry and harmony by the Roma. 
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The music and the Roma 

Just as Roma learned and adopted words, values and traditions from every place through which they passed, the art not only did not escape this trend, but it 
was where there was the greatest cultural sharing. One of the earliest legends that attempt to explain the departure of the Roma from India tells that around 
400dC, Bahram Gur, King of Persia, asked a King of North India to send him ten thousand musicians and their wives for parties. Pleased and impressed by the 
talent of the musicians, Bahram Gur asked to stay forever in his kingdom and gave them several acres of land, grain and livestock supplies. The musicians, who 
had no experience as farmers, were soon without grain or livestock and land without performance. The king, upset because of such misery, banished the ten 
thousand musicians from his country (Fraser, A. 2005). 

Although we can’t prove the truth of this legend and even less we are not able to know the artistic abilities of the group that gave rise to the Roma community, 
what we can say is that Roma and music are virtually synonymous in the social imaginary of any European country. Much has been discussed about why Roma 
have developed so much their capacity for music and not for other arts like painting or writing. It is usually argued that music, being immaterial, was an art that 
could be transported easily. However, I must emphasize that music has a lively character itself higher than other arts. The music allows you to build a dialogue 
with "the other" instantaneously, and it is in this area where Roma have obtained the greatest relational success with the non-Roma, exchanging, sharing and 
creating new dialogues through music, anywhere in Europe. 

The creative talent of Roma in music has led to various musical genres, unique and globally recognized, as Flamenco, Jazz Manouche or Manele. Although the 
Roma have a decisive role in their origination, these can be considered as universal styles, which have been enriched by the continuous exchange between 
Roma and non-Roma. 

Roma music has for centuries inspired the greatest composers in history. Franz Liszt, who joined Romani tunes in his Hungarian Rhapsodies, always showed his 
fascination with Romani violinists János Bihar and Antal Csermák. He was not the only one, Fran Joseph Haydn, Ludwig van Beethoven, Franz Schubert, 
Johannes Brahms and Antonin Dvorak were fascinated by a way of understanding music totally different and marked by creativity in the composition and 
virtuosity in performance. 

"The inspiration of the moment is the unstoppable engine of Roma musicians, something that sometimes collides with the strict classical rules, where even the 
cadences of a concert should be written on lined paper because classical musicians renounced the value and daily commitment with improvisation. The space for 
the creative passion of the performer, claimed in the past three decades by classical music specialists, remains alive in Roma music from its roots. 

The late violinist and conductor Yehudi Menuhin defended with passion Romani influence on classical music, the lesson as a performer that he received when in 
contact with other free and communicative way of making music. Menuhin learned equally from violinists, clarinetists or singers: he felt lyricism, rhythmic drive, 
naturalness and freshness of the fingerprint Roma, evident in songs and dances of Johannes Brahms, Antonin Dvórak and Leos Jánacek, in violinistic parts and 
orchestral composers as diverse as Paul Sarasate, Fritz Kreisler, Bela Bartók and Georges Enesco; ... " 

Pérez Senz, Javier (2007). “La fascinación por la música en libertad”. Cuadernos Gitanos (número 1) 
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The improvised and ephemeral concept that Roma have traditionally given to their music, along with the fact that few Roma musicians have followed a musical 
academic education, has meant that gypsy musicians are not as valued as composers as interpreters, especially in the field of classical music where only 
copyright recognizes those who write their notes on the pentagram. 
 
Visual Arts 

As in music, Roma have inspired the non-Roma in the world of visual arts. From the fifteenth to the twentieth century the image of the Roma has been widely 
represented, defining a stereotyped image (nomadism, folklore, exotic, hidden arts). Over the centuries we have had very few Romani painters. Among them, 
Antonio Solario "Lo zíngaro" (Italy, 1475-1530) trained in the school of Venice, noted for his religious paintings, Otto Mueller (Germany, 1874-1930) known for 
his expressionists nudes and its relationship to the natural environment , the abstract painter Serge Poliakoff (Moscow, 1900-1960), Helios Gómez (Spain, 
1905-1956) famous for his Republicans posters during the Spanish Civil War, or Ceija Stojkas (Austria, 1933), a multidisciplinary artist, victim of Samundaripen, 
the Nazi genocide (Olivares, 2010). 

During the 30s of last century Romart born in Hungary, an artistic movement founded by Roma which continues today. Romart aims to break down stereotypes 
that the world of the visual arts has always delivered about the Roma people. In 1934, in Budapest the first exhibition of Romani painters, Naturals, tookplace. 
This was the starting point for several Romani exhibitions, which from the 80s started to multiply in countries like Czech Republic, Hungary, France and England. 
And from the 90s, when the social inclusion became a major pan-European program, and democracy changed the paradigm of interpretation of cultural 
practices, the presence of Romani artists was multiplied in solo and group exhibitions (Junghaus, 2007). Currently there are well-known artists as Janos Balázs, 
Antonio Maya Cortés, Gabi Jiménez, Katarzina Pollok or Damian Lebas. 
 

Literature 

In the field of literature we meet again with the same circumstances as in the arts. For several centuries Roma have appeared in a number of literary works, 
always on a secondary level, and always in a stereotyped way. In the best case we appear with a romantic and rebellious image, and in the worst cases appear 
as thieves and liars. There have been few writers who have treated Roma away from the prevailing prejudices; in this regard we highlight the works of Lorca, 
García Márquez or Tabucchi (Oleaque, J. 2012). 

Although there is no great literary tradition among the Roma community, writers are great, especially in the field of poetry. Among them we find Rajko Djurik, 
Santino Spinelli, Mateo Maximoff, Leska Manus, Dezider Banga, Gregory Dufunia Kwiek, Bela Osztojkan, José Heredia, Joaquín Albaicín or Saban Iliaz. All of 
them from different countries, but all with a common theme: freedom and persecution, the way, the caravan, the wind, the rain, the grass ... (Oleaque J. 2012). 

Roma culture is agrapha based, Romani language has not been officially written until recently, if we add the historic exclusion and social marginalization 
suffered by the Roma, we may understand why Roma do not have a great tradition in literature. However, we can’t forget all the tales created by Roma which 
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have passed down from generation to generation without being written. In recent years there have been several projects to collect these tales of the living 
voice of the Roma. 

The history of the Roma has always been written and studied by Gadje (non Roma people, in Romani language), This causes difficulties to know the true story 
experienced by Roma. What did they think? What did they feel? We could never write those answers, but if we approach art, music or tales, we may capture 
the emotional and the true history of the Roma, and we may discover a people willing to communicate, to learn and to be open to "the other" from a position 
of equality, and not from the imposition. 
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TEACHING AND LEARNING THROUGH THE ARTS IN PRIMARY SCHOOLS AND COMMUNITY CENTRES  

Overview 
The creativity of the arts and the joy of music should be central to the education of every child. 

We have to deliver high-quality education to all students and integrating the arts is an innovative response. Times are ready to introduce a permanent place for 
the arts in the curriculum and integrate the arts in curricular areas, transversally. 

Many recent research findings show that students who received art instruction outperformed other students. 

Brain research is showing that stimuli provided by pictures, songs, movements and drama are essential for children to develop their full potential. These 
activities are the language of the child, the multiple ways in which children understand and interpret the world.   

Brain changes are most extensive and powerful when emotion is part of learning. The chemicals of emotion, such as adrenalin, serotonin and dopamine modify 
synapses. Modification of synapses is the very root of learning and connection may not occur at all if the emotion chemicals and structures in the brain are not 
engaged.                                                                            

The arts are the most important tool a teacher has to engage the emotions. Furthermore, they provide a fertile environment for developing the cognitive skills 
that are hallmarks of creativity: brainstorming, data gathering from diverse sources, experimentation, imaging, questioning, critiquing, synthesizing and 
evaluation using evidence and aesthetic criteria.  

The arts develop creative disposition essential to school success and adult life such as persistence, resilience, collaboration, empathy and openness to divergent 
perspectives. 

Given (2002) explains that students have cognitive needs (e.g. need to know and self-monitor), emotional needs (e.g. to feel pride in one's efforts), social needs 
(e.g. need to belong), and physical needs (e.g. need to move). Experiencing the arts is all about the integration of these multiple mind and body systems. 
Teachers orchestrate experiences that are thought provoking, aesthetic, concrete, and physically engaging. Making and doing the arts changes how we think 
and how we feel because they use alternative channels for perception and expression, including moving and touching. 

 Image-based thinking, rather than word-based, allows thinking without words. Visual, sounds, emotional and physical images move through our minds and 
bodies and are projected using dance, drama, music and visual arts (Cornett, 2011). 

Meaningful work with artists and arts content and materials causes students to be transformed.        
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Using the arts into daily teaching depends on committed creative teachers who invite the students into a "magic circle" of learning that "awakens the dormant 
need to participate" (Keppel, 2003). Teachers involved in integrating the arts in the curriculum grow their own art experiences, which increases their capability 
of teaching and learning.    

In the process, educators need to consider commonalities of learners while addressing their diverse natures and backgrounds. The degree of respect for 
diversity is a significant measure of the effectiveness of using the arts. Conformity, uniformity and other marks of standardization are not marks of quality 
programs of arts.   

Teaching by developing the arts  focuses on the "power of one",  in which each child is valued for his or her uniqueness, while being sensitive to general 
developmental patterns. Strengths and needs are assessed and teaching focuses on developing, not suppressing, differences (Cornett, 2011).  

John Dewey believed school should not be seen as preparation for life but a part of life. Children involved in learning through the arts  are contributing to their 
own happiness and the happiness of others.    

The programme of activities and experiences of the Art4Rom project fall within an array of diverse and meaningful initiatives taking place around the world in 
which the arts are not intended as the Cinderella of teaching but they are considered as essential for learning in schools and life. 

Art4Rom, with its specificity, of being a project primarily aimed at creating knowledge and space for the Roma culture and Roma children into primary schools 
and educational settings in Europe, embraces the concepts of art integration and propose modalities of teaching based on the important value and unique joy 
of the arts.       
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Examples of  initiatives in art integration 
Initiatives of art integration are increasing. A growing number of teachers, educators, parents, local authorities and national education policy makers are aware 
that through the arts it is possible to teach any subject, to provide a learning environment where group collaboration and inclusion can thrive, the joy of 
learning is enhanced and teachers experience effective co-learning with the students. 

Art4ROM project is addressed to tackle issues related to Roma culture, nevertheless it is connected to this expanded vision and network of operators and 
activities that enhances the use of the arts in the classroom.   

Here are some examples of valuable initiatives. More can be found on the Art4Rom Repository.  

 
 MUS-E® Arts at School 
a  programme of the International Yehudi Menuhin Foundation (IYMF). 

It concentrates on the development of the Child.  

It aims to help children – often coming from challenging environments- to begin the long road to personal fulfilment through the arts - music, dance, 
singing, drama and visual arts. 

Artistic workshops are given by professional artists on a regular basis, mainly in primary schools. Working in both inner city areas and rural villages, the 
artists of MUS-E® introduce new ways of thinking and creating, to stimulate children’s harmonious development.  

The project promotes social integration and aims to reduce levels of violence, racism and social exclusion amongst the young. 

The IYMF now coordinates MUS-E® in 11 countries with 1,026 artists working with 59,189 children in 623 primary schools. 

Synchronised Integration of Art and Science in the Primary School 
St Mary's University College (UK)  
This project will trial the concept of fully integrating art and science in primary education, within a new model for an exciting and dynamic teaching 
programme. 

It is the non-linear thought patterns at all levels of art activity and the higher levels of science activity that take centre role. The project will seek to fully 
integrate two subject areas, which are typically perceived in education as being intrinsically different and separate. The programme will test in four 
schools the innovative idea of shared learning outcomes within a programme entitled Flights of Imagination.  
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http://escalate.ac.uk/1116 

The Kennedy Center 
Changing Education Through the Arts (CETA): Professional learning for educators and teaching artists 

Hundreds of Teachers in the Washington, D.C. metropolitan area learn ways to teach in, through, and about the arts. School Administrators learn ways 
to harness the power of the arts for learning. Teaching Artists learn ways to be more effective in their work with students and teachers. 

"Our whole school is integrating the arts, thanks to the CETA program. The culture of our school is completely different because the arts are a regular 
part of instruction in classrooms on a continual basis. It has changed the way we define our school."- CETA Teacher 

http://www.kennedy-center.org/education/ceta/ 

Tucson Schools  

At Corbett Elementary School, in Tucson, Arizona, classical music floats through the hallways all day. First graders and fifth graders create operas. Every 
fourth grader learns violin. Kindergartners meet weekly with a trio from the Tucson Symphony Orchestra to explore rhythm and patterns and to establish 
literacy connections. 

Corbett is part of a sweeping initiative in the Tucson Unified School District to improve student achievement through an interdisciplinary curriculum that 
fuses the arts and academic subjects. The project, Opening Minds Through the Arts, is built on brain-based learning theories and research into children's 
neurological development. 

http://www.edutopia.org/arts-opening-minds-integration 

Dallas Arts Learning Initiative: Toward a Smart Education System 

The striking results of the evaluation and surge of interest in arts and culture as part of a wider 

educational system in Dallas has led to a new, bold effort based on the foundation and success of ArtsPartners. The Dallas Arts Learning Initiative (dali) is 
founded on the belief that social change in the Dallas community can be stimulated and sustained by surrounding youth with high-quality, accessible arts 
learning opportunities throughout the day, both in and out of school. Therefore, over the next five years, dali will focus on the three integrated areas 
that affect youth access to, paths within, and accomplishment in the arts: arts learning in school; arts integration, which takes place primarily in schools 
and sometimes out of school; and arts in communities – at neighborhood centers and institutions,with local teachers, mentors, and models such as older 
students and family members. The goal is to create a coherent systemic reform with arts and culture providing examples, energy, and a first wave of 
major resources. 
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Though dali is focused specifically on arts and culture, this effort could provide a strong model for a system of learning that could be extended to other 
areas such as literacy or mathematics. dali is beginning to work on creating pathways to connect in-school arts learning with out-of-school opportunities 
and increase coordination and cohesion among arts and cultural organizations to ensure that all students have access to high-quality content. 

http://annenberginstitute.org/pdf/dali.pdf 

 

Mus-e  Napoli  -Art4ROM partner    
Approach and Methodologies 
 

Design Activities Mus-E Napoli 

Here some considerations regarding the methodology used which also explain the framework attached- 

The framework will show you 4 items: 

The first item (first column) deals with the basic music activity whose artists will implement our experimental method with the children – This work will 
generate the other ones, involving the culture of both gipsy and Italian children through the music. The children will learn the origin of the well-known Gipsy 
Music which spread in Europe between the end of the XIX century and the Second World War thanks to extraordinary violinists who influenced the world of the 
music. Musical arrangements of Pablo Casals, Grigoras Dinicu, George Enescu’s music texts will be simplified in order to let the children play musical 
instruments; 

The second one (second column) shows the main functional activities in order to learn something about Rom culture. These activities will be implemented by 
teachers and specialized operators: adults and children will put into action researches on different topics and they will also be able to choose time and ways in 
order to socialize through visual arts; 

The third one (third column) is about the general topics which will be implemented by both Rom and Italian children of the area and in the family environment. 
Different cultures, different stories and different ways of life will inevitably meet realizing a mixed group. The meeting of different cultures, living in the same 
place, time and socio-cultural environment create a debate. It’s important to stress the concept of realizing a future of equality even in the multiculturalism. 
Visual arts and narration will be used in the production. 
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The fourth and also the last one (fourth column) is a proposal: how about making the training effective by prolonging it during the different activities in order to 
implement an ongoing training? My suggestion is to separate theory from practice hours at the beginning, in the middle and at the end of the activities in order 
to realize an experimental educational theme. 

The action will involve adults directly (artists, teachers, social workers, stakeholders); they will be “facilitators” and they will experience a knowledge path and 
training together with the children. 

The partition in 4 different items is simply theoretical-explicative since they will be simultaneously and complementary each other. 

The activities will include communication moments among the different groups, Naples and the others: this kind of communication will be represented by the 
productions. 

We will work for 6 months; we will play musical instrumens for 30 hours with 8 artists, included in 3 groups of children of 2 different schools and one 
association. 

At this point it is not possible to define the subjects involved because next September the scholastic scenario will be completely different and we don’t know 
yet the people we will work with. 

If you agree, the schedule and the report of this activity will represent the Lesson Plan and the implementation of the method will be the content of the 
Approach and the Methodologies.  

Legenda 

1st line: titles 

2nd line: topics 

3 subjects 

4 productions 

Cultural exchanges: they will be realized among children of the same town and among children of the three nations interested in the project. 

The assessment will be functional to the one implemented for the general project and it will involve all the subjects of the action. The assessment will include: 

• Assessment of the project and the product. 
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• Education assessment of the students. 

• Monitoring and ongoing tests.  

• Identification of the indicators of efficiency-effectiveness, motivation, communication 

• Mid-course tests through exams and satisfaction questionnaires. 

• Final assessment: general and specific objectives. 

 

The techniques implemented are: 

• Satisfaction questionnaires  

• Self-evaluation questionnaires 

• Logical and analogical questionnaires 

• SWOT Analysis 

 

Music and Art Rom Culture General Topics Training 

The Origins of the 
Gypsy Music 

The Origins 
The Traditions 

Where are we from? The Culture of the Rom People 
and the Fusions 

The influences on the 
Classical Music 
 

Family  
Habits  
Customs and 
Traditions 

Who are we? 
How do we live? 

Psychology of Social Groups: 
Educational Standards 
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The Greatestm Musicians: 
Pablo Casals, Grigoras 
Dinicu, George Enescu  

Languages 
Poetry 

How do we 
communicate? 

The Intercultural Communication:  
children and art 

Listening 
Research-Narration 
Study of an Instrument-
Singing 
Composition 

History- 
Geography- 
Cultural 
Anthropology  
Visual Arts 
Linguistic 
Forms  
Teathre-dance 

History- Geography- 
Cultural Anthropology  
Visual Arts 
Linguistic Forms  
 

Cultural Anthropology  
Psichology and Sociology of the 
Community  
Science of Education 
Communication Science 
Art didactics 

Performance 
Production of a schedule 
Implementation of a DVD 

Narrations-
Comics -
poems-
drawings-
handmade 
works 

Photos – shots – 
inquiries – researches 
– articles- 
questionnaires 

Implementation of the 
Experimental Project  
Long term assessment. 
Project Report  

 

Everyone’s bonfire 

As the responsible for the Mus-E Project (teaching Arts at Elementary Schools with social degradation) for the city of Naples since 2006, I have always tried to 
combine a logistical/organizational action with an educational one, experiencing with my role of a violin teacher as a real opportunity for different cultures to 
meet, when children coming from different places, are parts of a whole, giving a different meaning to the common action.  Over these years it has been noticed 
that when a violent and aggressive child has to stop talking, he shows his best part using the art universal language with its positive and welcoming nature. 

Our experimental method characterized by the “non-precast schematic” deriving from Orff’s model based on music, dance and words, can represent this 
situation becoming, as a consequence, an important element; that is the change of itinerary during the experiment in order to cope with the different grade of 
attention paid by the children from 6 to 10/11 years old (considering the fact that rom children often attend school when they are older). Several “recreational-
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explorative”  activities implemented of the mean used have been useful to promote the typical and natural need of “contact”. This also promoted a familiarity 
with the musical instrument/object and with the mate and the captain-teacher met.  

The “music games” chosen, stimulated the interest and the will to understand, try, compete with the closest mate and in turn becoming his/her little teacher or 
the assistant’s artist.  However this training aspect has been motivated and it has also been a confirmation, even preserving the repetitiveness of the music 
training.  In order to combine the need of the artist with and the children’s requests the use of different educational materials for the choice of the 
games/lesson has been promoted: traditional but reduced texts, prosody and arrangement of adapted texts (e.g. unconvincing orchestras of violins, recorders, 
mandolins and drum…). The freedom of choosing the repertory  - close to onomatopoeia – has given to children the opportunity to feel the music as a real 
language, everyone needs to know and also the opportunity to make it a part of his/her life, also when the children are at home. This musical instrument is 
provided by Napoli Onlus Association.  

This resulted in a successful experimentation which involved different artists in a variety of environments and situations: musicians, dancers acting in places 
characterized by old urban disadvantages and social marginalization making the school environment heterogeneous.  The common denominator of the 
different conditions resulted in the lack of city plans and in the differences between the ancient “indigenous” poverty and the poverty of import which cause 
contrasts between micro and macro criminality, reporting that the failure of social integration is caused by a shirker administration and by the lack of 
promoting social projects. 

We faced many different challenges such as “promoting the acceptance of diversity” and “integrate and harmonize diversity” in contexts characterized by 
racism.  The main aim of the boards of governors of different schools has been to combine the needs of the discipline with some merit parameters 
characterizing the subjects and the serene emotional growth of the children involved. This combination was introduced in the school activities together with 
the regular activities in the morning. This outlined an hypothesis of education and training without becoming just a “social” or an “artistic” entertainment.  

The reason of the success of the Mus-E Project among several Boards of Governors and POF could have been the answer given to the new educational requests 
represented by the opportunity to create a multidisciplinary atelier-lab where the music (violin, recorder, mandolin, guitar, drum, singing) and the body 
movement (dance, body theatre, art of miming) mix, going beyond the objectives of each subject. This tandem atelier-labs characterized by socio-emotional 
features represents an excellent “analyzer” (a kind of x-ray instrument) of the needs-motivations of the children tending to instability-alteration-convertibility. 
Considering these needs-motivations means to meet the students needs and interests and also to suggest new interests and new educational requests. The 
multidisciplinary Mus-E atelier-labs produce culture seen as research, productivity and creativity. 

As a violin teacher on this double leit-motiv I have analyzed different of children who improved the respect for themselves and for other people, their position 
in the class they attend, testing this art lab seen as a microcosm where they can be together in harmony. 
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One of the problems in the school of Scampia has concerned a gipsy camp close to it which can become a problem only if the children show to be racist 
because they are influenced by their families.  This “bad habit“ to protect children from - more  biological than psychological - “contaminants” (several case of 
lice, ticks, beetles coming from their school bags in the classroom) led rom children to isolate themselves (except for some children thanks to their teachers). 
However, their innate expressive/musical potentiality confer  them a special light when they dance or play their violin as if they were standing at a bonfire; a 
light which is different from their school mates and the teachers’ ones.  

Going along this extraordinary path all together, I have always tried not to lose sight of the main aim: turn the violin lesson into our bonfire,  everyone’s 
bonfire. 

Carlo Dumont 

 

Union Romani - Art4ROM partner 
Approach and methodologies 
 

Training of teachers 

The social reality of schools where we work is very diverse, not only because of the presence of the Roma community, but also it is because of the presence of 
different cultures from different nations. Is in this context where the understanding and intercultural skills are more important than ever to address the causes 
of one of the biggest issues affecting schools in Europe: cultural misunderstandings, social prejudices even discrimination. 

Among the Roma community and educational institutions has historically been a relationship characterized by the lack of expectations and trust. The cultural 
distance between both Roma and schools difficult Romani children to develop a standardized educational process. Many practicing teachers have grown and 
have been educated in a monocultural setting, and they often experience classroom cultural diversity as an obstacle for their work, and in a discouraging way. 

For these reasons we need to encourage the development of intercultural competence among teachers. The teacher's ability to understand students across any 
cultural barrier is a fundamental prerequisite to ensure equal education in which all students have the same opportunities to learn regardless of their culture or 
social status. 

The training aims at encouraging the development of intercultural competence of teachers in order to improve the educational link between teachers and 
students from minority cultural groups. 
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The objectives are: 

• To explore with teachers the influence of cultural diversity in the learning processes which occur in the classroom. 

• To experience a range of skills that will enable them to improve their attention to cultural diversity present in the classroom. 

• To disseminate the history and culture of the Roma community among teachers and reflect on today’s processes of exclusion and inclusion today. 

Content 

The training is divided into four thematic sections. In the first one, participants will learn the history of the Roma people and will become aware about how the 
Romani cultures and traditions have been built through contact with other communities along the way from India to America. Thus, in this first chapter 
teachers can start to reflect on intercultural learning processes. 

In the second part we will clarify key concepts for an intercultural education. We will reflect on topics such as culture, cultural identity, cultural diversity, 
difference, otherness, multiculturalism / pluriculturalism / interculturalism, relations between majority and minority, the processes of exclusion and inclusion, 
stereotypes and the generation of worldviews (interim worlds). This job will be done from a practical way and applied to reality in schools, in order to sensitize 
teachers on cultural dynamics that may influence the processes of student learning in contexts of cultural diversity. 

The third section will be devoted to discuss how to deal with cultural diversity from an enriching way, and facilitating dialogue and intercultural learning 
through the knowledge and practice of various competences such as empathy, tolerance for ambiguity, awareness of self and representation of identity, role 
distance and decentring, multiperspectivity, emotional openness and communication skills. 

In the fourth section we will explore with participants different ways of working in the classroom through art. We will study the project methodology Art4Rom 
and, through working groups, teachers will offer possibilities on how to use this methodology in their schools in a sustainable manner, which lasts over time, 
beyond the duration of the project itself. 

Methodology 

To achieve our objectives, the training process will be aimed at encouraging the participation of teachers. We apply methods that allow integrative and 
experiential learning. For this purpose we will create an atmosphere of respect and tolerance, where participants will feel comfortable to express their opinions 
and ideas freely, and to test and discuss them with other participants. 

178 



 

To ensure the participation of all teachers, regardless of their experience in the field of the training, we will apply a wide variety of techniques, such as: 
Brainstorming, Role playing, mapping of terms, audiovisual presentations, discussions, team work, individual work, film screening, etc. so that all 
participants will feel comfortable and motivated to participate. 

Expected outcomes 

With this training we do not intend teachers to be specialists in Romani culture and traditions, mainly because every Roma, of every family, of every 
neighborhood, in every city, in every country in Europe has a different experience of their own culture. What we propose in this training is that teachers are 
able to discover for themselves the culture of their students, and provide them with elements of reflection in order to build a positive relationship with 
students characterized by confidence and generating high expectations to each student regardless of their cultural or social background.  

 

 

 

ETP Slovensko - Art4ROM partner 
Approach and methodologies 
 

Roma Voices for Tomorrow - workshop with Ida Kelarová 

Methodology of training songs 

During the workshop, participants learned several songs, which they successfully performed in the final concert. The concert was preceded by some process of 
training. The training was led by Ida Kelarová who cooperated with Dezider Dužda (accompanist) and Oto Bunda (singer, dancer). 

As the participants were mostly untrained musicians who could not read music, it was not possible to rely on sheet music songs. For this reason the way of 
learning the songs was by imitation. Firstly, participants listened to a song performed by the artists (Kelarová / Dužda), then they familiarized themselves with 
the text that was dictated to them, or it was available in printed form.  Everyone read the text aloud together and any errors in pronunciation were corrected 
(Roma lyrics).  
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After learning the text, everyone went on to learn the melody of the song. The trainers divided the song into several shorter sections, which they progressively 
sang to the children and the children repeated them. Any intonation deficiencies were corrected immediately. This is how the children learned the basic 
melody of the songs. As most of the songs were arranged for several voices, the children were divided into three voice groups: the boys mostly sang the main 
melody, because it was set vocally lowest. The girls added the higher second and in places also the third voice. After mastering the main melody the singers 
went on to practice in groups divided according to the voices (3 groups). When the children had learned the second or third voice, everyone got together and 
sang together in harmony. It was not always easy, because some parts of the songs were intonationally (by their cadence) very demanding. At this stage, we 
worked on the most difficult and challenging parts of the song and we cleared the individual sections.  

The end of the training was dedicated to mastering dynamic and expressive side of the songs. This way was used for rehearsal of both, the Roma and the Slovak 
songs. 

Singing and dancing is a popular activity among Roma and non-Roma children. This was the reason why the work was relatively fast and participants have 
learned a lot of various songs. 

From time to time problems with a discipline had occurred, but it was caused mostly by tiredness of children from intensive, hard work. Apart from this, there 
were no other distractions. The  Košice-Šaca Municipality has provided a very pleasant working environment for rehearsals – the premises of the cultural center 
in Košice-Šaca. 

David Benkő  (Accompanist) 

The Slumdog Theatre 

I have been working for several years as a community worker in ETP Slovakia Community Centre, in the settlement of Moldava nad Bodvou. In 2009 we came 
up with an idea to establish a Drama Club of Young Roma, as part of extracurricular activities for the children who regularly attend the community center.  
Before that time, no one would have expected  that an experiment, which was never tried in a Roma settlement before, would led into such a successful 
project – creation of the amateur ‘Slumdog Theatre’.  

Casting 

Part of the theater was formed by the children who attended the community centre on a regular basis. At the beginning the Drama Club members were 
teenage girls. However, as their parents were afraid of the idea of girls rehearsing together with boys, at some point the boys became the core members of the 
Slumdog Theatre. A selection of the boys for the Drama Club concentrated on those who attended music lessons and were good at playing the guitar.  
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Designing the play 

My colleague Milan Hudák came up with the main idea of our play. In the beginning, we had been thinking about romantic themes, unreal stories, comic 
pieces, but eventually we decided to introduce to people a real life story from the ghetto-settlement. Milan, a former toluene addict, wrote  a tragic plot of a 
boy from a slum who was also sniffing toluene. All of the Drama Club members personally knew the boy, who lost his life due to drug addiction and the 
audience can feel it from the sadness and sorrow present during performing the play.  

The play was written in three languages: dialogues were written in Roma language, depending on the audience, story-telling was done in Slovak or Hungarian 
language. 

Part of the play involved modern Roma songs, having the lyrics adjusted in order to fit into the main concept and script of the play.  

Rehearsals  

The most successful method of text memorizing was found to be visual connection between heard and written texts and we used flip-charts where we wrote 
passages from the dialogues. Especially we focused on difficult words in Roma language. Once the ‘actors’ learned the texts, the work on the characters and 
role modeling took place. Special attention was paid also to guitar lessons. The overall choreography was based on the inputs and ideas of both actors and the 
Drama club leader, enhancing the strong idea of our play.  

Outcomes 

Despite the fact that the performance has all the signs of amateur theater, it has a very strong emotional message which presents a positive legacy to the 
majority, thus combating stereotypes and xenophobia. Over the period of the last four years, the Slumdog Theatre has gained a lot of praise and appreciation 
from diverse audiences, e.g. school-children, school-teachers, government-representatives, government-ministers, academics, politicians, European 
Commission representatives as well as professional artists in Slovakia, Hungary and Belgium.   The Slumdog Theatre actors got an opportunity to get to know 
the world outside their settlement, they have been influenced by new people whom they met. Their behavior has changed dramatically, school drop-out rate 
decreased, school grades have improved and the actors, who have not finished the basic and secondary education decided to continue their education.   

We have set up a condition for Drama Club members - regular school attendance. Besides, involving Roma songs and parts of Roma culture into the 
choreography of the play have had a positive effect on building pride among Slumdog Theatre members being an integral part of the Roma community. The 
play has the ability of internally motivating the actors themselves, which is essential for increasing confidence and also the first step of integration. 

One of the very important outcomes of the Slumdog Theatre is that the members of the amateur theatre got together so closely that family-like relationships 
were created. 
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The theme of the play was of significant influence as well - the tragic story of an addicted boy who eventually dies, has discouraged not only children, many of 
them members of the Slumdog Theatre, but also their parents from taking drugs.  

Irma Horváthová 

 

Mus-e Hungary - Art4ROM partner 
Approach and methodologies 
 
MUS-E Hungary and the methodology of the Art4Rom program 

According to the previous conversations and exchanges of ideas MUS-E Hungary would describe it’s model of methodology in four sections. These sections 
include already the inputs of the other countries. 

These four sections are: 

1. Framework 
2. Test training 
3. Piloting 
4. Evaluation 
 
The Framework 

MUS-E Hungary has its experience of 20 years, following the guidelines and principles of its funding document that was created by a team of experts chaired by 
Lord Yehudi Menuhin. These guidelines enable us to have a clear vision of what we are doing and what we are heading for. These principals are the following: 

The program's motto is “complex art education for social inclusion”, MUS-E is the source of internal balance and the source of creativity, a multicultural arts 
program in schools. 

General functions of the MUS-E program: 

• Living in one community, minority and majority students together. 
• Managing integration problems, as well as volunteers, age-appropriate performance requirements (NAT) to enjoy. 
• Prevention, change of racism and social exclusion. 
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• Trust based on respect and social dynamics created by the promotion of respect. 
• Preventing risks to young people (violence, anti-social behaviour, drug addiction, etc). 
• Developing a new mentality to the people to behave as a human beings again. 
• Participate meetings, exchanges, joint development activities by teachers, artists and establish relationships of different countries participating in the project. 
• Create an institutional network that works creatively with the preparation and implementation of the child care projects. 
• An overview of the artist's place in society in Hungary. 
• Developing methods of accreditation. 
 
Participating the MUS-E program, the children should be able to: 
• awaken their own creativity, 
• express their feelings and emotions and associate with those of others in harmony, 
• communicate with others, 
• be in silence and understand silence, 
• have self-esteem and (in a physical and spiritual sense) to learn respect for others, 
• development self-confidence, 
• develop self-discipline and sense of responsibility, 
• discover their own culture and the culture of their classmates (in the case of immigrant children); to learn about the cultures of other countries, 
• Open up and understand new ideas and different customs, 
• have autonomy to the project, a self-seek to find other sources of artistic training. 
 
All these principles have been present in MUS-E Hungary’s history and therefore we established a very well operating system of art at school. 

We usually work in the primary classes and have two art animations a week of two different artforms. As for the Art4Rom project we made a selection of 4 
expert artists and for the first time in MUS-E Hungary’s history there are two Romani artists amongst them (a dancer and a musician). The experimental team is 
lead by a young Romologist. 

In general we work with the four basic artforms: music, dance, fine arts and theatre. In this case we selected two artforms that are less abstract and requires 
more hands on work through practice and learning by doing (dance and music). Through the program Romani culture and new methodologies become part of 
the regular curriculum which provides natural presence of the new initiative. 

Test Training 
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According to our meeting in Budapest, MUS-E Hungary is preparing a test training course for artists and for the selected teachers In September 2013. 

The content of the training is developed according to the contributions and suggestions of the Spanish and Italian Art4Rom team. Thus we help artists to plan 
their program alongside the following principals: 

- Use inputs of Romani culture and transmit learning through practicing arts 
- Create balance between curricular and experimental learning 
- Develop self-esteem in Romani kids and improve acceptance in the classroom 
-  

The two days training will take place in Budapest on 10-11th September 2013. All interested partners are welcome to participate the event. 

 

The Piloting 

This phase starts on 1st October 2013 and lasts till end of January 2014. These five months of regular work will allow us to monitor our process and have a mid-
time evaluation in January 2014. We are going to execute two art classes a week in two selected classes of an elementary school in Budapest with the 
participation and contribution of 4 artists (two Romani and two non-Romani). 

We insert these classes in the regular curriculum and we develop our artistic content in alignment with the normal school curriculum. 
Our work would be coordinated by a young Romologist and we would have monthly meetings of monitoring and evaluation-feedback sessions. 
 

Art4ROM LESSON PLANS 

During the piloting activities the Art4ROM partners will experience applying their shared knowledge and expertise with Roma and non Roma children focussing 
on teaching specific subject through multi-art form and exploring the power of the arts to enhance learning,  social skills, inclusion and happiness.    

There will be focus on several  learning topics, of which at least 10 will be common to all partners to work on. These will focus on both Roma culture and  
universal and/or curricular subjects. 

The selected topics for the Roma culture are the following: 

- The Family 
- Music and Dance 
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- Origins (where Roma people come from) 
- The Language 
- Traditional Roma Crafts, Tools, Objects of Use and Ornaments 
 

Additional, optional subjects: 

- Folk Costumes 

- Romani poetry   
- The Origins of the Gypsy Music 
- The influences on the Classical Music 
- The Greatest Musicians: Pablo Casals, Grigoras Dinicu, George Enescu 
 

The selected topics for the universal and/or curricular subjects: 

- Discovery of the Americas  (curricular subject: history)   
- Photosynthesis  (curricular subject: science)  

- A tale inspired by a starry night (universal subject)  
- Vision: towards where we go (universal subject)  
- What is friendship  (universal subject)  
 
Additional, optional subjects: 

- What makes me happy  (universal subject)  
- Ways of learning (universal subject)  
     

Explanation and discussion on the topic are followed by brainstorming to decide which art form to use and  how to create the art experience with tangible 
products that can be enjoyed  within the classroom. Even better, these can be used  also in public areas of the school (such as internal theatre), in Roma 
settings and/ or within the more extended community.     
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